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The role of media in the context of information activity in business
(aspects of arranging the course '""business information activity")

Anna Baranetska, Zaporizhzhia National University, anabaranetska@ukr.net

Abstract

The article is devoted to understanding the role of the media in the information activities
implementation in business. In the work the some aspects of the course thematic
organization of the "Information activity (business) in business" for students of higher
education educational program "Information and communication business", which is
taught at the Faculty of Journalism ZNU, are described. The statement that at the level of
interdisciplinary relations this discipline involves the involvement of journalism and public
relations knowledge has been updated. The author notes the need to cover the topic of
media work organizing during the teaching of this course. The expediency of considering
the corporate media functioning specifics from the standpoint of providing information
support to the enterprise is analyzed. The need to study the basic provisions of working
with the media (media relations), which provides an opportunity for the business structure
presence in the modern information space, is also described. In the study the attention on
the dichotomy and two—vector implementation of information activities in working with
the media is focused.

Keywords

Information activity, information support, information support, information presence,
corporate media, public relations (PR), media relations, mass media.

Introduction

Jucuumutina «IHpopmaniiiHa AisIbHICTE (cripaBa) y Oi3HEC)» € OJHIEI0 13 KOMIIOHEHT
HaBUYAJILHOTO TIpollecy MaiOyTHIX (axiBIiB 13 1H(POPMAIIHO—KOMYHIKAI[IHHOT CIpaBH.
dopmyBaHHS Kypcy MOTpeOyBalio BpaxyBaHHS crielu(iKu 3IHCHEHHS M€l MisTbHOCTI B
KOHTEKCTI came Oi13HecOBOi cdepH, BHUABJICHHI MOXJIMBUX CHENU(DIYHUX AaCMEKTIB
peamizanii iH(pOpMaIifHOTO CyHnpoBOJY TaKOro TUIy CTpykKTyp. «HuHi mepen 6iznecom
MOCTalOTh HOBI 3aBAaHHSA. KoHKypeHTHa OOpoThOa TOUYMTHCS BXKE HE JIMINE JOBKOJA
IPOAYKTY Ta acoIiiOBaHOTO 3 HUM OpeH/a, a 3a AKICTh iHPOpPMAaLIHHOTO MO BCEPEIHHI
Ta J0BKOJda HBOTO» [l, p. 65]. Oco0aMBOI aKTyaabHOCTI TWTaHHSA 1H(GOPMAIITHOT
HiATPUMKH KOMIaHii Ha0yBa€e B KOHTEKCTI (pOpMyBaHHS i1 MO3UTHBHOTO 00pa3zy, IMIJDKY Ta
HaIpaIfoBaHHs 3asBJICHOI pemyTalii. ¥ cydacHoMy iH(popMaIiifHOMY CBITI pemyTaliiHui
(HemaTepialbHUIl) KamiTal CTaB TOTY>KHUM CKJIQIHUKOM (YHKIIOHYBaHHS Oi13HECOBHX
opraHizaifiii, KM CBIAYUTH MPO 3alIKABIEHICTh ayAUTOpii B ICHYBaHHI oOpraHizaiii.
CBo€ro yeproro, 6a30BUM acrnekToM (OpMYBaHHS MO3UTHBHOTO IMIJDKY Ta pemyTarii €
HaJaHHS BYACHOI, JOCTATHHOI Ta JOCTOBIPHOI 1H(OpMAIIii TPO KOMITaHIIO Ta 11 MIsUIbHICTD,
110 1 € OJJHUM 13 HapsMKiB poOOTH creniaiicTiB y chepi iHpopmaiitHo—KOMyHIKaiiHOT
CTIpaBH.

Main Part

OCHOBHUM 3aBHAaHHSAM KypCy € pO3IVISHYTH HamnpsMKHA peaiizamii iHpopmaniiHoi
JISITBHOCTI 013HEC—CTPYKTYp, IO BIUIMBAE Ha €(PEKTUBHICTH 11 1MIIKEBO—pEmyTaIiitHO1



KOMITOHEHTH. Y nutomMy y cdepi Oi3HECY MOKHAa BHOKPEMHTH Pi3HI HANpsSMKH, SKi

noTpeOyoTh i1H(OPMAIIHHOTO 3a0e3MeYeHHs, OCKUIbKH ICHY€ MOTpeda HajIaroKeHHs

B3a€EMOJII 3 PI3HUMH 3alliKaBJICHUMU TpylmaMd Y CTBOPEHHI iHdopmaIiiHo—

KOMYHIKalfHOTO Tia st 1 mojanbinoi po30ynoBu. BtiMm, Ha Hamy AymMKy, 0a30BUMH

3acajaMM oprasizaiii iHdopMaIiiHoro mpormecy y Iii ramxysi € podoTa 3 Memia, ska y

KOHTEKCTI Oi3Hecy Ha0yBa€e TUXOTOMIYHOCTI. /IBOBEKTOPHICTh B3a€MO/Iii O13HEC—CTPYKTYP

13 ayIUTOPISIMUA BTLTIOETHCA Yy (OpPMYBaHHI BJIACHHX Mejia Ta BIAMOBITHUX CTOCYHKIB 31

3MI. Bingrak, BapTo BHBYaTH OCOOJMBOCTI (DYHKIIOHYBAaHHS CHUCTEMU KOPIIOPATHHUX

Mefia Ta iX IMOTEHIIIHI MOXIMBOCTI y 3a0e3nedeHH1 iHdopMaIiiiHol miATPUMKHA KOMITaHi1,

a TaKOXX PO3IIIAATH 3aKOHOMIPHOCTI MeAiapHiIeHIIH3Y (TYT AOLUIBHO 3BEPHYTHCS 10

JOCII/DKEHb 31 3B’s3KIB 13 rpomanchkicTio (PR) Tta xypuamictukm). Lledt migxim mae

MOJJIMBICTh OXONUTH Ppi3HI Bapiauii iHpopMamiiHOro 3a0e3meueHHsT BCIX TPyl

IPOMAJICEKOCTI (30BHIMIHBOI Ta BHYTPINIHKO1), pealli3yloud Yy TaKUi Crocid OCHOBHY METY

iHpopMaNiiHOi IisSUIbHOCTI — 330BOJICHHs iH(opMaliiiHux notped ayauropiid. Came 1iei

KpUTEPIN € KIIOUOBUM Yy BUSHAUCHHI IMOHATTS Ta MMPU3HAYCHHS 1HPOPMAIIHOT TIsITEHOCTI.

Ha namy aymky, B Mexax kypcy «lHdopmariitHa misiibHICTH (cmipaBa) y Oi3HecCi», KpiM

IHIIIMX aCTEKTiB, IOIIHBHO TOBOPUTH TIPO:

" cHuCcTEeMYy KOpPIIOpPAaTHBHHMX MeJia SK BJIACHMM IHCTPYMEHT TPAHCIIOBAaHHS i€l
KOMITaH1i Ha YiTKO BH3HAYCHY ayAUTOpPIO (TyT WIEThCS MpO pi3HI opMaTH TaKoOro
TUITYy MeJlia);

* 3aco0M MacoBoi iH(dopMmarlii, Mac—Meaia SK Ipylmy I'POMAaJICBHKOCTI, 3 KOO Oi3Hecy
CJII/T MATPUMYBATH KOHTAKTH (TIPHHIIUI BiIOOPY BIIOYBAETHCS 32 KPUTEPIEM IITHOBOI
ayauTopii, sika Mae 30iraTucs).

B3aemoxopernsiis IuX JBOX Me/ia—BEKTOPIB 37]aTHA CTaTH MOTY)KHOIO IUIAT(HOPMOIO IS
TiJIBUINCHHS €()EKTUBHOCTI KOMYHIKAIIHOI cTparerii Oi3Hec—opraHizailii. Ake, SKIIO0
KOPIIOpaTHBHI MeJia 3a0e3nedyloTh Mpe3eHTamilo OakaHoi KOHLENII KOoMIIaHii,
dbopmyrour BiMOBiHE 1HGOPMAIIIIHE TTOJIE JOBKOJIAa HEl Kpi3b MPU3MY 1i JOCSITHEHB, TO
po6ora 31 3MI mepenbdayae nomyueHicTh KommaHii 10 iH(GOpPMAaLiIHOTO MPOCTOPY, IO
BHMarae iHIIMX IHCTPYMEHTIB Ta Ba)KeNiB JUIsl TMOAadl BIAMOBIIHOTO Mmarepiany. [lpu
[OMY CJiJi BpaxOBYBaTH, IO Mac—Mejlia TaKoX CTBOPIOIOTH CaMOCTIMHUI/He3ane:KHUI
KOHTEHT MPO CTPYKTYpy. BinnmosigHo, paxiBisam 3 iHGopMaIiiHO—KOMYHIKaIIHOT CipaBu
CIiJi po3yMITHCS Ha creuu@ini B3aeMOAIl 3 JKypHaJiCTaMHM Ta IOJayi BiJIMOBIIHOTO
Marepiany. Came TOMy MeiapWJICHINIH3 OXOIUTIOE Pi3HI NpakTUkH B3aemomii 31 3MI.
Takumu €:

® CTBOpEHHS iH(GOpMAiMHUX MPHUBOAIB s JKYypHAIICTIB (HAaZaHHA CYCHUIBHOT
3HAYYII0CTI moii abo, sik Bkazye B. Koponbko, Citijl «3acayKuTh mpecy», o o3Havae
BHCBITJICHHS! YCTAHOBU B HOBHMHHHX OJIOKaX 3aBISKHU ii JOCSTHEHHSM Ta BiAMOBIIHIN
TUSITTEHOCTI);

=  Oprasizaiis pi3HOMaHITHHX 3aXO0JIB JIJII MEIIMHHUKIB (HAUTIOIUPEHIIIUMH € OpUQIHT,
npec—KoH(pepeHLis, Mpec—pe3eHTallil, Ipec—TypH Ta iH.);

"  HaJaHHSI BIAMOBITHOI TOKYMEHTaIlli (OCHOBHUM JIOKYMEHTOM € Tpec—peni3);

" PpO3yMiHHA OCOOJMBOCTEH oOprasizamii MNOpSAKY JIEHHOro (CTPYKTYpyBaHHS Ta
iepapxizaris momayi iHGopmarii B Memia);

" 3HaHHA TOPUHIMIY T[EpeBepHYTOi  mipamigud  (MAXig 10  CTPYKTypYyBaHHS
KYPHAIICTCHKIO MaTepiaiy);

" po3pobka TmmaHy maOmicUTI Ta WOro BTUIGHHA (IUIaHYBaHHS  CUCTEMHOI
npeactarieHocti y 3MI);



* (popmyBaHHs KapTH Meia (Bi0ip Memia IS TOAaIbIIOT CITiBIIpalli);
"  [POBEICHHS BIAMOBIIHOTO MOHITOPUHTY (BUBYEHHS KOHTEHTY Memia) [4], [5].

KokeH 13 iux HanpsMiB niepeadavae oOKpeMuid CrieKTp poOoTH. Ajie KOMITJIEKCHAa CUCTEMHA
mpans 3/4aTHa 3a0e3MeYUTH CTBOPEHHS IO3UTHUBHOTO iH(popMaliifHOro menia—odpasy
Oi3HecoBil cTykTypi. Tomy MmaitOyTHi (haxiBIi MarOTh PO3YMITHCS Ha BCIX acmeKkTax
oprasizauii I[bOro mporecy. YMIHHS MPAaBUIBHO HAJAroKyBaTH TaKy MisJIBHICTH CIpUSE
MOCTINHIN, CHCTEMaTUYHIN TPUCYTHOCTI O13HEC—CTPYKTYpH B iHGOPMAIIITHOMY ITPOCTOP1 Y
BIITIOBITHOMY €MOLIIHHOMY KOHTEKCT1 (3a0apBieHH1), 0 CTa€ 3alOPYKOI0 BII3HABAHOCTI
¢bipmu Ta GOpMyBaHHIO ii MOZUTHBHOTO IMIJIKY W pemyTartii.

[HmmMit cnekTp 3aBmaHb peai3ylOTh KOPIOPATHBHI Menia, ake, sAK BiazHadae /Jl.
OnrapkeBChbKUi, BOHH € «0coOMMBUM pizHOBUAOM 3MI, mo ix BUIAlOTh KOMIIaHii,
MIIMPUEMCTBA, YCTAHOBH 3 METOI0 1H(OPMAIIHHOI MIATPUMKHA BJIACHOTO OCHOBHOTO BHUY
JISUTBHOCTI HIISXOM (OPMYBAHHS MO3UTHBHOTO MKy, OOMiHY iH(OpMaIi€l0 BCepeauHi
oprasizarii Mi>Xk CIiBpOOITHUKaMH Ta TOIIUPEHHs il HA30BHI, Cepel KIII€HTIB, MapTHEPIB
touo» [1, p. 18]. Ilpu 1ipboMy aBTOp HAroJOUIy€e HA HEOOXIAHOCTI YCBIIOMIIEHHS MEAIHHOT
CYTHOCT1 KOPIIOPaTUBHUX MeJia, ake «BHYTpimHb0hipMoBl 3MI nmoBuHHI cripuiiMaTucs
HE SK peKIaMHi OyKJIEeTH UM MPOCIEKTH, HE SIK CTIHHI ra3eTH, a sIK MOBHOLIHHUHA Cy0’eKT
MacoBO1 KOMYHIKaIlii, MPOIYKT >XypHaAIICTChbKOi TBOpdocTi» [1, p. 14]. TpamumiitHo
noTyXH1 Oi3Hec—oprasizaunii MalOTh CBOIO MOBHOLIHHO (YHKIIOHYIOUY CTOPIHKY (CaiiT),
Jle TI0aH1 BC1 BUAM JISUTBHOCTI KOMITaHil.

OTxe, KOMIUICKCHE Ta CUCTEMHE BUKOPHUCTAHHS MeJlia CTa€ TMOTYXXHUM 1H(opMaIiifHuM
Mai/IaHINKOM B3a€MO/IiT O13HEC—CTPYKTYPH 3 PI3HUMH TpyIaMH TPOMaJICHKOCTI (30Kpema,
MpaIliBHUKHW, KIIEHTH/CIIOKWBAYl, MEIIMHWKW, I1HBECTOPH, BIlaza), IO 3ade3reuye
JIOHECeHHs HEOOXiTHUX i1H(GOpMAIIMHUX TOTOKIB Ui €()EeKTUBHOTO (PYHKIIOHYBAHHS
kommadii. [Ipodeciitne monecenns iHbopmarii Ta «iHGOPMAIIHHUN KOHTEKCT, B MeXax
SKOTO 3JIACHIOETbCSA [TIaJIOr MIDK OpraHi3alisiMd Ta IUIBOBUMH ayIUTOPIAMU», A.
PoToBchkuil po3risgae sSK TAaKTHYHO Ta CTPATETIUYHO BAXKIMBUHA pecypc KOHCTPYIOBAHHS
MKy Ta peryTatii Gipmu [6, p. 154].

Conclusion

HamoBHennst 3wmicty aumcuuruniakn  «lHpopMmamiitHa misiapHICTE y  Oi3Hecl» Mae
MDKIIpEIMETHUNM — XapakTep, 10 MO CyYTI 3YMOBJIEHO CaMOI0  CHEIIaJbHICTIO
(«Iadopmarritina, O6iOmoTedyHa Ta apxiBHa CHOpaBa») Ta OCOOJMBOCTSMH ITIATOTOBKH
¢daxiBuiB 3 1HPOpPMALIHHO—KOMYHIKAIIIfHOT crpaBu Ha (aKyJIbTeTI KypHATICTUKU
3amnopi3bKOro HAIIOHAJILHOTO YHIBEPCUTETY, JI€ MEJiiiHa KOMIIOHEHTa Ta BHBUYCHHS
(GyHKLIOHATTBHUX MOXIIMBOCTEH poOoTH 3ac00iB MacoBoi iH(popMarii (mupiie — Meia) €
OJIHUM 13 BaXJHMBUX acCMeKTiB (OpMyBaHHS 3asBICHUX y OCBITHI mporpami
KOMIIETEHTHOCTEM.
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Limits of information and communication technologies in distance
English lanugage teaching and learning at language school

Jana BekeSova, Univerzita KonStantina Filozofa v Nitre, jana.bekesova@ukf.sk
Iveta Romanova, Univerzita Konstantina Filozofa v Nitre, iveta.romanova@ukf.sk

Abstract

The paper deals with current issues of the use of information and communication (ICT)
technologies in the teaching of English at a language school before and during the
coronavirus pandemic. The main goal is to compare the relevance of the limits of ICT
technologies in English language teaching in terms of students' experience during full-time
and distance learning at the language school. However, it should be emphasized that while
in the teaching of English in primary and secondary schools, pupils usually belong to
approximately the same age group, the learning environment of the language school should
be seen as more diverse in this respect, including students in pre—productive, productive,
post—productive as well as senior age. For this reason, we will also focus on the possible
identification of differences in the perception of the importance of the limits of ICT
technologies in distance learning of the English language within a language school
between several age groups.

Keywords
Language school, information and communication technologies, distance learning.

Introduction

Pandémia koronavirusu nepochybne predstavuje jeden z najviacSich zasahov do
novodobych dejin l'udstva, veduci k izolacii od osobnych stretnuti. VSeobecné odporicania
k ochrane verejného zdravia smerovali k zdrziavaniu sa v domacom prostredi, nasledkom
¢oho bola prezencnd forma vzdeldvania v relativne kratkom case nahradena svojou
distan¢nou podobou. V snahe zabezpecit’ kontinuitu vychovno—vzdeldvacieho procesu bolo
nevyhnutné vo zvysenej miere vyuzivat' digitalne prostredie, ktoré umoziuje komunikaciu
a prenos dat. K rozsiahlemu zatvaraniu $kol doslo v case, ktory je vo vSeobecnosti
charakteristicky rychlou transformaciou technologickych inovacii a digitalizacie, v
neposlednom rade aj v kontexte vzdelavania. IKT technoldgie teda nepochybne
predstavuju jednu z najrychlejSie a najburlivejsie rozvijajicich sa oblasti naSho zivota — k
osobnym stolovym pocitacom pribudli tablety, inteligentné telefony, dostupné st edukacné
softvéry, video konferencné platformy a socialne siete (Maierova, 2015, s. 174). Pandémia
koronavirusu nam teda zdoraziuje, ze IKT technologie su hlavnou sucast'ou pedagogiky v
21. storo¢i a bez ich existencie by doslo eSte k vidcSiemu naruSeniu globalneho
vzdelavania. Vyuzitie IKT technologii so sebou vSak nepochybne prinasa rovnako aj svoje
limity. Halas (2011, s. 426) medzi limity IKT technologii vo vyuc¢ovani anglického jazyka
uvadza: a) zvySené mnozstvo cCasu straveného pri pocita¢i (pripadne inych IKT
technologiach), b) neosobnu komunikaciu (vytraca sa potreba 'udského kontaktu, absencia
neverbalnej komunikécie), c¢) zniZzenie vyjadrovacich schopnosti ziakov (v pisomnych
prejavoch prestavaju pouzivat interpunkciu a diakritiku), d) technické problémy a e)
problematiku bezpeCnosti na Internete. Zmenil vSak prechod z prezen¢nej k diStancnej
forme vyucby anglického jazyka ich relevanciu z hladiska vnimania Studentov? K
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prechodu na diStancni formu vyucovania boli nutené nie len formalne vzdelavacie
institucie, ale aj jazykové skoly, ktoré ponukaji cudzojazy¢né vzdeldvanie v ¢ase mimo
vyucovacich hodin. Pokym vSak pre zdkladné a stredné Skoly je typické, ze pri vyucbe
anglického jazyka (i ostatnych predmetov) ziaci v ramci jednej triedy patria priblizne k
rovnakej vekovej skupine, pri tvorbe konkrétnej triedy v jazykovej Skole je urcujucim
kritériom vécsinou jazykova uroven jednotlivca. Mézeme preto predpokladat’, Ze vnimanie
dolezitosti limitov vyuzitia IKT technologii v diStanénom vyucovani anglického jazyka sa
mdze medzi Skolopovinnymi det'mi, dospelymi a seniormi aj 1iSit™?

Main part
Vyskumné otazky:
= 7 pohladu ziakov jazykovej Skoly, zaznamename rozdiel vo vnimani ddélezitosti
konkrétnych limitov IKT technologii pri ich pouziti v obdobi prezenéného a
distan¢ného vyucovania anglického jazyka?
= Zaznamename rozdiel vo vnimani dolezitosti limitov IKT technologii v diStancnom
vyucovani anglického jazyka medzi viacerymi vekovymi skupinami ziakov jazykovej
skoly?
Aby bolo mozné stanovené vyskumné otazky zodpovedat’, na§ kvantitativny vyskum bol
rozdeleny do troch Casti. V prvej Casti vyskumu sme v Janudri 2020 (pred vypuknutim
pandémie koronavirusu, pocas prezencnej formy vyucby) oslovili 100 Studentov
anglického jazyka na jazykovej Skole s prosbou o vyplnenie dotaznika. Respondenti boli
poziadani priradit’ k stanovenym limitom IKT technolédgii vo vyucovani anglického jazyka
body, ktoré by odrazali mieru ich délezitosti/vyznamnosti (bodova Skala bola stanovena od
1 (najmenej dolezity limit) do ,,5° (najdolezitejSi/najvyznamnejsi limit). V druhej Casti
vyskumu sme v Janudri 2021 (takmer rok po vypuknuti pandémie koronavirusu, pocas
diStan¢nej formy vyucby) oslovili rovnakych Studentov s cielom porovnat, ¢i sa ich
bodové hodnotenie zmenilo, respektive, ¢i prechod na distanéni formu vyucovania mal
vplyv na vnimanie ddlezitosti limitov IKT technolédgii. Graf €. 1 odraza bodové hodnotenie
limitov IKT technoldgii pri vyucovani anglického jazyka pocCas prezencnej a diStanc¢nej
formy vyucby na jazykovej Skole.

Eprezenénd forma ™ diStancnd forma

432

227

181

I 433
I 600

%e)
N
o
O
on
[\l
o (=)
o~ ~

I 423

MNOZSTVO NEOSOBNA ZNIZENE TECHNICKE  BEZPECNOST NA
CASU KOMUNIKACIA VYJADROVACIE PROBLEMY INTERNETE
STRAVENEHO SCHOPNOSTI

PRI POCITACI

Graf ¢. 1 Bodové hodnotenie limitov IKT technologii vo vyucbe anglického jazyka
(prezencna vs. diStan¢na forma)

V tretej Casti vyskumu sme jednotlivé bodované vysledky limitov IKT technologii vo
vyucovani anglického jazyka na jazykovej Skole scitali z hl'adiska konkrétnych vekovych
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skupin ziakov, ktori sa zucastnili vyskumu. V tejto faze sme sa zamerali len na diStancnu
formu vyucovania s cielom identifikovat, ¢i rézne vekové skupiny ziakov vnimaju
doélezitost’ jednotlivych limitov IKT technoldgii odlisSne. Tab. ¢. 1 odraza limity IKT
technologii s najvyssim poctom bodov pre dané vekové skupiny.

Tab. €. 1: Najdolezitejsie limity IKT technoldgii z hI'adiska vekovych skupin Zziakov

vekovéa skupina 0 — 18 zvysené mnozstvo ¢asu straveného
pri pocitaci

vekovéa skupina 18 — 45 zvysené mnozstvo ¢asu straveného
pri pocitaci

vekova skupina 45 — 65 zvysSené mnozstvo ¢asu stravené¢ho
pri pocitaci

vekova skupina 65 — 80 neosobna komunikacia

Conclusion

Vysledky ukazujt, ze z pohl'adu Ziakov, sme zaznamenali rozdiel vo vnimani ddlezitosti
konkrétnych limitov IKT technologii pri ich pouziti v obdobi prezencného a diStan¢ného
vyuc¢ovania anglického jazyka na jazykovej §kole. Ziaci v obdobi prezenénej formy vyuéby
medzi najvyraznejSie identifikovali ,,zvySené mnozstvo Casu straveného pri pocitaci (433
bodov) a ,,neosobnit komunikaciu®“ (423 bodov). Avsak pocas diStancnej formy vyucby sa
vyrazne posilnil negativny aspekt ,,zvySeného mnoZzstva ¢asu straveného pri pocitaci* (600
bodov) a ,,znizenych vyjadrovacich schopnosti® (432 bodov). Z pohl'adu vekovych skupin
ziakov vSak nevidime vyrazné rozdiely v bodovom hodnoteni limitov IKT technolégii v
distan¢nom vyucovani anglického jazyka na jazykovej Skole. S vynimkou vekovej skupiny
65 — 80, ktord priradila najviac bodov ,,neosobnej komunikacii“, pre zvy$né vekové
skupiny bolo najvyraznejsSim limitom IKT technologii ,,zvySené mnoZzstvo Casu stravené¢ho

pri pocitaci®.
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Abstract

The paper deals with the role of the digital tools in teaching accounting in the conditions of
secondary education. Its aim is to present the design of a multimedia tool, its advantages,
disadvantages, and limits. The paper presents the results of verification of the digital tool in
practice, which brought positive opinions of teachers. The results also show that it makes
sense to further address digital tools, as the interest of educators and students is increasing
in this regard.
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Introduction

Pandemie vyraznym zplisobem a tempem zaséhla do pokroku digitalizace, ktera ovlivnila
spole¢nost. Covidovéa doba odhalila zésadni problémy ve vzdélavani, a to v oblasti vyssi
urovné digitalnich kapacit, nerovnosti z pohledu pfistupu k digitdlnim technologiim,
v oblasti digitalni gramotnosti a kompetenci vzdélavateld, ale také edukantii (Evropska
unie, 2021). OECD ptedstavila z roku 2018 studii, ktera zjistila, Ze méné nez 40 % ucitela
se domniva, Ze je pfipraveno pouzivat digitalni technologie ve vyuce. Zaroven studie
zjistila rozdily mezi Clenskymi staty (Evropska unie, 2021). Od roku 2020 se situace
vyrazné zlepsila a ucitelé vnimaji vétsi pottebu digitalnich prostredkd kvuli pretrvavajici
online vyuce ¢i kombinaci kontaktni a online vyuky (tzv. hybridni vyuka).

Prispévek reaguje na pokrok v digitalizaci vzdélavani a klade si za cil prezentovat navrh
digitalni (multimedialni) ucebni pomicky pro stiedoskolskou vyuku zakladi ucetnictvi.
Zaroven prispévek doklada vysledky piimych rozhovort ucitelt, kteti digitdlni pomuicku
hodnotili ve vztahu k vyuce Ucetnictvi. Tato ucebni pomicka je tedy reakci na znacny
posun digitalizace vzdélavani.

Naéhly pfechod na distan¢ni vyuku ptinesl pro vSechny skoly velkou vyzvu. Pfizplisobit se
vSem zmeéndm a nastavit spravnd pravidla distancni vyuky napomahd metodicky manual
vydany MSMT. Manuél seznamuje uéitele se zavaznymi pravidly vychazejici z platnych
pravnich ptedpisu, informuje o zasadnich skute¢nostech a udava doporuceni, jak efektivné
vést distanéni vyuku. V manudlu nalezneme fadu pomocnych odkazli nejen na vedeni
distanéni vyuky, ale také tipy na komunikaéni platformy (MSMT, 2020). Napiiklad se
jedna o srovnani videokonferencnich nastroji a vzdélavacich aplikaci, coz je uzitecny
informacni kanal pro ucitele. Piestoze existuji webové stranky nabizejici zdarma online
vyukové materidly, pro predmét Ucetnictvi existuji zpoplatnéné interaktivni ucebni
pomticky jako dopln&k k uéebnicim (Stohl, 2021).
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Main part
Navrh digitalni ucebni pomiicky k vyuce ucetnictvi

Z aktudlni zmény ve zpusobech, forméach a metodach vyucovani a uceni vyplynula vétsi
potieba digitalnich ucebnich pomiicek. Proto byla navrzena digitalni u¢ebni pomtcka pro
vyuku ucetnictvi a nasledné ovérena v sekundarnim vzdélavani prostfednictvim rozhovorti
s uciteli. Ucebni pomiicka byla vytvoiena takovym zptsobem, aby bylo mozné ji vyuzivat
v prezen¢ni (kontaktni) a také distancni, potazmo online vyuce. Nese v sob¢ takové prvky,
které¢ zajistuji efektivni samostudium zaka s prubéznou (formativni) zpétnou vazbou.
Ucebni pomucka se soustfedi na rozvoj zejména kompetence k uceni, feseni problémi a
kompetence vyuzivat prostiedky informacnich a komunikacnich technologii a pracovat s
informacemi. Ucebni pomucka obsahuje vyukové texty, prezentace s nahranym vykladem
a ukdzkami a kratké i souhrnné piiklady k procviceni s formativni zpétnou vazbou.
Obsahem je téma zasoby materidlu v rdmci zakladi ucetnictvi. Problematika zasobovani a
uctovani zasob se z hlediska praxe fadi mezi velmi rozsifenou oblast, které¢ musi Celit fada
firem. Jedna se o naro¢ngjsi téma, které z hlediska didaktického je stézejni a vytvari
analogické vazby na dalsi pfibuzna témata, jako je problematika uctovani dlouhodobého
majetku (Berkova, FiSerova, 2021). Tato ucebni pomiicka pro své multimedidlni vlastnosti
je dobrou zarukou kvalitniho uceni a vyucovani, a ptedevsim dosazeni porozuméni uciva.
Pravé do této kognitivni trovné je ucebni pomiicka nejvice soustiedéna. Obrazek 1
ilustruje ivodni webovou stranku uc¢ebni pomucky.

Vitejte Jak s uéebni pomUckou pracovat?

Jmenuji se Klara Po3dmurova a jsem studentkou Wysoké Skoly ekonomické v Praze. Je to snadné, stadi si stahnout uéebni pomiicku v PDF, kde naleznete vwukovy

V ramci své diplomové prace jsem vytvofila uéebni pomicku na téma Materialy pro
predmét Gcetnictvi. Ufebni pomicka byla vylvofena pro zaklady ucetnictvi, je
vhodna pro Zaky niZich roéniki SOS, ale také pro jakékoliv nadSence, kiefi
s (&etnictvim pravé zaéinajl

text. V uéebni pomicce pak naleznete jednotlivé odkazy na prezentace a (koly
k procviceni. Nemusite nikam pfechazet, stadi pouze kliknout na odkaz a ten Vas
pfesméruje

MiZete sitaké ufebni pomicku vytisknout. V takovém pfipadé miZete vyuzit QR

kody, které jsou vioZeny vedle odkazl v ufebni pomlcce. Po naskenovani QR
kédu budete také pfesmérovani na jednotlivé prezentace a pfiklady.

Proé je pravé pro Vas tento material uziteény?

KaZdy z nas preferuje trochu jiny styl uceni, nékdo si rad ¢e, jiny se naopak nejvic
nauéi poslechem a jiny si zase potfebuje vie vyzkouset. Pokusila jsem se vytvofit
takovou uéebni pomicku, ktera bude vyhovovat co nejvétsimu spektru uZivatell

® UCEBNI POMUCKU SI STAHNETE ZDE @

Jak se udite Vy? ZASOBY
Nejlépe se uim pfi éteni — v uéebni pomlcce jsou vyukové texty spolu s piiklady.
Pfi ugeni preferuji vizualizace —> v ucebni pomicce jsou pfipravené prezentace s
animacemi na jednotliva témata

Nejvice se naufim, kdyZ posloucham wyklad —> vSechny prezentace jsou
namiuvené

Prezentace | Piiklad - ocefiovdni materidlu | Pfiklad - evidence materidlu | Pfiklad - Gétovani materidlu | KfiZovka | Zavareény kviz

Obrazek 1: Vzhled webové stranky
Zdroj: PosSmurova, 2021

Ucebni pomucka nabizi rizné moznosti didaktick¢ého uchopeni prezen¢ni, distancni a
online vyuky. V rdmci prezen¢ni vyuky je mozné pracovat s ucebni pomtickou v tisténé
podobé. Kazdy zak bude mit vlastni u¢ebni pomuicku, do které si bude moct dopisovat
poznamky z vykladu ucitele. Piiklady v ucebni pomicce je mozné vypracovat spolené 1
samostatné v rdmci vyucovaci hodiny. Spravné vysledky pak ucitel miize zaznamenavat na
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tabuli, ptipadné také vyuzit priklad v online verzi, ktery bude promitat na dataprojektoru.
Zaci mohou diktovat své vysledky, které bude ugitel zapisovat do online archi, kde se
nasledn¢ ukaze spravné teseni. V ramci vyuky je také moznost spoustét namluvené
prezentace k jednotlivym tématim. Tento zplsob je vhodny pro vedeni vyucovaci hodiny
metodou diskuse, kterd se vénuje vzniklym problémiim pii samostudiu. Tato metoda je
zakim vyukovy text v uebni pomticce a doplni jej vlastnim vykladem. Jinou moznosti je
poustet zakiim prezentace jednotlivych témat, Zaci si pfi prezentaci mohou délat poznamky
do svych seSith, nebo pifimo do vytisténé ucebni pomucky. Ucebni pomucka byla
vytvofena takovym zplisobem, aby ji mohl vyuzivat kazdy ucitel podle svych pfedstav, v
navaznosti na jeho pozadavky a potieby. Pro inspiraci lze uvést dalsi platformu, ktera je
vhodna pro tvorbu kvizil a je odliSna zajimavym designem. Jedna se o platformu Wordwall
(https://www.wordwall.net/). U¢ebni pomtcka zahrnuje také kviz vytvoreny na této

platformé (Obrazek 2).

030 1

Ktera z moznosti nepatri
do skupiny zasob?

atera]zoot | Vo] penize

= |-n.|1-\.|:b-

g ]
s

Obrazek 2: Kviz pomoci platformy Wordwall (Zdroj: PoSmurova, 2021)

Oveéreni ucebni pomiicky v pedagogicke praxi

Ucebni pomucka byla ovéfena na stfednich Skolach prostiednictvim piimych rozhovori
s uditeli, ktefi aktivné vyuduji pfedmét udetnictvi. Setfeni bylo provedeno v mésicich
duben a kvéten 2021. Cilem vyzkumu bylo zjistit kvalitu vytvotfené ucebni pomucky a jeji
uplatnitelnost ve vyuce Ucetnictvi pomoci subjektivniho vyjadieni uciteld. Vyzkum mél
tedy charakter kvalitativni. Z cile vyplynuly tyto vyzkumné otazky: (VO1) Domnivaji se
ucitelé, Ze je na trhu dostatek ucebnich prostiedkl pro predmét Gcetnictvi, podle nichz Ize
efektivné vyucovat? (VO2) Jsou ucitelé zvykli pracovat pfi své vyuce s modernimi
technologiemi? (VO3) Hodnoti ucitelé vytvoifenou ucéebni pomiicku kladné? (VO4)
Vyuzili by ucitelé¢ vytvotenou ucebni pomicku i ve své vyuce? (VOS5) Doporucili by
ucitelé vytvofenou u¢ebni pomiicku svym zaktim k samostudiu?

Kvalitativnimu charakteru vyzkumu byla pfizptisobena také metoda sbéru dat, coz byla
metoda dotazovani. Jednalo se o pfimy rozhovor v redlném case. Kvalitativnimu vyzkumu
byl také ptizplisoben pocet zapojenych respondentii. Jednalo se o 5 ucitell ze 4 stiednich
Skol, ztoho 3 stfedni Skoly se sidlem v Praze a 1 stfedni Skola se sidlem v Tébofe.
Rozhovoru se zucastnili 4 Zeny a 1 muz ve vékovém rozpéti 31 az 60+ let. Délka praxe ve
Skolstvi jednotlivych respondentl je zna¢né rozdilnd, pohybuje se v rozmezi od 4 do vice
nez 30 let. Z rozhovort vyplynuly velmi shodné nazory vSech ztcastnénych respondentt.
Podle odpovédi ucitelti neni na trhu dostatek ucebnich prosttedkt, které by vétsi mérou
vyhovovaly vyuce ucetnictvi (VO1). Respondenti se shoduji, ze si tvoii vlasti uc¢ebni
prostiedky, které vyhovuji jejich vyukovym potiebam (VO2). VétSina uciteli zminila, Ze
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pii své vyuce vyuziva moderni technologie. Zejména pracuji hraji online vyukové hry a
vyplnuji kvizy. Pouze jeden respondent uvedl, Zze v rdmci prezenéni vyuky nevyuziva
zadné moderni technologie, jelikoz Skola nema dostatecné vybaveni. U¢ebni pomtcka byla
hodnocena kladn¢ (VO3). VSichni respondenti se shodli, ze by ucebni pomuicku, nebo
alespon nekteré Casti ucebni pomucky, vyuzili ve své vyuce (VO4). Zaroven vSichni
odpovédéli, ze je uc¢ebni pomiicka vhodna k samostudiu zakt, tedy napliuje pozadavky
asynchronni vyuky (VOS).

Conclusion

Ptispévek se vénoval roli digitadlnich ucebnich pomiicek ve vyuce tcetnictvi. Vzdélavani je
dnes vystavené rychlym zménam, které pifimély vzdé€lavatelé, ale také edukanty byt
flexibilni a osvojit si nové, zejména digitalni vyukové nastroje, kterymi Ize také dosahnout
efektivnim zplisobem vzdélavacich cili. Piedstaveny navrh ucebni pomucky reflektuje
také nékolik limith. Bylo by potfeba vytvofit systém piihlaSovani pro zaky a ucitele, kde
by zaci méli stejny pfistup jako nyni, ale ucitelé by méli pfistup ke sledovani aktivity

vV

nejleh¢i apod. a na danou problematiku se béhem hodin vice zaméfit.
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Abstract

The article is dedicated to the analysis of methodological aspects of the video application
in the study of Ukrainian as foreign language. Video materials are described as effective
means of stimulating students' lingual and cognitive activities.
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Communication, media, video materials, Ukrainian as foreign language

Introduction

There is a growing need to acquire competence to deal with foreign language information
to compose and transmit messages, to understand and evaluate the existing array of opinion
on global issues, that is to provide communication and mediate the interaction of
representatives of different cultures. The unfolding “mediatization” of education is capable
to add to solving this problem by the technique of creating and applying videos of ethno—
cultural content. This trend provides an opportunity to efficiently assimilate the cultural
information and form the socio—cultural competence of student.

The urgency of developing the method of video application in the study of Ukrainian
language as a foreign language is due to the problem of cognitive adaptation to a new not
so much linguistic as cultural environment, which emerges while the process of
communication is taking place. The learning of Ukrainian language by foreign citizens
means not only mastering it as an instrument of communication, but it also sets the goal to
acquire the spiritual heritage of the nation and grasp the experience and creativity of
previous generations of Ukrainians.

The purpose of the article is to research the peculiarities of ethno—cultural video
application in teaching the foreign students Ukrainian language, to define the methods and
forms of culturological video operating at lessons of Ukrainian language as a foreign
language.

Main part
The conception of educational video application as an instrument of teaching a foreign

language has been actively developed since the mid—90s of the twentieth century, along
with the promotion of cultural science and advance of media to the educational process.

As E. Passov admits, it is necessary to create an elaborate model of culture in order to
comprehend the disparate facts of culture since it is impossible to assimilate the content of
foreign culture fully within the framework of university education. On his opinion, this
model «will create a kind of analogue of reality, that is capable to represent authentically
the entire culture and fulfill its main function — to give the student an opportunity to
penetrate into the mental space of the people, to overcome his cultural isolation, to become
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a barrier in the path of xenophobia and nationalism, and, consequently, serve the basis of
mutual understanding” [4: 43].

The use of ethno—cultural video in the system of linguistic training of foreign students will
contribute to: 1) deeper assimilation of linguistic knowledge, creative activity of students
in the classroom and in extracurricular work; 2) the ability to navigate in various streams
of information, critically evaluate and correctly select it to solve problems of life and
education; 3) improving the information culture of students and the pedagogical skills of
the teacher by mastering the technologies of adaptive and complex inclusion of the
instruments of mass communication in the context of their activities.

The video is not only an instrument of informational transfer, but it is also the cultural
product of communication between the members of the filming crew, the result of creative
interpretation and overinterpretation of the essence of the “message”, the artifact
crystallized in the crisscross of symbolic exchange of opinions.

Video is an effectual instrument stimulating students' lingual and thinking activities. Due
to its use, learning motivation increases. With the help of this instrument teacher more
fully implements the basic principles of didactics: scientificity, clarity, accessibility of
educational material, independence and self-awareness of students. Audiovisual
instruments simulate a controlled speech environment, which in some cases exceeds
natural environment in its didactic parameters.

Since educational process in Ukraine is inadequately supplied with video materials,
students and teachers of the Kharkiv State Academy of Culture have created a series of
educational videos of ethno—cultural content "Ukraine seen by the eyes of foreign
students." These videos are the diploma works of students of the Faculty of Audiovisual
Arts.

In particular, such videos of this course are standing out: "Excursion to Kharkov" ( film
director — student from Syria, cameraman — student from China), "Ukrainian language:
first steps" (cameraman — student from China, actors — students from China and Iraq),
"Kharkiv State Academy of Culture (film—presentation)" (film director — student from
Syria, cameraman — student from China), "Ukrainian Folk Architecture" (director — student
from China), "Soul devoted to dance (essay—portrait of the Honored Artist of Ukraine
Borys Kolnoguzenko)" (film director and cameraman — students from China),"Ukraine —
China: dialogue of cultures" (film director and cameraman — students from China), "A
melody in the heart — portrait of the Honored Artist of Ukraine Vera Osadcha)", (film
director — student from Syria, cameraman — student from China), "Secrets of Ukrainian
cuisine"(cameraman — student from China), "And on that towel..."(film director — student
from China), "Ukrainian national costume" (film director — student from Syria, operator —
student from China).

These videos are used in language training of foreign students and cause a positive
influence not only on the formation of their lingual skills, but also on modelling of
behavioral patterns in various communicative situations. The authors of these videos made
an attempt to present the traditional everyday culture as a system that includes spiritual,
material and socio normative constituents. The irrational components are also presented:
magical rites, omens, ancient beliefs, which have always been an integral part of popular
worldview.

When using videos, it is important to introduce them correctly into the structure of the
learning process. The overload of video information can lower the emotional rhythm of the
lesson, create monotony, so a qualified teacher uses "video" at the right time in accordance
with the pre—designed plan. According to modern scholars, the methodology for the
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inclusion of ethnocultural videos in the process of studying the foreign language rests upon
the philosophical conception of the "dialogue of cultures" of M. Bakhtin — V. Bibler. This
theory asserts that the cultures of nations enter into dialogue and interact continuously
while mutually enriching their content and complementing each other [1, 2].

The modern methodology unfolds the potential of applying videos in learning the foreign
language. Experts stress that video should play a role of a beacon, which shows the way to
the main goal of learning a foreign language — the formation of communicative
competence of a foreign student [3]. The main opportunities of applying video in foreign
language classes are: the intensification of the learning process, the increase in efficiency
of mastering the lingual skills and non—verbal means of expression; clarity and
persuasiveness of the educational process; the production of the presence in the real
situation of communication of native speakers; partial compensation for the lack of natural
language environment at all stages of learning.

Conclusion

The theoretical study of the possibilities of video application in linguistic training of
foreign students, as well as potential of ethno—cultural video texts, gives us reason to assert
that video as one of the media instruments possess the potential to form the sociocultural
context of the educational environment of higher education institutions in Ukraine. Video
is not only the tool of transmission of content, but it is also the result of communication
and creative interaction of professionals involved in film production, the result of
“becoming aware” of its essence and symbolic character.
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Abstract

Real and powerful changes in the communicative processes of the beginning of the 21st
century, which capture the important influence of modern media on real life, have raised
issues related to the understanding of media text and media discourse. In recent decades,
the media language has become the object of attention to psycholinguistics,
sociolinguistics, linguopragmatics, discourse science, cognitive linguistics, text linguistics.
L. Stryi notes that “in cognitive linguistics, research on the frame structure of
communication is at the intersection with discourse. The study of scripts, topics, and
frames is one of the priorities of linguocognitology, but it is also related to the study of
discourse. This direction is currently actively developing in Ukrainian linguistics (A.
Zahnitko, I. Kolehaeva, N. Kondratenko, O. Selivanova, K. Serazhym, etc.) [Stryi, p. 31].
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Introduction

Real and powerful changes in the communicative processes of the beginning of the 21st
century, which capture the important influence of modern media on real life, have raised
issues related to the understanding of media text and media discourse. In recent decades,
the media language has become the object of attention to psycholinguistics,
sociolinguistics, linguopragmatics, discourse science, cognitive linguistics, text linguistics.
L. Stryi notes that “in cognitive linguistics, research on the frame structure of
communication is at the intersection with discourse. The study of scripts, topics, and
frames is one of the priorities of linguocognitology, but it is also related to the study of
discourse. This direction is currently actively developing in Ukrainian linguistics (A.
Zahnitko, I. Kolehaeva, N. Kondratenko, O. Selivanova, K. Serazhym, etc.) [Stryi, p. 31].

Terminological communicative space contains various concepts: media space, mass
culture, media culture, mass communication, media communication, media language, mass
media discourse, media discourse, etc., which are often used as synonyms in various
spheres of human activity.

Main part

Discourse is an extremely multifaceted phenomenon that allows it to be studied by many
sciences but leads to the lack of a single definition of the concept, as it covers various areas
of its operation and application. The use of the term dates back to the seventeenth century
and the work of Rene Descartes "Discours de la méthode" (Discourse on Method, 1637),
but proceeds from the meaning of the French word discours (from the Latin discursus; it
should be noted that the token in classical Latin appeared quite late — in V century) —
speech, conversation, discussion. The study of discourse in its modern sense begins in the
'60s of the twentieth century. Z. Harris was one of the first to use the term discourse in

21



1952. In the article Discourse Analysis, the author introduced the discourse analysis
concept as a method of studying the movement of information in discourse. This article
describes the method of analysis of oral or written coherent speech. Here the scientist gives
a definition of discourse, which is quite serious in various modifications fixed in science:
"a sequence of sentences spoken (or written) by one person in a given situation" [Harris, p.
1]. Z. Harris also notes that "language is not realized in confusing and contradictory words
and sentences, only in coherent discourse" [Harris, p. 3]. The researcher takes discourse
analysis beyond the analysis of sentences, introducing the linguistic and cultural aspect to
the paradigm of analysis. The researcher illustrates this statement by analyzing the phrase
in English — "How are you?", which goes beyond the sum of the values of the elements of
which it consists. In English, this is more of a greeting than a question of well-being.
Accordingly, this and similar examples illustrate the direct connection of language with the
situation.

The concept of discourse is one of the central in the works of the German philosopher J.
Habermas, who understands discourse as a kind of speech communication, which involves
a rational critical examination of values, norms, rules of social life.

For some time, the sentence itself was the basic unit of linguistic analysis. Only in 1972, T.
van Dijk in his work: Some aspects of text grammars proposed to consider the text, not the
sentence as the basic unit of linguistic analysis. He also points out that discourse is a
concept related to speech (speech action, speech act), and text is a concept related to the
language system, formal linguistic knowledge, linguistic competence and is realized in
discourse [Dijk]. In this period of linguistic research, the understanding of discourse as a
language, oral and written, immersed in a communicative context. N. Arutiunova in the
Linguistic Encyclopedic Dictionary defines discourse as “a coherent text in combination
with extralinguistic — pragmatic, socio—cultural, psychological and other factors; it is a text
taken in the event aspect”; it is "speech that is immersed in life" [Arutiunova, p. 137]. This
definition will determine the vector of scientific research in Russian and Ukrainian
linguistics for many more years.

N. Arutiunova, R. Bart, F. Batsevych, T. Dobrosklonska, V. Karasyk, V. Krasnykh, D.
Pavliuk, H. Pocheptsov, H. Solhanyk, L. Shevchenko and others devoted their works to the
study of media discourse.

D. Syzonov notes that “one of the priorities in the study of media discourse has become a
cognitive approach that focuses on the media essence not only to reflect real events but
also to interpret them, analyze and influence consciousness. In modern Ukrainian
communication, this is due to the properties of media channels (from print media to
Internet resources), ideological attitudes, cultural specifics, visualization, and so on. This
creates a kind of precedent for the information picture of the world” [Syzonov].

Media discourse study is impossible without understanding the typology of discourse in
general. First of all, it is necessary to distinguish between oral and written discourse, and
further attempts at typology are based on different principles — taking into account the
extra lingual conditions and purposes of communication in a particular area of social
activity. The typologies of discourse proposed by linguists L. Pavliuk, H. Pocheptsov, and
F. Batsevych seem interesting in the context of our research.

L. Pavliuk argues that the basis for distinguishing types of discourses is "the usual thematic
orientation, an indication of the range of life phenomena and related motives" [Pavliuk, p.
15]. L. Pavliuk's classification is based on several features: function, situation (in particular
its chronological dimension), authorship, genre and style specifics, institutional
characteristics, material, and sign form.
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One of the most complete (despite the remarks of many researchers on combining several,
sometimes opposite criteria, which complicates the process of defining a certain type of
discourse) is considered the typology proposed by H. Pocheptsov, which is based on
several criteria: features of speech in the context of a particular discourse; (symbolic)
reflection of the real situation (in comparison with the basic communicative situation — the
usual communication of both persons in a situation of direct contact) [Pocheptsov, p. 76].
According to these criteria, the researcher distinguishes: TV and radio discourse (without
distinguishing between the discourse of television and radio), newspaper, theater,
literature, advertising, political, totalitarian, unofficial (uncensored), religious, untrue,
ritual, holiday, cultural visual, hierarchical, ironic, folklore, complementary (etiquette,
abusive) discourses, film discourse, discourse in the field of PR [Pocheptsov, p. 76].

According to F. Batsevych, a discourse typology creation should contribute to the language
study as a multilevel hierarchical dynamic system in its functioning and a fuller
understanding of it as a means of communication. The researcher classifies discourse as a
communicative phenomenon on the following communicative features: communication
manifestations in society (communicative discourse, language, verbal, nonverbal, modern
discursive practices, the discourse of silence); communication within separate channels
(visual, auditory, tactile); manifestation of the communication rules, presentation methods
and implementation of the pragmatic goal of speakers (etiquette, abusive, didactic).

Systematizing various typological studies, F. Batsevych distinguishes discourse by
identification with the research subject of different sciences; perception as a manifestation
of cultural communication; ethnocultural features of communication; cultural and
historical features of communication; social, age, and gender characteristics of
communication participants; types and forms of speech, the principles of the message
construction, its rhetoric; speech characteristics of individuals and groups of people.

Therefore, F. Batsevych’s classification is almost the most complete in domestic science:

= according to the manifestation of communication in society, discourse can be defined
as communicative, linguistic; verbal, nonverbal, modern discursive practices, the
discourse of silence;

= through communication channels: visual, auditory; tactile;
= by types of speech (forms of speech activity): oral, written;

* by types and forms of speech, principles of message construction: monologue;
dialogue; narrative, rhetorical, ironic;

* on identity with the subject of different sciences research: sociological, political
science, philological;

* by individual characteristics of speech: personal, unique, collectivist, authoritarian;

= on implementation in various spheres of communication: legal, political, newspaper,
film discourse, theatrical, advertising, festive;

* by ethnocultural features of communication: intercultural, multilingual;
* by functional style: scientific, business, fiction;

* Dby revealing the rules of communication, ways of presenting and embodying the
pragmatic goal of speakers: etiquette, abusive, didactic [Batsevych, p. 137 — 138].
Thus, since communication can take place in entirely different spheres of human existence,
we can say that media discourse is one of the types of discourse. T. Dobrosklonska defines
media discourse as a set of processes and products of speech activity in the field of mass
communication in all its richness and complexity of their interaction” [Dobrosklonska, p.
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153]. In addition, since we consider media discourse to be any type of discourse that is
realized in the medical space, it should be noted that it will be acceptable to distinguish
between religious, political, scientific, cultural, and other types of media discourses. T.
Dobrosklonska considers a media text to be a product of information technologies,
characterized by a peculiar type of reality — media reality, a special symbolic space —
media space, a special time — media time, a special system of landmarks and coordinates
that reproduce a model of a situation or event depicted through a prism individual
perception of the media text author” [Dobrosklonska, p. 25]. Unlike a text, a media text is a
work of mass information activity and mass communication, the essence of which is
specific information expressed by speech to influence public opinion and exercise beliefs
[Media Linguistics: Dictionary of Terms and Concepts].

Conclusion

Media discourse is characterized by several features: the presence of the subject
(individual—collective), openness (which implies a plurality of interpretations of the
created media text), focus on the mass recipient, remoteness, ways of transmitting
information, dynamism, versatility, and more. Applying a communicative model
(communicator, channel, feedback, own message, its coding and decoding processes,
communication situation), T. Dobrosklonska departs from the linear interpretation of the
text inherent in classical linguistics and combines the verbal component of the text with the
qualities of a certain mass—media, gets a multi—level and multi—layered structure — media
text.

Thus, media discourse is an integral part of the modern information space. The expansion
of media channels provides for the possibility of further research in the field of media
linguistics. The print media, which is gradually narrowing its sphere of influence, and the
interactive (radio, television, and Internet) media, which are increasing day by day, give
researchers ample room to discover the laws of effective interaction and impact on the
audience.

Media text is one of the basic categories of media linguistics. Transformational processes
taking place in the modern information space require modernization of the higher
education system following the needs of the media space, as well as finding ways to
effectively interact with information, protect against unauthorized influences in
information wars and introduce media literacy in the modern education system.
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Abstract

The article is devoted to the specifics of creative learning in the academic course
"Information activities in politics" at the Journalism Department of Zaporizhzhia National
University. Analyzing the research of domestic and foreign scientists, the author tries to
understand the practical aspect of the stated problem. The researcher concentrates on the
need to introduce creative challenges of this course, using a lot of different cases and
exercises, implement project and case—study activities into it. We should look for
opportunities for cooperation with various structures and organize advertising companies
and make the informational and PR—support of various events in political space. Given the
moment that discipline is relatively new at the All-Ukrainian level, it is explained by the
need to prepare a course—based training manual with recommendations for material
development.
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Introduction

BnpoBapkeHHS HOBHX CHEIIaJbHOCTEH 1 BIAMOBITHO — PO3pOoOKa HOBHX JTUCIUILIIH €
He3alepeuyHruM TPEHAOM chorojieHHs. [lepeBakHa OUIBINICTh HAC, BUKJIAIAYiB, MPAIIOI0YN
Ha (haKyJIbTEeTI KOMYHIKaIlli, 3MYIIIeH] MOCTIHHO IIOCh BUTayBaTH, BIPOBAXKYBAaTH HOBI
imed, BisHHA, (QopMyBaTH HOBI KOMIIETEHTHOCTI M po3podnst HOBI Kypcu. Kypc
«IHdopmariitHa IiSTIBHICTH Yy TONITHIN» € BIJIHOCHO HOBHUM, BIH BHKJIQJA€ThCS Ha
¢dakynpreri npyruii pik. Lle mos’s3aHo 3 TuM, mo cneuianbHicTh 029 «IHpopmariiina,
010yioTeYHa Ta apXiBHA CIIpaBa» 3alMpPOBAPKEHO Ha (DaKyJIbTET] JUIIE YOTUPU POKH TOMY.
Kypc € cknamgaum 3 onHoro OOKy, ajke Tpebda y HEBENUKY KIJIbKICTh TOJUH ayJUTOPHOL
pOOOTH BMICTUTH BEJIMKY KIJIBKICTB Pi3HO1 iH(OpMAITii.

Main part

[ndopmartiitna IisIbHICTD, SIK BiIOMO, € TyXe 00’ €MHOI0, PI3HOIIJIAHOBOIO 1 MICTUTh y c001
BEJIMKY KUIBKICTh aCTEKTIB 1 MABOJJHUX KaMEHIB. 3 1HIIOTO OOKY, MOJITUYHA JTiSTIBHICTD €
OJTHIEIO 13 HAWIIKABIINX 1 HalicynepewnBIiuX (PeHOMEHIB ChOTOJICHHS, TOMY 3/11HCHEHHS
iH(opMaIiiHOT ISUTBHOCTI Y 11i#i cepi €, Ha Hally TyMKY, OJHUM 13 HAWITIKaBIIINX BUIIB
JISIBHOCTI.

[Mutannsa iHQOpMALIHOI MIAIBHOCTI y NOMITHLI B HAyKoBid cdepi mnpencrasieHi
IIUPOKUM KOJIOM TIpallb, cepea SKuX BiazHadaemo posBigku FO. IBanuenka [1], JI.
JIsxoupkoi, O. CocHiHa [2; 5], okpemi TEOpeTUYHi Ta MPaKTHYHI aceKTH iH(OopMaIliitHOT
nomituku pospodseni I. IMowenmorum, C. Uykyt [4], B. Heroguenkom [3]. Ane Ha
CBOTOJIHI HEMa€ KOJHOTO KOMIUIEKCHOTO TOCIIIKEHHS BHBYCHHS MHOTO (DEHOMEHY B
VYkpaini, depe3 1m0 mocrajga HEOOXIMHICTh y HANMUCaHHI IIi€]l CTaTTi Ta pO3pOOKH
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HaBYAJIBLHOTO MOCIOHHMKA 3 OJHOMMEHHOIO HAa3BOIO, IO MOO0A4YuTh CBIT y rpyaHi 2021 p. y
3anopizbKOMy HaI[lOHATbHOMY YHIBEPCUTETI.

Hocnigauku  JI.  Jlsxompka, O. CocHiH, 30KpeMa BiA3HA4YalOTh TOH (akT, 110
«BIIPOBA/DKCHHSI B JKUTTS CYCHUJILCTBA HOBUX NHU(PPOBUX TEXHOJIOTIH — MpPOIEC,
0e3yMOBHO, TPUBAIIUH 1 TaKWii, SIKUW Hece 13 COO00 Macy HEBIIOMUX IlIe HAM BUKIIUKIB Ta
Hebe3nek. IX 3a3Buuail 00 €HYIOTH y TpU TPYIH: COIiaTbHO—KOHOMIiYHi, TEXHiKO—
opraizauiiHi Ta npupoaHi» [2]. 3okpeMa BOHU roBopATh Npo «HeoOXiaHICTh meperisny
oprauizarii iHMOpMaIliHHOKOMYHIKaMiitHOT cdepu, 3a3HAYAIOYM Te, M0 IITHUPOKE
BUBYCHHS HAYKOBOi TBOPYOCTI 1 KOHIENTyalbHa oOprasizamis iH(opMariitHo—
KOMYHIKaIiiHoi cdepu modamocs omHodacHO 3 TpiyMpom kibepHeTukwn» [2]. Bonnm
HiAKPECIIIOITh BaXKIIUBICTh «iH(pochepHu Ta ii BIIIMB HA 0OCOOUCTICTHY [2].

JlilicHO, MITKOM TIOTO/DKYEMOCS 3 HAIIMMHU Kojeramu, amke «Bucokuii piBeHb
nudposizarii Bcix cdep KUTTA JTIOJUHU 1 11 3ayUeHHs HE JIMIIE y CIIOKUBaHHS, aje U
BUPOOHUITBO 1H(OpPMAILi, CIPUSIOTH (OPMYBAHHS OCOOMCTOCTI OCOOIMBOrO THUITY, SKa
icHy€ B cieru(igTHOMY CepeIoBHII — iHPOPMaIITHOKOMYHIKaIiiHIi cdepi» [2].

VYV Mexax AUCHUIUTIHM HaMH BUIIJIEHO 6 3MICTOBHUX OJIOKIB—MOJIYIIB, SKI MPUCBSYCHI
iH(popMaliifHii JiSNIBHOCTI y TOMITUYHOMY npocTopi. [lounHaioun Big 3’sicyBaHHS MOHATDH
«TIOJIITUKAY, «IOJITUYHUI», BHUBYAIOYM TUTAHHS MPO OO0'€KTH 1 CYO'€KTH TOJITHKH,
XapaKTepU3yIOUH MOJTITUYHUN MPOLEC Ta NOMITHYHY AiSIBHICT, JOCTIKYIOUH TOJITHYHI
IHCTUTYTH 1 3’SICOBYIOYH MMUTAHHS TIPO TPOMAISHCHKE CYCITUIBCTBO B YKpaiHi, MH pa3oM 3i
CTYACHTAMH OKpECII0eEMO Ui cebe KaTeropiaJbHUM amapar Kypcy, OCHOBHY
TEPMIHOJIOTI0O W Ti acmekTH, SKI BapTO BPaxXOBYBaTH, aHaMI3yloud iH(OpMaIiiHy
JISUTBHICTB B MOJIITHII, @ 3PELITOI0 — Ha MPAKTHL 1 YCHIIIHO 3(1HCHIOI0YH ii.

Tpeba 3a3HaUNTH, 1[0 CYYACHUH PUHOK MOJITUYHOTO MPOCTOPY HEMOXKIMBHM 0€3 BeICHHS
1H(opMaIiHHOIT TISTTEHOCTI 1 3BHYAHO, 6araTto B YoMy Iis1 AisUTbHICTD OB’ si3aHa 31 cheporo
PR. AHani3yiouu NOJITHYHUHN PUHOK y MOCTPAASHCHKUX KpaiHax, po3yMieMo, 10 00’ €KTH
Ta Cy0’€KTH MOJITHYHOTO MEHEDKMEHTY 0araTto B yomy e 0a3yrThCs Ha CTEPEOTHIIAX 1
MO3MLIAX PaJSHCHKOTO Yacy i, OT)Ke, Hallle 3aBAAaHHS — MIEPEKOHATH CTYJCHTCTBO y TOMY,
0 JI0 TIEPETBOPEHb BOHW MAIOTh MIIXOJIWUTH, HE OOSYHCH 3aCY/KEHHS, 1 MOCTYIOBO
NEPEeKOHYBATH CBOIX IIe(iB y BeeHHI Cy4acHOi iHPOpMaLiHHOT AiSIBHOCTI, BIACTYNAIOUYH
B1JI ITOCTYJIATIB TOTAJITAPHOI TOOH.

Buuaemo Mu 1 PR—koHcynbTyBaHHS Ta NHTaHHA paH)XyBaHHS PR—KoHCynbTaHTIB.
Crynentu ckinagaioTh npodeciorpamy mnoiiTuyHoro PR, 3HalloMisTbCs 3 €THUHUMH
acrekTamu AisibHOCTI PR—koHCYpTaHTIB. OCHOBH MOJIITUYHOTO KOHCAITHHTY, TUCKYPC Y
NOJITUYHUX KOHCynbTalisx, npani H. MakiaBemni «['ocymap» ta JI. Mopica «Hoswuii
rocyziap» — TakoX € 00’ €KTOM 3aIliKBaJICHHS Yy I TUCIUILIIHI.

Po3yMiHHSI CTy/IeHTaMH CYTHOCTI TOHSATH «BJaJa», «KOHCTUTYLIHHHUH JIay, «IOJITHYHA
CUCTEMa», «OpraH JAep)KaBHOI BIaAW», MUTAHHA KiIacu(ikarmii TOJITHYHUX CHCTEM €
000B’s3KOBUMH I 4Yac (opMyBaHHS KOMIIETEHTHOCTeW y mik ramy3i. [loHATTs
«TIOJIITUYHA CHCTEMa» Ta PO3YMIHHS PI3HUII MK 3aKpUTHUMHU ¥ BIAKPUTHUMHU MO THUHUMHU
CHCTEMaMH, aHalli3yBaHHA BeJACHHSA 1HGOPMAIHOT JISUIBHOCTI Yy  TOTaITapHUX,
KOMYHICTHYHHUX, aBTOPUTAPHUX 1 J€MOKPATUYHI, CHCTEMAX € MOTPIOHUM JJIsi ONIaHyBaHHS
1i€1 TUCIUTIIIHN HA HAJIC)KHOMY PiBHI.

Po3yMiHHS pi3HUIII MK aBTOPUTAPHO—PATUKAIBHUMH, TPATUIIHHUMH TOMYJIICTCHKUMHU
HNOJITUYHUMH CHCTEMaMM JIOTIOMOKe iH(opMaliiiHukaM y MaiOyTHbOMY KOPEKTHO
BUKJIQJIATH ¥ IHTEpPHpeTyBaTH I1H(OpPMAII0 TMPO TOJITUYHY JisIBHICTh, OTPUMaHy 3
1HO3eMHHUX JKepell, po3yMitoun crenndiky KOMyHIKallii, 3Ba)Kat0u Ha JIepKaBHUN yCTpii
Kpainn. Po3yMiHHsS Takoi TEpPMIHOJIOTII, SIK «aBTOPUTAPHO—KOHCEPBATHUBHI IMOJITHYHI
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CHCTEMH», «aHTJIO—aMEPUKAHChKA TOJITHYHA CHCTEMa», «EBPOINEHChKO—KOHTHHEHTAIbHA
MOJIITMYHA  CHUCTEMay», «IpsiMa  JEMOKpATis»,  «OMOCEpeKOBaHA  JIEMOKpATIsy,
«JIOIHIyCTpiaJibHa W YacCTKOBO I1HJIyCTpiajibHAa TOJITHYHA CHCTEMa» JO03BOJUTH BECTH
IpaMOTHY 1 paBUJIbHY KOMYHIKAIIil0 B MOJMITHYHIH cepi ToT UM 1HIIOI AepiKaBu.
3BUYANHO, KIFOYOBUMHU MUTAHHSIMH 1i€i JUCIHUIUTIHU € paKypc Ha YKPaiHCHKY MOJIITUYHY
CUCTEMY 1 BeJIeHHS KOMYHIKallii B Hiil. Taki acrekTH, sSK MOJITHYHI MpaBa ¥ cBOOOIM B
Vkpaini, arperaifisi # apTUKyJIsLis MOJITHYHUX IHTEPECiB TPy HACEJICHHS, COLIAIbHUX
BEpCTB € JOyXK€ TMOTPIOHUMH [JIT PO3YyMIHHSA KOPEKTHOCTI BEIEHHS MPABUIBHOL
iHpopMaliiHOI AISUTBHOCTI 1 MOXJIMBICTD BECTH JBOCTOPOHHIO KOMYHIKAIiio 31
3pO3YMUTAMHU HACTITKAMH.

OxkpeMHuM MOJIyJIEM BUHOCHMO 1H(MOPMAIIHHUN CYTTPOBIJ] MOMITHYHOI AISUTBHOCTI B PI3HUX
KpaiHX CBiTYy. Mu BHBYaeEMO 0co0aMBOCTI PR—misIbHOCTI B TPOBIAHUX TOJNITUYHUX
cuctemax (PR nmnms wmomapxii, PR—3axomum nmns xomynictuunoi ineosorii, PR mpum
ToTajiTapusmi). BaxJMBUM THTAaHHAMHM, Ha Halmly JIYMKY € pO3YMIHHS TIOHSTb
«MeiareHTpoBaHa aeMokparis» ta «PR—meMokpatis». AKIIEHTyEMO W Ha MMUTAHHI «KYJIBT
ocobu sk mpoaykT PR-rtexHomoriit», ockiibku VYKpaiHa € KOJHUIIHHOK YaCTHHOIO
KOMYHICTHYHOI iMmepii, i IMIepaTuBH Ti€i JOOM TOMOCI JyXe€ CHJIBHO BIUIMBAIOTH HA
CBITOTJISIZ, TPOMA/JISTH TIEBHOTO BiKY i MPOIIAPKiB.

Jlinumocst Ha 3aHATTAX 31 CTyIEHTaMd H JIEKUiSIMU—HANpPaLIOBaHHSAMH ILIOJ0 CYTHICTb
MOJITUYHOTO MEIIMHOTO MEHEHKMEHTY. Po3ymitoun sBUIA «IOJITHYHA KaMITaHis,
MUTAHHS 3B S3KIB 3 TPOMAJICHKICTIO SIK PECYpCy MOJITUYHOIO MEHEIKMEHTY, aHAIi3YI0UH
cnenudixy GR-—3B’s3kiB 3 ypsaoMm, BUBUYAOUM CHEIMU(DIKY TOJITHYHOTO J10013MYy 1
iHpopMaliiHOI AISITBHOCTI MO MOTO BHOPOBAKEHHIO — CTYJIEHTH TOTYIOTh cebe 10
MPaKTUYHOI AISUTBHOCTI y cepi momituku. BuBuaemo mu iH(GOpMaIiiHy AISIBHICTE i
Jac TONITUYHUX MENIMHUX KaMMaHii Ta BU3HAYaeMO KiacH(ikalio KOMYHIKaI[iitHIX
METO/IB CTBOPEHHS MOJITUYHOTO iMIJKY B 3MI # posb y iboMy iH(pOpMaIiHHUX PeCypCiB.

3BakarouM Ha MoTpedy GopMyBaHHS MPAKTHYHUX KOMIIETEHTHOCTEH, BHBYAEMO ITOCAIOBI
i ¢yHKIIOHATBHI OOOB'A3KM TpEcceKpeTapss Ta peYHUKa. 3HAHOMUMOCS 3 OOLIMPOM
OCHOBHHX BUJIB PR—TeKCTIB, BHKOPHCTOBYBAaHUX y POOOTI MOJITUYHOT TPECCITYKOH, ajKe
caMe BOHM € B OCHOBI YCHIIIHOT iH(OpMaIiiiHOI AIsTTBHOCTI B MEpEXi 1HTEpPHET, Mpeci,
panio i Th.

OxkpemuM BHUIOM «e(eKTHOT Ta €PEeKTHBHOI MISIILHOCTI B ChOTOJEHHI» (K 3a3HAYUB
npodecop KuiBcbkoro HaioHaabHOTro yHiBepcuteTy iM. Tapaca IlleBuenka €sren Pomar)
€ TEXHOJIOT1l «IOAIEBOT KOMYHIKaIll(», M0 BUPAKAIOTHCSA Yy MIATOTOBIN 1 MPOBEICHHI
npeckoHdepeHIiii, 6pudinris, GpecTuBaiB, CUMIO3UYMiB, KOH()EPEHLIH, TPECTYPIB TOIIO.
Ha 3aHATTSX MM BUBYaEMO OCOOJIMBOCTI TIPOBEIICHHS X 3aXO0JIiB, MOJICTIOEMO EIEMEHTH
UX MOJIN Ha ceMiHapax. B yMoBax kKapaHTHHHOI JOOM 3aiyyaeMo BapiaHTH BeOiHapiB 1
BiICOKOH(EPEHII 13 BIIOMUMH JisT4aMU TPECCTy’KO0 Ta TOMTHYHOI ChepH, TOTYEMO
MaTepianau AJsl CAlTiB Ta IHITMX KaHAJIiB KOMYHIKAIlil.

OxpeMHuMHU TeMaMu BUHECEHO BUBYEHHS pOOOTa MpecciaykOu 3 KpUTUYHUMH MaTepiajaMu
3aco0iB MacoBoi iH(popmariii. Benuky yBary mpuauisieMo po3yMiHHIO (YHKITIOHYBaHHS
¢eiikiB 1 mundeikiB y momTu4Hii cdepl Ta BUNMO CTYIEHTIB BUSBIATU iX 1 MPOBOIUTH
iH(dopmarlliiiHy po3’siCHIOBAIBHY POOOTY 3 METOI aHTHKPU30BOI KOMYHiKallii. BuBuaemo
NUTaHHS 1H()OKOKOHIB, iH(pOpMarliitHuX OynpOamok, 00TiB Ta 60TOdep™M, HI00 PO3YMITH
BEJIMKUH BIUIMB IIMX HOBITHIX MAaHIMYJSATHBHUX 3ac00iB Ha e(EKTHBHE BEICHHS
iHpopMaLiiHOI AiSUTBHOCTI B OJITUYHOMY IIPOCTOpi YKpaiHu Ta CBITY.

[Ile oxuH MOIYNTb MNPUCBAYCHO AaHANI3y MOJITHYHOI JOKyMEHTalii meperBuoopunx
KaMIaH1i OpraHiB MICIIEBOI'O CAMOBPSITyBaHHsI, 10 TIapJIaMeHTy, Ta BuOopiB [Ipesunenra B
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Vkpaini. BuBuaemo BelleHHS MOTOYHOI JTOKYMEHTaIlli W KOMYHIKaIliii Ha caliTax OpraHiB
BIaaU W yHpaBiiHHA. AHami3 1 HACTyIHA MIATOTOBKA BJIACHUX 3pa3KiB iHQOpMaLiiHOi
JISITBHOCTI Y (pOpMI MOJMITHYHUX TPOrpaM MapTii, OJIOKIB Ta KaHIUAATIB y JEMyTaTH YU
NPE3UJCHTH JI03BOJISIE HABUYMUTHU IPABHIBHIM KOMYHIKaIii 3 €JIEKTOpaToM 1 YCIHIIIHO
BIIPOBA/KYBATH 111 BMIHHSI Y TIOJAQJIBIIIN JTisSTTEHOCTI.

BuB4yaemo mcuxonorito modiTHYHOT 1H(OpM.AIHHOT AiSIIBHOCTI Yy BHUIJISAI OKPEMOTO
3micToBoro monymo min Ha3Bow «llcuxonoris momituunoro PR. Jluckpenurariiini
iH(opMarttiifHi KaMIanii Ta cnocoou 6opoTeOH 3 HUMH. TekcTu momiTruanoro PR: maprilina
mpeca Ta MporpamHi AoKyMeHTH. [Hdopmauiline 3a0e3nedenHs: BuOopiB». TyTokpemum
aCMeKTOM HAIIOro 3alliKaBJIEHHS € MaHImyJsis B momituaHoMy PR, Bukopucranns
MeniiHuX edekTiB mpailmMuHry Ta (pelMuHry, 3aco0M AMCKpenuTalii KOHKYPEHTIB B
nomtuaHoMy PR, BHBYaEMO TpUHOMH Cy4YyaCHOTO YKpaiHCHKOTO 1H(MOTEHTMEHTY Ta
noJjiTuyHoro nepgopmancy. JleranpHo BuBUaeMo crnenudiky iHGOpMaIiitHoi qisUIbHOCTI B
KOHTEKCT1 CTBOPEHHSI IMII)KY TIOJIITHKA YH TOJITHIHOT CHJIIH.

AK1eHTyeMO Ha crienudiri CIpUUHSITTS IMIDKEBUX MMOBIJIOMJIEHb Y MAacOBii CB1JIOMOCTI,
0COOJMBOCTSX CIPUHHSATTS IMIJDKEBHX MOBIOMIICHb Y KPU30BUX cUTyalisx. LlikaBum, Ha
Hally JyMKYy, € BUBUEHHS NHWTaHb BIIOUTIOBaHHS IMII)KYy B KOHTEKCTI  (OpMyBaHHS
IpOMAaJChKOl JyMKH, eTamiB QopMmyBaHHS iMiIKY ((hopMyntoBaHHS npobaemu,
JIOCJIITHUIIBKUN eTarl, po3poOka Tutany, GopMyBaHHS poOOUYOi TPyHHu iMITHKMEHKEPChKOT
nisutbHOCTI). BuBUaeMo mo3uiioHyBaHHs, (hopMaT, MaHIMy/IIOBaHHA Ta Miosorizamnito sk
OCHOBHI HampsiMd IMUDKyBaHHsA. Bummocst depe3 iHdopmariiiHi Marepiaad T0/1aBaTH
o0pa3 moiiTHKa fK cuUHTE3 Horo Oiorpadii Ta imimk—jerenau. OKpeMUM MUTAHHAM €
reH7epHi 0coOMMBOCTI TOOYJOBM IMIDKY KEpiBHHMKAa B CTPYKTypi MidororigHoi
KoMyHikalii. Bunmo ctBoproBatu iHpoOpMaLiiiHi MaTepianu A nadiicuTi # «dikcariin
iMIJDKy. BuBUaeMo, SIKUM YMHOM BiZIOYBa€ThCsl KOPUTYBAHHS TOJITUYHOTO IMIJKY disda,
HOJITUYHOI apTii, CyCNiIbHO—TIONITHYHOI OpraHi3aiii.

Conclusion

JocnimHuku TBEepasATh: «lHTepakTMBHA W TimepakTHBHA 1HGOPMAIITHOKOMYHIKaTUBHA
Mepexka TpaHchopMmye iHPOpMaIliiiHE TMMOie 1 CEHC TMOBIOMIIEHb, CTBOPIOE PHU3HK
JIECTPYKIi 0a3MCHUX MEHTAIBHUX CTPYKTYp pO3YMIHHS Ha piBHI KOJEKTHBHOTO
HECBIJJOMOTO, TPAKTUYHOI Ta TUCKYPCUBHOI CBiIOMOCTI» [2]. 3Ba)aroun Ha 1€, MU BUUMO
CTYJICHTIB 1 caMi BYMMOCS B yMOBaX >XOCTKOI KapaHTHHHOI JIOOM W 3aKPUTOCTI BECTH
BIAKpUTY 1H(OpMAIiiiHy MAiIsIBHICTH 3 METOI0 JOCTYIHO TMOBIAOMIIATH TPO MOMIi
MOJIITUHYHOTO KHUTTS, KEPyBaTH HUMHU, 3/1ICHIOBATH HEOOXITHY KOMYHIKAIIIfO.

Omxe, BUKIaaHHs Ha (DAaKyJIbTETI )KYPHATICTHKY TUCHUTIIIHU «IhHOpMAaIiiiHa MisITbHICTD
B MOJITULI» 374aTHE 3abe3neunTu (opMyBaHHS (HaXxOBUX KOMIIETEHTHOCTEH MaiOyTHIX
daxiBuiB y MOMITHYHIN cdepi, TpHUKIaAHE CIPSAMYBaHHS KypCy J03BOJISIE 3aJlydaTH Ha
ceMiHapax 1 BeOiHapax CIUIKYBaHHA 3 MPAKTUYHUMHU (PaxiBISIMU B Iil ramys3i, siKi JUISTHCS
JIOCBIZIOM 1 B IrpOBIH Ta MPOEKTHIN (OpMi 3aTydaroTh CTYACHTIB A0 POOOTH, T03BOJISIOTH
3MOJICTIIOBAaTH TEBHI CHUTyalii. AHali3 CHTyamii B Cy4acCHOMY IMOJITHYHOMY IHCKYpCl
NUISIXOM JIOCTIDKSHHS MOJMITHYHUX (PIryp Ta mapTiil yepes iXx KOMYHIKallio Ha opimiiitHuX
caifiTax Ta B COIMEpeXkax JHO3BOJIAE€ TOOAYUTH TIEpeBar 1 TOMWIKH pPOOOTH
1H(popMaIIHHKKIB, IO X BEAYTh, JA€ MOKIIUBICTh CHOPMYBATH YMIHHS i HABUYKH POOOTH
y miit cdepi.
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Abstract

The article deals with the beginning of online distance instruction. The main objective is to
detect didactic features that define such a process that follows didactic principles and
meets other rules related to this way of instruction by collecting students” feedback on this
process. The feedback was received via a questionnaire consisting of 16 items. Data
proved that the early contact, exploitation of one tool (learning environment), a wide range
of activities, and rich communication contribute to well-designed and conducted online
distance instruction.

Keywords
Online distance instruction, students” feedback, didactic means, questionnaire.

Introduction

For more than two decades, the use of digital technologies for educational purposes,
generally called e—learning, has been under the focus of its supporters and rejectors. These
days, attention is paid to a narrow part of this process, namely online distance instruction.
In this text, both the teaching and learning are included under the term of instruction. Due
to the covid—19 pandemic, in March 2020 all types and levels of schools were closed at a
stroke, and the largest experiment within world education started.

A decade ago, online education was considered an interesting alternative to the present
form of education that can provide an added value to the ‘traditional’ process conducted
without technologies before (Crawford—Ferre, Wiest, 2012). It targeted learners with
special needs — not only those having health problems (special educational needs learners,
SEN), but it was also exploited in case of long geographical distances, for tight—scheduled
managers, etc. Since spring 2020, the focus on SEN learners has been still valid; however,
new approaches to instruction for all learners have been on the front burner. Thus a new
way was introduced, online distance instruction.

Generally, if anything new appears (not only in the field of education), all participating
parties and researchers are interested in what the contribution of the ‘new’ is. Identically,
both the teachers and learners should know what the strengths and weaknesses of online
distance instruction are, what features should be emphasizes, or improved. Therefore, the
main objective of this text is to introduce the results of a brief insight into the process of
online distance instruction at the higher education level.

Main part

Identically to the process of instruction in general meaning, in e-learning teachers using
digital technologies in education were expected to follow main didactic principles, which
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were — in the Czech educational environment — defined centuries ago by Johann Amos
Comenius (1948). The same approach should be applied within online distance instruction.

From the view of widely exploited digital technologies in all fields of human life, both
teachers and learners should be trained in the appropriate implementation of the
technologies for educational purposes. It means that currently teachers are required to have
not only didactic competences, often built within their university studies years ago, but
they also need to develop new competences in digital technology implementation in
education, as defined, for example, by the TPCK (Technological Pedagogical Content
Knowledge) framework by Mishra (Thompson, Mishra, 2007).

Furthermore, considering the fact that smart technologies have been implemented in most
human activities, they should be considered standard in the field of education as well. The
SAMR model defined by Puentedura (not dated) states, for example, how smart
technologies can contribute to efficient lessons. The model consists of four levels. First, the
learning content is enhanced (Substitution level) and improved by technology
(Augmentation level). Second, teacher exploits smart technology and makes changes in
educational forms (Modification level), and uses completely new forms which could not be
enabled without the technology (Redefinition level).

The process of online distance instruction that is under the focus of this research was
conducted from March to June 2020. All monitored courses were taught once per week (90
minutes) by qualified teachers. As all types of schools were closed promptly at the
beginning of March 2020 in the Czech Republic, some of the the teachers and most of
students lacked competences how to teach and learn through online distance instruction.
Furthermore, in this period, the attendance of the lessons was voluntary, which resulted in
the fact that some teachers held lessons less frequently than scheduled, and also students
did not study so much face—to—face. Faculties/universities defined their own rules and
directions towards online distance instruction. Most of them organized training to support
both teachers and students. Webinars were not a standard method; they became widely
used later, after summer holidays (July — August 2020). Additionally, a new act was
introduced defining this way of instruction as compulsory for primary, lower and upper
secondary school learners (Act N. 349/2020 Coll.) and didactic recommendations for
teachers were also published by the Ministry of Education. They provided principles and
rules for successful distance education (Ministry of Education, 2020). Unfortunately, the
Comenius’ principles mentioned above were not implemented in the document. Therefore,
researching online distance instruction is a kind of help from academic staff to teachers and
learners at all school levels.

Methodology

In this research, we focus on students” satisfaction with online distance instruction. The
main research objective was to monitor features of online distance instruction. Particularly,
we expected to discover features which, if applied, helped simulate the face—to—face
process to a wide extent, thus contributing to the success of online distance instruction.

Even if/in spite of the fact that teachers are competent in didactics, TPCK, and smart
technologies implementation, a new set of questions may appear. They all are
interconnected and focus on the didactic quality of online distance instruction. Particular
attention should be paid to the level of teachers” didactic skills in the exploitation of the
latest technologies, whether students know how to learn efficiently in this manner, what
the learning outcomes are etc. The crucial question is whether the process of online
distance instruction results in the learning outcomes that are defined by syllabi. To answer
these questions, numerous researches have been conducted in the field since summer 2020,
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e.g., Simonova, Prochazkova, Lorenc (2021a); Simonova, Prochazkova, Lorenc, Skoda
(2021Db).

In the Czech Republic, the quality of online distance instruction differs, mostly depending
on what support is provided to teachers and students, how both groups are trained, and
whether (after critical consideration) the latest research results (home and international) are
implemented in the support.

Within this research, data were collected from seven second—year university students (five
females, two males). They were enrolled in study programmes of English language and
literature as major combined with various minors (Maths, Czech language, ICT, Arts,
Physical education, Music, Civics). The respondents were randomly selected (by lots); one
student stands for one group. A questionnaire was applied for data collection. It included
16 items; 14 items were of multiple—choice type, seven of them with multiple answers, an
open answer was required in two items. The focus was on the first period of the covid—19
pandemic (March — June 2020).

Each student provided feedback on two courses. First, they evaluated a course that was
conducted in accord with Comenius” didactic principles, teachers possessed competences
of TPCK and SAMR, and thus students were able to acquire identical learning content and
build outcomes as in the face—to face process of instruction — data related to this part of the
questionnaire are called the positive feedback further on. Second, students evaluated a
course the learning in which they did not like, learning outcomes were not achieved, and
they did not consider the learning efficient — these data are called the negative feedback
further on. Despite students major was English language and literature, they considered all
courses taught at the faculty. In other words, the feedback can reflect the process of online
distance instruction in any course taught within the observed period.

Results

Data are divided into two main groups describing positive and negative features
implemented in courses, thus providing positive or negative feedback. The frequency of
occurrence was monitored. Results are displayed in Table 1: Positive feedback, and in
Table 2: Negative feedback. They are structured into six features, each of them presented
in a separate column:

= How do the respondents describe the way the course is conducted? Do they consider it
the online distance instruction or do they not?

» When was the first contact made within the course, Who initiated the contact —
teacher, or student/s?

=  What tools were used within the course (both for communication, delivery of study
materials, acquiring the learning content, assessment, etc.)?

* Was teacher communication regular and how frequent was it?

* How ‘rich’ was the teaching process? Particularly, what activities did teachers exploit
within online distance instruction?

= How was the final exam organized?

The occurrence of a feature contributes to the definition of an appropriately designed and
conducted course that follows the above—-mentioned didactic principles. Finally,
respondents’comments were added so that to complement the state of art.
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Table 1: Positive feedback

N. | Type | 1st Tools T-Ss Activities Exam
contact commun.
1 |OD |12 email, regular, motivation, SM, S-T, S-Ss, | OD
week Zoom, | once/week | practising
LMS
2 |OD |12 email, regular, advice, S-T, S-Ss, practising, | F2F
week LMS once/week | progress test
3 |0OD |12 email, regular, motivation, S—Ss, SM, | OD
week Zoom, | once/week | presentations, video—recordings,
LMS practising, progress
4 |OD |12 email, | regular, Practising, S—Ss, asking | OD
week Zoom once/week | questions, online tests
5 |OD |12 email, regular, advice, S—Ss, discussions, SM, | OD
week Teams, | once/week | practising, questions
LMS
6 |OD |12 email, regular, S—Ss, SM, links, practising test in
week Zoom, | once/week LMS
Fb
7 |OD |12 Zoom regular, S—Ss, discussions, SM OD
week once/week

OD: online distance; Commun.: Comunication; Fb: Facebook; motivation: teacher
motivated students; SM: study materials; T-S: communication from teacher to student; S—
T: communication from student to teacher; S—Ss: communication from student to students;
F2F: face—to—face; LMS: Learning Management System, Moodle in this case

Table 2: Negative feedback

N. | Type | Ist Tools | T-Ss Activities Exam
contact commun.
1 | alone | 1-2 email | regular, practising from textbook F2F
week once/week
2 | alone | 1-2 — regular, seminar work —
week once/week
3 [IEF |12 email, | irregular, watch video—recordings F2F
week LMS* | once /week
or less
4 | alone | 1-2 — irregular, seminar work —
week once/month
5 |EF | 3+ email* | irregular, — —
week once/2
months
6 |alone | — — — — test in
LMS**
7 | alone | — — — — —
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IETF: instruction without technologies; F2F: face—to—face; *despite the student states the
instruction was conducted without ICT, email is used for the Ist contact and some
activities; **however, it is not clear how the test was announced if technologies were not
exploited in the course

To sum up, when comparing the data in tables, it is clearly visible that the features
presented in Table 1 meet the main requirements on online distance instruction, as
described e.g., in Cerna (2019). Compared to Table 2, where five students out of seven
worked alone (not supported by a teacher and course), the frequency of single features is
lower, as well as the range of activities. While in courses with positive feedback, students
declared the instruction of an online distance type, in Table 2 they claimed that they
studied either alone, or ICT were not used. The question is why students do not include
email and/or a test in LMS under ICT. An explanation could be that they both were rather
frequently exploited before the period of online distance instruction, so they do not connect
them with it. MS Teams and the more frequently used Zoom platform were new to
students. Their exploitation by teachers was the result of previous knowledge and skills of
teachers, or a result of the training that was provided to them during the semester. The first
contact, despite (one exception) mostly starting at the same time in courses with positive
and negative feedback, was irregular and rare in the latter, if any. Activities conducted in
courses with positive feedback include continuous motivation provided to students, as well
as advice on how to do fulfill single steps and tasks, the delivery of various types of study
materials, practising the new learning content, asking questions, having discussions, etc.
Furthermore, teachers also defined students progress, which is a strong motivator. If
problems appeared, students initiated communication with teachers, and/or conducted
discussions among themselves. The final exam was mostly held in the online distance
manner in courses with positive feedback, which related to the skills of both the teachers
and students. Contrary to this, two respondents stated a face—to face exam; the others did
not provide any information so we can guess whether there was any type of exam at all.
Rather strange is the answer of student N. 6, who declared a test in LMS — the question is
who sent him the test if he studied alone (without teacher’s support). We understand that
some teachers did not possess appropriate competences at that time; however, it is not clear
how they would solve the situation if the covid—19 statistics did not decrease and face—to—
face exams were not allowed.

Finally, in respondents’comments, students declared the efficient contribution of online
distance education, if “the teachers participate* (student N. 2), if “they really devote time
and efforts to it (student N. 4), communicate more and set more homework (student N. 5).
Blended learning would have been appreciated by student N. 5.

Student N. 7 summarized the state of art as follows: In the course that suited me “all
students of the faculty received a general message via university email stating that further
teaching will be conducted in the distance way. The teacher of this course contacted us via
email after five days when the school was closed with further information about the course,
how the teaching will take place. The teacher sent us new materials every week so there
was no worry what to study. The course took place via Zoom where we students had
presentations about topics that were chosen before the school was closed. When we
finished our presentation, we were having discussion about that topic. At the end of the
semester where the last presentation took place, teacher told us how the final oral exam
will look like. The final oral exam took place via Zoom and there were two students
answering the questions about topics which were chosen by the teacher. This type of
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distance teaching was fine by me, I knew all the information about the course, what to
study, what to practise and how the final exam will look like.*

As for the course that did not suit me — “I will evaluate it very quickly. I was not happy
about this type of distance “teaching® because there was no teaching at all. I don’t know
for what reason, but the teacher didn’t contact us through the lockdown period, so we had
no idea what to study and what to do so we just waited. Fortunately for us there were other
courses where we knew what to study so personally speaking I kind of forgot about this
course. The teacher finally contacted us when the examination period started, we received
topics for oral exam and sourcesfrom which we should study. To sum this up, maybe
someone took it as positive that we practically didn’t have this course and only thing that
were supposed to do was to learn for oral exam but for met his was not the type of course I
want to participate on.

Conclusion

To be honest, we did not plan to ‘paint the state in bright colours’. Therefore, we adjusted
neither the data nor the interpretation and show a positive feedback only. Contrary to the
approach like that, we would like to emphasize the negative and missing features and show
time—limited understanding for the lack of the competence because this is a way how to
improve the quality of the process. Other ways include continuous training of both teachers
and students. Of course, the limits of the research are given by the number of respondents,
despite the fact that each of them was enrolled in another study programme. However, they
did not express the opinions of all students. The results provide the first insight into the
problem; they can serve as a starting platform to follow—up research activities with more
respondents.

The features detected in the courses with positive feedback belong to the expected ones.
Thus we can logically conclude that an early contact, a wide range of activities, and online
distance form of exam are the minimum that should be implemented in successful online
distance instruction. Whereas more learning activities (lecturing, practising, asking
questions and discussions etc.) and various types of study materials (texts, presentations,
video—recordings, links to additional materials, etc.) are appreciated by the students,
conducting the instruction in one learning environment is helpful for them.
Communication, both initiated by the teacher and the students, is the core of learning,
either face—to—face or online distance. The golden rule of online distance instruction states
that less means more, when speaking about the learning environment. The constant search
for the “place™ where the instruction is held belongs to the most frustrating features. To
solve this problem, learning platforms are here to help, as they provide a complex
environment. The situation is identical to the exploitation of LMSs years ago; the
visualization within the online distance instruction is the ‘added value’ to the process. As
the development of digital technologies is fast, for the future, continuous training is
necessary for teachers and students. To design and conduct, it is the contribution of those
working in the field of didactics. These days, after another year of experience in online
distance instruction, teachers and students have become much more competent and skilled
in this activity; however, there is still much to improve.
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Abstract

The article is devoted to understanding the transformational trends of the information note
in the media genres system. The thesis is substantiated that the traditional press on paper
media soon will become an anachronism, but its entire genre palette will be forced to
transform to the conditions of distribution via the Internet.

The theoretical and methodological basis of the study were the works of modern journalists
(M. Vasylenko, O. Golik, D. Hryhorash, A. Zakharchenko, V. Zdoroveha, V. Kachan, O.
Kolesnichenko, I. Mykhailyn, A. Moskalenko, O. Tertychnyi, V. Shkliar, and others). The
reception of the mentioned researchers’ scientific works allowed to single out specific
features of the note: brevity in the news presentation, brevity of expression, conciseness,
relatively small volume.

It has been found that certain principles of information note construction have now been
formed. The presentation of information is characterized by strict adherence to the
principle of the inverted pyramid, which first provides the most important information, and
then the accompanying facts.

The main components of any information note are the title, lead, subline, main part,
ending. Sometimes texts can have inserts, photos, and, accordingly, texts.

The article shows that a journalistic text presentation is currently popular, which is a
symbiosis of an extended note, report, and information correspondence — news (standard
news and extended news).

Based on the study, it was concluded that modern online publications are mostly based on
this genre, almost without using other publications. This is due to the ease of working on
news in the context of digitalization and great interest from society.

Innovations in digital technologies and the emergence of Internet media have led to
changes in classical genres. Firstly, this is due to the wider possibilities of the Internet as a
media, secondly, to the development of information technologies, and, thirdly, to the lack
of censorship and democracy of the mass media.

Keywords

Information note, genre, standard news, extended news, transformation processes, mass
media.

Introduction

The formulation of the problem. Technical and technological innovations in the social
communications system, shifting the emphasis in the methods of collecting and
transmitting information, the emergence of new forms of media interaction lead to a
reassessment of the role, functions, potential of traditional media, which are currently
undergoing significant, sometimes radical changes. Trying to stay in its place in the
general structure of the media, newspaper and magazine periodicals are in search of
competitive forms of expression, new genre models, in their high—quality, in—depth
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content. This process is so rapid that its theoretical understanding lags far behind the
practical activities of journalists "(Golik, 2009).

Today in the media, more and more loudly declare themselves informational texts, the
authors of which do not hide behind the narrator image, as in classical fiction, but talk to
the recipient, that is, the writer directly addresses the person for whom he creates the text.
And this is the epistle, its genre features. After all, like the genre features of journalism —
an information note, the same letter, report, and so on.

Thus, the traditional press on paper will become an anachronism soon, while its entire
genre palette will be forced to transform to the conditions of distribution via the Internet.

Main part

Analysis of recent research and publications in which a solution of this problem.
Information genres have been the subject of research by many scholars. In particular, a
detailed analysis was performed by O. Tertychnyi in the textbook "Genres of the periodical
press" (Tertychnyi, 2000). Genres, according to M. Bakhtin, are essentially based on the
monologue and dialogic nature of communication (Bakhtin, 1972). I. Artamonova studied
the specifics of genre formation in mass media (Artamonova, 2008). N. Vyhovska
investigates the manifestation of multimedia in the adaptation of information genres on the
Internet (Vyhovska, 2013). W. Schneider and P. J. Raue in The New Handbook of
Journalism and Online Journalism focus on the genres of news and entertainment
information and their own opinions (Wolf Schneider, Paul-Josef Raue, 2014). A.
Zakharchenko, in the textbook "Internet Media," talks about the difficulty of defining the
boundaries of genres in Internet media (Zakharchenko, 2015).

The specifics of the note were studied by M. Vasylenko, D. Hryhorash, V. Zdoroveha, V.
Kachan, I. Mykhailyn, A. Moskalenko, V. Shkliyar and many other journalists. The
typology of the note according to the type of information content and its genre features was
proposed by the journalism scientist O. Tertychnyi. The researcher singled out its semantic
and genre forms: according to the type of information content, the notes were divided into
factual, preventive, probabilistic (forecast, hypothesis, version), normative, evaluation and
program. The main genre varieties, according to O. Tertychnyi's classification, are an event
note, announcement, annotation (summary), mini-review, etc. (Tertychnyi, 2000).

The purpose of the article is to understand the transformational trends of the information
note in the media genres system.

The main material research. In journalism, the term genre mostly refers to “a type of
journalistic work that has historically developed and is marked by its special features and
characteristics depending on the writing purpose, factual material availability, and the
author style peculiarities. Each genre has its internal laws of creation, linguistic and
stylistic features, purpose. In modern journalism, the processes of genre features’ synthesis
in journalistic work are actively developing. The key to successful mastery of the art of
combining genre features is the author's perfect mastery of each of these
genres"(Kryvosheia, 2003). Each genre has its characteristics and specific established
features.

A special kind of journalism (publicism) is made up of information genres. Texts written in
this vein occupy a leading place in terms of volume (at least 50%) in newspaper columns,
in TV and radio programs. These include an announcement, a note, a report, a reportage,
the vast majority of interviews, and more.

The reason for classifying the mentioned genres as informational ones is, first of all, their
purpose — to shortly, briefly, without unnecessary lyrical digressions and analytical
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comments, promptly, precisely inform the reader about current facts. In periodicals, such
texts are the main carriers of operational information, which allows the audience to
constantly monitor the most significant events in a particular area of public life.

The most popular genre today is the note. It is the shortest chronic, polemical, informative
genre in journalism, which is a concise and operative message about the latest events or
facts. In addition, the note is the most common genre of news journalism. Sources of
information for the note's author are communicating with people, observation, editorial
mail, the Internet, and more.

Among news journalism, the most common genre today is the note, which is characterized
by special efficiency. The ability to select, group, and submit a series of informational
notes is a remarkable art and an important means of influencing the consciousness of the
viewer, listener, reader. A. Zakharchenko, taking into account trends in the development of
genres in new media, suggests using the term news instead of a note (Zakharchenko, 2015:
28).

Example:

WORKSTORY INTERNATIONAL COMPETITION: WINNERS'S WORKS WILL BE
READ IN THE USA

Young Ukrainian writers can express themselves in the United States. Everyone who will
take part in the International Essay Competition "WorkStory: Work in the Focus of
Literature" will have such an opportunity. The winners' works will be published in
Chicago. The best essays and short stories will be determined by famous writers, including
Myroslav Dochynets, Oleh Solovey, Nadiia Humeniuk, and Liubko Deresh. The organizers
also took care of special awards and financial incentives [ ...] (Literary Ukraine, 2020).

This is the simplest genre of operative message in the media system, which feature is
brevity in the news presentation. The note is characterized by the brevity of expression,
conciseness, has a relatively small volume.

At present, certain principles of constructing an information note have been formed. The
presentation of information is characterized by strict adherence to the principle of the
inverted pyramid, which first provides the most important information, and then the
accompanying facts.

The main components of any information note are the title, lead, sub lead, main part,
ending. Sometimes texts can have inserts, photos, and, accordingly, texts.

In the district press, the information note prevails over other forms of the material
presentation. It is from the pages of district publications that readers receive the
information of a local nature that they need to orient themselves in society and make
decisions. However, local media often publish materials with unclear genre boundaries and
forms, violating the rules of constructing informational text. This complicates the
information perception and often makes it impossible for the audience to use it in practice.

Comprehending the transformational processes and conceptual shifts in the genres system,
O. Golik notes that “the evolutionary development of modern genre theory in general, and
in the bosom of the genre system in particular, takes place following the law of succession,
heredity. The practical activity of the media presents new forms of the author's opinion
expression, which are not only the result of external influences from areas related to
journalism but also due to internal development, transition and intercorrelation of genres
"(Golik, 2009).
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After being updated and modified, the note was transformed into the news. In essence, the
genre has not changed. Its basic features and rules remained the same. However, the
requirements for writing material of this genre have changed and specialized.

Example:

The Ministry of Culture and Information Policy and the Postmen Agency have created an
Instagram mask for the 150th anniversary of Lesia Ukrainka's birth. This was reported by
the press service of the MCIP.

The ministry emphasized that this was done so that the young audience of the social
network would actively participate in the celebration of the anniversary year of Larysa
Kosach—Kvitka, and to promote and popularize her figure.

As noted, to create each image, the developers of the Instagram mask used details from
Lesia Ukrainka portraits, including accessories and clothing items. Instagram users can try
on several images of Lesia Ukrainka to choose from. Follow the link:
instagram.com/ar/3688042954615267/ — everyone can freely add visual materials and
create their own storie” (Day (day.kyiv.ua), 2021).

The main features of the news are: efficiency, relevance, social significance or interest,
objectivity, reliability, specificity of the information message construction:

= Efficiency(speed) — information must be made public as soon as possible because,
otherwise, the news loses its essence and can no longer be considered news.

= Relevance — informational reason should be socially significant, attract public
attention.

* Interest — the news should convey information that is important and interesting to
many people, not a narrow circle of people.

= (Objectivity — information must be presented objectively. It cannot be incomplete or
distorted; also an important sign is impartiality.

= Reliability — information should be provided only verified, regarding sources.

» Specificity of the information message construction — the news contains only the most
important information without going into detail. However, a sample of brief facts
should provide all the information that is important for perception and understanding
(Walter von La Roche, 2005).

Depending on the topic and information, news types are classified as follows:

= News—fact — a message about a certain event/situation. For example, the adoption of a
new law. Such news will be formed according to the classic principle: it will start with
the most important fact, will be developed in detail, and supplemented with a
background.

= News—event is news that differs from the classic model. This type of news includes
information about sports achievements or robberies. In this case, history can be saved
without losing the form of the news.

= News—quote — usually this type of news is inherent in the spheres of politics and
economics. These are speeches of high-ranking officials, their statements, and
appeals. This form may be used as a temporary form if the application is of public
importance and requires immediate publication; further — the news can be expanded
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and supplemented with details that will give it the form of news—fact (Kolesnichenko,
2008).

In general, agreeing with O. Kolesnichenko’s typological differentiation, it should be noted
that today the first type — news—fact — is used most often. The third type — news quote is
less common but very popular. And the second type — news—event — is not popular in
modern online publications and journalism in general. News—events are currently inherent
in publications about scientific or personal achievements. As for the classic news, the
preservation of chronology is not typical for them.

Nowadays, the presentation of a journalistic text is popular, which is a symbiosis of an
extended note, report, and information correspondence. The name of this genre is the same
news. The difference between the standard news that comes from the note and the one that
follows from the symbiosis of three genres, in the volume and number of details. If you
project these types of news on the example of a note, the analogs will be a typical and
extended note.

Such extended news, as noted, has the characteristics of three genres. As the report, it is an
operational message that does not "comment" but only "photographs" the event, which is
typical of information genres. It also has a characteristic feature of correspondence — the
formulation of the problem and suggestions for ways to solve it. And although there is a
lack of personal opinion, there is still a certain way beyond the simple presentation of
facts, which is typical of analytical genres. If we consider this latest style of writing on the
example of existing journalistic materials, it tends most to the genre of extended note
because it provides a large number of details.

Conclusion

So, we can single out the most popular genre of journalism today — two types of news:
standard and extended. Modern online publications mostly base their activities on this
genre, almost without using other publications. This is due to the ease of working on news
in the context of digitalization and great interest from society.

The process of restructuring the genre system is taking place at the present stage due to the
replacement of some genres by others. Changing and transforming, genres in their
development retain their continuity, the main typological features that are reflected in the
diversity of individual genres. This indicates the evolutionary development of genre
formation, and although some transformations, at first glance, seem too radical, the overall
course of the process is normal.

Innovations in digital technologies and the emergence of Internet media have led to
changes in classical genres. Firstly, this is due to the wider possibilities of the Internet as a
media, secondly, the development of information technology, and, thirdly, the lack of
censorship and democracy of the mass media.
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Abstract

The article considers the theoretical aspect of mediatization processes in media
convergence conditions in the modern information space. The article author investigates
the media convergence phenomenon as a process of merging traditional mass media and
communication into a single information resource.

The thesis is substantiated that the convergence processes, as well as the convergent media
industry of Ukraine in general, are based on the production of multimedia, often interactive
content, and its distribution by different media platforms. To perform new functions, old
and new formats of media product production organization are transformed and put into
practice.

Convergent processes of modern media space formation through applied social
communication mechanisms are considered. Modern approaches to the introduction of
media convergence are outlined, as the skills of using free tools, which are posted on the
Internet to simplify the work of a journalist, allow you to quickly find the necessary
information, create new multimedia materials, connect users to their discussion and more.

The thesis about the nonlinear nature of the modern media and produced texts development
is substantiated, as an important aspect is the difference of representation in different
media. The information space transformation as a plane of communicative practices is
considered.

The article emphasizes that media convergence characterizes the merging and mixing of
roles in information and communication processes, allows the user to participate in the
information products production at different stages, taking over, thus, one of the media
functions: agenda, selection, and broadcast meaningful to your audience.

Keywords

Mediatization, media convergence, convergent media, mass media, interactivity, media
industry, media platforms.

Introduction
Relevance of the topic

Mediatization is a process of qualitative changes in social communications due to the
influence of the media, the role of which from life-reflecting institutions has been
transformed into a factor that affects decision—making by the individual in particular and
public life in general (Shmeleva, 2015).

It is a mistake to believe that the media transition to the global Internet, adaptation to its
requirements will be a factor in the disappearance of the print media as such. On the
contrary, practice shows that they can be a great complement to each other. For the
Ukrainian media space, the Western information model has become commonplace, in
particular, the placement of relevant information in the "live" mode on the website, and for
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the print edition is already preparing full material with all necessary notes, comments, thus
fully revealing the essence of the event. This combination of print and online media into a
single information mechanism is an example of media convergence or the traditional media
transition to the Internet platform.

Media convergence covers various and diverse processes — from content digitizing (a
characteristic example is a creation and active development of Internet versions of most
influential media, the emergence of online radio and television) to assimilation in the
Network of various features of television, print media, radio and cinema (Polovynchak,
2017).

Convergence processes, as well as the general convergent media industry of Ukraine, are
based on multimedia production, often interactive content, and its distribution through
various media platforms.

To perform new functions, old and new formats of media product production organization
are transformed and put into practice.

The state of the problem development

Scientists have to record the fragmentary transformations that occur and at the same time
work on their theoretical understanding. In their research O. Akopov, O. Bieliaiev, T.
Brant, M. Butyrina, O. Vartanova, O. Harmatin, A. Dosenko, V. Ivanov, V. Kikhtan, M.
Kolesnikova, T. Lutyi, B. Sterling, F. Soier, O. Sytnyk, O. Kholod, M. Ulanova, O.
Shylov, 1. Shokhin and many others described the processes of the media environment
formation and functioning.

The ambiguity of the terms "multimedia journalism", "convergent media", "media
convergence", according to M. Castells, is because the “media revolution is happening in
front of us and the merger of the previously separated press, radio, television goes in
different ways” (Castells, 2000). Another reason for the lack of common scientific ideas
about the described processes is that these processes relate to different areas of modern life
and are interpreted differently by researchers. In particular, convergent media phenomenon
can be considered quite developed in terms of the problems of digital journalism and more
broadly — in the context of mass media theory (Vartanova, 1999) problems of convergence
are developed in the field of text science (Horoshko, 2013). At the same time, the
phenomenon under study is broader — it is not only about changes in media consumption
but also about the transformation of the information space as a plane of various socio—
cultural practices.

The objectives of the article are to study mediatization processes in terms of media
convergence in the modern information space, the phenomenon of media convergence as a
process of merging traditional media and communication into a single information
resource.

Main part
The main material of the research.

In modern society, there is an intense trend of globalization, which directly affects
communication systems development, including new media. The development of the
mediatization phenomenon is due to the growing role of media communication in
cognition of reality because texts produced by various media are socially significant
content that prevails in society over other types of texts (as evidenced by global trends in
reducing the volume of reading fiction and replacing it with reading texts broadcast by
various media) (Sytnyk, 2020).
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Such processes can be defined as a combination of interactive technologies, and tools for
communication and digital broadcasting, created on the Internet platform. This
phenomenon is not only a technical and technological environment of communication but
also a socio—cultural process. Today, society is in a state of transformation, a transition
period, where new media are one of its main factors. The phenomenon itself is part of the
scientific interest of a range of disciplines, including sociology, psychology, political
science, and more. Researcher M. McLuhan (McLuhan, 2021) noted that in the twentieth
century, there was a communicative revolution, which realized itself in the form of the
spread of audiovisual culture and supplanted written discourse. If earlier in all spheres of
media, in particular, in films and radio, the alphabetical order was clearly traced, now the
position of the leader is held by non—reflective interaction and personal perception. At the
turn of the century, there was a large—scale technological transformation. Today, various
types of communication are integrated into the system of interactive information networks.
These processes are a factor in the super text and metalanguage creation, combining verbal
and nonverbal means of interaction. The nature and manifestation of communication as
such are directly influenced by the combination of text, image, and sound on an affordable
and budget global network. Scientists’ opinions on this process are quite polar. Some
believe that the dynamics of socio—cultural change based on the new system of interaction
is subject to thorough research and forecasting, others think that it is simply an element of
modern culture. Reinhold and Castells are among the researchers whose scientific interests
include this phenomenon. In their work, scientists focused on such processes as
decentralization, interaction, features of a new interaction format and tried to predict the
emergence of new elements in the environment of modern interaction (Castells, 2021).

The process of intensive development and dissemination of digital interaction is
transforming the role of traditional media. Some researchers note that the primary press
and radio may lose their positions and have no effect on modern society. The latest socio—
cultural platform requires a comprehensive approach to its study, analysis of emerging
systems of interactions, and their comparison with existing media resources. The
phenomenon of mass media has gone through several stages of development and
concerned not only technical innovations but also significant social changes.

The media is a new institution of society socialization, which performs the function of
creating and disseminating knowledge. According to John Thompson, "mass
communication is the institutionalized production and mass distribution of symbolic
materials through the transmission and accumulation of information" (John Thompson,
1995). Another scholar who studied mass media formation and its main characteristics is J.
Barrat (Barrat, 2021). Among the features of this social institution are the following: the
presence of the system and organization; the function of disseminating information through
the digital space and the formation of a new model of the world; coverage of the
peculiarities of other social institutions functioning; mobilization function and public
opinion expression, which directly affects the political and economic processes in society.

Every stage of mass media development is directly related to the transformation of society.
For example, in the seventeenth century, the first newspapers appeared, which directly
influenced the political sphere of interaction. For the social class of the bourgeoisie, this
phenomenon has become one of the main means of achieving economic, political, and
cultural goals. This period is credited with the emergence of the metaphor of the "fourth
estate", which gave the press a significant social status.

American researcher Henry Jenkins (Jenkins, 2008) introduced the term "convergent
culture" — a culture that encourages users to interact with content, to create links between
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different texts, to use technology as a tool for obtaining information from different media
platforms. It can be an information television program, a certain educational complex that
exists in many formats: CDs, books, blogs, social networks.

Communication is one of the greatest challenges of the 21st century. Journalists, as
communication specialists, must take advantage of this situation by becoming certain
information managers. Converged media are now those that used to be simply called media
but are now merging, becoming more flexible, and adapting to the time and space needs of
the consumer.

The most important feature of the Internet environment as a communicative space is the
digital technologies use, digitalization: all information is stored digitally and has no
physical form, can also be transported over any distance at the speed of light. The era of
one-way simple content transfer, regardless of the audience impressions and ideas, is
coming to an end. There are already systems that provide instant feedback.

With the digitalization process, such a concept as citizen journalism is gaining popularity,
which considers the reader as an active element in creating the content process. In citizen
journalism, the minimum form of its manifestation is commentary, and when checking the
facts, we are talking about a new form of journalism that works on a balance between
author and reader.

Journalists have the opportunity to make live broadcasts anywhere, anytime, and any
quantity. Such mobile journalism is extremely efficient and therefore is the main
competitor of TV and radio programs. Unlike traditional media, real-time viewers can
leave comments that the journalist often pays attention to and responds to in real-time. But
the content of mobile journalism is often not distinguished by quality because now not only
a professional journalist can stream, but anyone, so the line between mobile journalism and
citizen journalism is very thin (Tonkikh, 2021).

The media were used as a tool of economic and political influence, a means of interaction
in the conflict process. The mass media is one of the main factors contributing to the
development of both liberal and authoritarian regimes. Mass media developed according to
the social and cultural environment in which they were. This social institution has become
an artificial catalyst for social change, as it directly influenced the urbanization and
globalization process, changes in life quality, and leisure reorganization.

Conclusion

The mediatization development is due to the growing role of media communication in
cognition of reality since texts produced by different media are socially significant content
that predominates in society over other types of texts. Media convergence characterizes the
merging and mixing of roles in information and communication processes, allows the user
to participate in the information products production at different stages, thus taking over
one of the media functions: shaping the agenda, selecting and broadcasting relevant to its
audience. An important aspect, in this case, is the difference in representation in different
media: different levels of linearity (nonlinearity) of the plot, interactive opportunities to
interact with the content.

The regulatory and legal relations within which the Ukrainian media operate have a direct
impact on the activities of the entire media industry of Ukraine and, in particular, on the
formation of convergence processes in journalism. The activities of all media without
exception in Ukraine must comply with current legislation. Unfortunately, today in
Ukraine there are still several unresolved regulatory issues related to the regulation of
some media. To regulate the activities of online media in Ukraine, the question of
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developing and adopting a law on the procedure for creating and organizing the activities
of the media on the Internet, which would meet international norms and standards, arises.
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Possible application of brainwriting method within online teaching

Lenka Holeckova, Vysoka Skola ekonomické v Praze, lenka.holeckova@yvse.cz

Abstract

The paper outlines possibilities of application of brainwriting method within online
teaching. This method was used for increase of students” participation in online teaching.
The paper presents possible steps connected with brainwriting application and also related
experience resulting from this method usage within the course of communication skills at
the university. Possible contributions and limits of brainwriting method are also discussed.

Keywords
Online teaching, Students, Brainwriting, Participation.

Introduction

Online vyuka se v uplynulém obdobi stala témét standardem a s ohledem na pietrvavajici
pandemickou situaci ma stale nezastupitelny vyznam. Piinasi s sebou vSak sva omezeni,
kterymi je mimo jiné problematické soustfedéni studentli, limitovand moznost udrzeni
pozornosti, chybéjici interakce se spoluzaky a cCasto absentujici zpétna vazba od
vyucujiciho 1 ostatnich spoluzak.

I pfi online vyuce se nabizi moznost vyuziti aktivizujicich metod, které mohou do jisté
miry néktera omezeni prekonat. Pfispévek predstavuje moznost vyuziti obdoby metody
brainwriting pfi online vyuce. PfinaSi zkuSenost s uzitim této metody v predmétu
zaméfeném na komunikacni dovednosti, nabizi mozny postup, jak ji vyuzit, diskutuje jeji
pfinosy i omezeni.

Main part

Neékteré limity online vyuky

Potieba ozvlastnit online vyuku vyplyva z mnoha prizkumi realizovanych jiz v samotnych
pocatcich pandemie. Podle serveru Pedagogicke.info (2020) vyhovuje Sedesati procentlim
zaka a studenta vice klasicka Skolni dochdzka nezli online vyuka. Uvadéji, Ze je pro né
obtizné v online prostfedi udrzet pozornost. Tu nejvice rozptyluji socidlni sité, internet ¢i
telefon, ale taktéz prostfedi rodiny, spoluzici, rusivé elementy z vnéjSiho prostredi.
Problémem je téz ¢astd monotdnnost vykladu a s ni souvisejici vEtsi inava. Studentiim také
schazi vétsi interakce s vyucujicim a spoluzaky. Postradaji moznost okamzité zpétné vazby
(IDNES.cz, 2020). Studenti by obecné uvitali vice interakce s uciteli (Education.cz, 2020).
Taktéz by jim pomohlo mit vice ¢asu na psani poznamek, na souvisejici dotazy, diskuse,
spolupraci se spoluzaky a sdileni pociti z karantény. Co se tyCe udrzeni pozornosti,
studentiim dle prizkumu nejvice pomaha psani vypiskil, prace ve skuping, piesvédcivy
vyklad vyucujiciho, kladeni otazek, interakce v hodin¢, diskuse na zajimava a dulezita
témata, videa, hry (IDNES.cz, 2020).

I dle prizkumu realizovaného v pocatcich pandemie autorkou v kurzu komunikacnich a
prezentacnich dovednosti na vysoké Skole ekonomického zaméteni (Holeckova, 2020)
schazi studentim nejvice absence kontaktu se spoluzaky, pfimy kontakt s vyucujicim,
chybéjici ¢i nepostacujici zpétnd vazba. Do budoucna by uvitali detailnéj$i zpétnou vazbu
a vetsi spolupraci s ostatnimi studenty v tymech a skupinéch.
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Na zéklad¢€ tohoto Setfeni byly do vyuky nasledné zatfazeny nékteré aktivizujici metody,
které byly online podobé vyuky prizptisobené. Nasledujici text pifinasi zkuSenosti s
uplatnénim jedné z nich — brainwritingem.

Uziti metody brainwriting pri online vyuce

Brainwriting je zaloZzen na metod¢ brainstormingu. Podle Kabinetu informacnich studii a
knihovnictvi Masarykovy univerzity (MuniArts.cz, 2021) patii brainstorming mezi
nejcastéji pouzivané skupinové techniky kreativniho mysleni. Lze jej G¢inné vyuzivat
vSude tam, kde je tfeba nachazet nova a piekvapiva feSeni, postupy ¢i pohledy. Pfi metodé
brainstormingu muze kazdy ucastnik uvadét své napady ¢i feSeni, ktera jsou zapisovana na
papir ¢i tabuli. V prvotni fazi se napady nehodnoti, pouze se zapisuji. Brainstorming lze
uzit 1 v kratkém casovém intervalu okolo 5 — 10 minut, a to idealn¢ ve skupiné cca péti
osob. Jistou variantou brainstormingu je brainwriting, ktery ndpady na rozdil od
brainstormingu zachycuje pisemné (RVP.CZ, 2021). Metoda je opét idealni pro skupinu do
deseti ucastnikd. Cilem metody je ziskat co nejpestiejsi a nejkomplexnéjsi predstavu o
moznych feSenich a vzajemna inspirace zacastnénych osob.

Brainwriting muze oproti brainstormingu piinést nékteré¢ vyhody. To, Ze si ucastnici
zapisuji vlastni napady, jim umoziuje je lépe promyslet, vyjadiit je v uplnéjsi a jasn&jsi
podobé¢. Technika je vhodna pro skupinu ptevazujicich introvertnich tcastnikt, kteti by se
do ustni diskuse nezapojili. Vyhodou psani mtze byt vétsi soustfedénost, ale také to, ze
jednotlivi Ucastnici se poté v diskusi nezaméfuji na autora dané¢ho nédpadu, ale pouze na
jeho obsah.

Na pocatku je obvykle pfedstaveno téma k zamysleni, které mize byt nastinéno naptiklad
prostiednictvim zadané otazky. Déle maji studenti za ukol zapisovat své napady a navrhy
na feSeni dané situace. Ty mohou byt formulovany libovolnym stylem, ale nasledné by jiz
autory nemély byt upravovany. Brainwriting miize mit vice kol a béhem nich by nem¢la
probihat zddné debata. Nasledné se sepisi vSechny odpovédi, které jsou poté v celé skupiné
diskutovany. Vybér nejlepsSich navrzenych feSeni usnadni sdileni vSech odevzdanych
navrhi.

Obdobu metody brainwritingu lze uzit také pfi online vyuce. Nasledujici ¢ast ptispévku je
orientovana praveé na jeji uziti pti modelové situaci tykajici se feSeni konfliktu v tymu.
Tato metoda byla uplatnéna v pfedmétu zaméfeném na komunikacni dovednosti na
soukromé vysoké Skole ekonomického zaméteni sidlici v Praze 5, a to béhem jednoho
cviceni trvajiciho 90 minut. Jednalo se o mésic duben 2021, kdy veskera vyuka probihala
pouze online v prostiedi Microsoft Teams. Vyzkumného Setfeni se zucastnilo celkem 36
studentil, kteti byli pro ucely vyuziti metody rozdéleni do sedmi skupin po péti — Sesti
ucastnicich (skupiny byly pfitom vytvofeny nahodng¢).

Problematika konflikti byla v daném obdobi probirdna 1 na piedchézejici prfednasce z
tohoto pfedmétu. V jejim zavéru byl studentim zadan tkol, nad nimz se méli zamyslet a
nasledn¢ vyjadfit pisemné sviij nazor tykajici se vhodného postupu feSeni. Na zpracovani
méli 2 dny (mezi pfednaSkou a naslednym cvicenim).

Ukol byl nasledujici:

Clen pracovniho tymu Petr chce odejit ze své soucasné pozice, protoze nedokaze vyjit s
Martinem. Martin ma v tymu diileZitou roli silného neformalniho viidce. Pokud se mu ale
nekdo znelibi, je schopen mu zneprijemnit jeho fungovani v tymu. Prostrednictvim svych
socialnich dovednosti si umi ziskat cleny tymu na svou stranu. Petr je pFritom nejvétsim
odbornikem v tymu. Trvalo dlouho, nez se jeho odbornou pozici podarilo obsadit, a ted’
hrozi, Ze odejde. S Martinem jste se snazili o dané situaci hovorit, ale nevyjadril se k ni.
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Taktéz jste se neprimo dozvedeli, ze se Martin stavi proti nékterym vasim rozhodnutim, coz
je pravdépodobné ditvodem, proc¢ se protahuje implementace nékterych zmen, které jste
prezentoval na posledni porade.

Ukol: Pripravte si a ndsledné prezentujte postup, jakym byste resili danou situaci v tymu
Jjako nadrizeny pracovnik. Odiivodnéte jednotlivé kroky vaseho resent.

Pted cvicenim mél kazdy z ucastnikii napsat svij napad tykajici se vhodného postupu
feSeni konfliktu a zaslat jej vyucujicimu (naptiklad prostfednictvim emailu). Vyucujici
nasledné sepsal vSechny nédpady a studenty nahodné rozd¢lil do tymid po péti — Sesti
ucastnicich. Za timto ucelem bylo vhodné vytvofit samostatné mistnosti v prostiedi MS
Teams, a to napiiklad pomoci Skupinovych mistnosti (Microsoft Educator Centre, 2021).
Na pocatku cviceni pak studenti obdrzeli informace o svém ptidéleni do konkrétniho tymu
a souvisejici odkaz na tym. Jejich tkolem bylo v danych mistnostech diskutovat
nejvhodnéjsi feSeni. Zde jim byl sdilen seznam vybranych feSeni, opét v poctu 5 — 6 feseni
pro kazdy z tymu. Nebylo pfitom smérodatné, od kterého studenta z kter¢ho tymu dané
feSeni pochdzi (o tom studenti neméli informaci). Jejich tkolem bylo spole¢né nabidnuta
feSeni diskutovat, pfipadné dopliiovat a vybrat ten nejlepsi mozny postup. Po 20 minutach
se vratili zpét do hlavni mistnosti, kde mluv¢i kazdého z tymt mél za kol prezentovat
feSeni, na némz se spolecné dohodli, a podlozit jej argumenty. Po prezentaci feSeni vSech
tymu nasledovala spolec¢néd diskuse.

Studenti byli do problematiky konfliktu v tymu velmi vtaZeni. Piivodné vycClenény ¢as 60
minut (véetn¢ diskuse) byl nakonec prodlouzen na 90 minut, trval tedy béhem celého
videocviceni. Uvedena metoda byla narocna co do piipravy a organizace ¢asu, ale jeji cil,
ktery se tykal rozvoje kreativity studentl, moznosti procviceni prezentacnich a
argumentacnich dovednosti a vtazeni do probirané¢ problematiky v online prostfedi, byl
naplnén.

Nutnosti je peclivé promysleni témat, které se pro uplatnéni metody brainwritingu hodi,
pecliva ptiprava, uzptisobeni tématu online prostiedi a rezervace dostatecného mnozstvi
Casu. Samotny brainwriting pfitom mize mit 1 vice kol, pfipadné lze jako jeho obménu
vyuzit Delfskou metodu ¢i metodu 365. Uplatnéni téchto metod v online prostfedi bude
realizovano béhem nadchazejici vyuky (cviceni probihaji stale v online podobg).

Conclusion

Uplatnéni aktivizujicich metod pfi vyuce online mtze byt uCinnym zpestienim probirané
problematiky. Ackoli metody je tfeba danému prostiedi pifizplsobit a pocitat s jejich
¢asovou naroc¢nosti, mohou byt napomocné pii piekonavani nékterych limitd online vyuky,
jako je chybéjici interakce mezi studenty, komunikacni bariéry, limitovana koncentrace.
Ptispévek se zabyval jednou z metod — brainwritingem — zaloZzenym na pisemném
zachyceni napada studentli a jejich nasledné diskusi. I pies ¢asovou narocnost metody s
ohledem na pfipravu, organizaci a fizeni ¢asu mélo zafazeni brainwritingu svlij pfinos a
problematika feSeni konfliktnich situaci v praxi studentiim byla pfiblizena. Bylo zfejmé, zZe
studenty feSeni problému zaujalo a do diskuse se zapojovali 1 diive méné aktivni ¢i
introvertni studenti, ackoli se jednalo o pomérné anonymni online prostiedi. Ackoli na
zaklad¢ této uvedené zkuSenosti nelze vyvozovat obecnéjsi zavéry ¢i doporuceni,
problematika uplatnéni této metody a jejich obmén bude autorkou rozvijena i v ramci
dalSich kurzt a vyukovych skupin.
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Online teaching of the subject information and communication
technology in the time of Covid

Jan Chromy, Media4u Magazine, chromy@media4u.cz

Abstract:

Lockdown and the introduction of online teaching during the covid pandemic required
operational changes in the teaching of most subjects. The teaching of the subject
Information and Communication Technology is specific in that it takes place with the use
of computers. It can be assumed that students and teachers do not have the same hardware
and especially software equipment. Adapting the teaching of this subject online to the
possibilities is very demanding. The article shows how the teacher coped with it and how
the students evaluated the teaching of the subject anonymously after the exams. Teaching
took place at VSH in Prague 8, s. s r.o. in the winter semester of the academic year
2020/2021.

Keywords:
Teaching, change of teaching, online, ICT, evaluation.

Introduction

Vyhlaseni lockdownu a stim souvisejici zavedeni online vyuky v prubéhu covidové
pandemie si vyzadaly operativni zmény zplsobu vyuky vétSiny predmétt. Vyuka predmétu
Informacni a komunikacéni technologie je specificka tim, Ze probiha s vyuZzivanim pocitaci.
Lze ptedpokladat, ze studenti a ani vyucujici nemaji stejné hardwarové a zejména
softwarové vybaveni. Pfizplsobeni vyuky tohoto pfedmétu online moznostem je proto
velmi narocné.

V dalsim textu se budeme zabyvat tim, jak se s danymi problémy vyrovnal vyucujici, jak
probihala vyuka a s jakymi pomtickami. V neposledni fad¢ také budeme prezentovat, jak
vyuku predmétu s danymi zménami hodnotili studenti v ramci anonymni studentské
ankety, kterd probihala pro vSechny pfedméty prostiednictvim informacniho systému.

Vyuka probihala na VSH v Praze 8, s. sr.o. vzimnim semestru akademického roku
2020/2021.

Main part
Pro vyuku predmétu musime znat zakladni tdaje, podle kterych vyuku piipravujeme.
Postupné si je ujasnime pro dany predmét. Jsou to (Chromy, 2020a, str. 32):

= cile,

= obsah uciva,

= charakteristické vlastnosti student (psychické vlastnosti, socialni zafazeni),

= vyucovaci metody,

= vyucovaci prostiedky.
Cile
Nad cilem nemusime pfili§ premyslet, je dan metodickym listem pfedmétu (sylabem).
Protoze se neménila akreditace oboru, nemuze se piili§ ménit ani metodicky list predmétu.
Metodicky list schvalené zadosti o akreditaci obsahuje v rubrice Stru¢na anotace predmétu:

Cil predmétu: Predmét seznamuje studenty se zakladnimi pojmy a technickym vybavenim
pouzivanym v daném oboru. Predstavuje zakladni postupy pii analyze navrhovanych
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systémil, zejména s dirazem na vyuzivani informac¢nich a komunikacnich technologii,
véetné pocitaCovych siti a internetu. Seznamuje s druhy elektronického obchodovani
sdirazem na principy elektronického obchodovani, budovani dodavatelsko—
odbératelskych fetézcl, vyuzivani systémit CRM, SRM, SCM a jejich analyzu. Studenti se
setkaji s podnikovymi informacnimi systémy ERP, jejich vazbou na elektronické
obchodovani, elektronické platebni systémy. Daéle se setkaji s pravnimi a etickymi
otazkami elektronického obchodovani. Prakticky fte$i zékladni problémy elektronické
komunikace. Cviceni pfedmétu prispivaji ke schopnostem vyuzivat tyto prostredky a bez
problémt pracovat na PC v prostiedi kancelarskych programti.

Znalosti: Student ziska zakladni pfehled o oblastech informac¢ni a komunikacni technologie
a souvislostech mezi nimi.

Schopnosti: Ziskané znalosti a kompetence jsou zakladnim piedpokladem pro uspeésné
uplatnéni absolventa vysoké Skoly pii vykonu manazerskych funkci na operac¢ni ¢i stfedni
urovni managementu. Vyznamna je zejména schopnost analyzovat situaci a zvolit
optimalni fesSeni pti vyuzivani prostredkt ICT a IS individualné€ i1 v ramci firmy.
Dovednosti: Student umi po absolvovani predmétu posoudit optimélnost vybaveni firmy
prostiedky ICT. Umi provést zdkladni analyzu potfebnou pro feSeni konkrétnich
praktickych situaci s vyuzitim ICT. Soucasn¢ ma piehled o modernich systémech
pouzivanych v oboru sluzeb. Bez problémil umi vyuzivat zdkladni SW a HW prostiedky.

Obsah uciva

Presnéj$i obsah uciva lze ziskat v metodickém listu rovnéz v rubrice Stru¢na anotace
predmétu — Osnova:

= Data, informace, znalosti a jejich zpracovavani.
= Technické vybaveni hotelu, cestovni kancelare a lazeniského zatizeni.
= Analyza navrhovaného systému a jeji asti.
= Analyza systémii ICT. Vyvojovy diagram systému.
= Pocitacové sit¢. Komunikace pomoci Internetu. Prostfedky pro prezentaci firmy.
= Elektronické obchodovani.
= Systémy elektronického obchodovani CRM.
= Budovani dodavatelsko—odb¢ératelskych fetézct.
*  Vyuzivani systémt SRM, SCM.
=  Podnikové¢ informacni systémy.
= Systémy ERP a jejich vazba na elektronické obchodovani.
= Elektronické platebni systémy.
= Pravni a etické otazky elektronického obchodovani.
Charakteristicke viastnosti studentu

Studenti, ktefi se ucastnili vyuky jsou fadnymi studenty prvniho ro¢niku prezenéni a
kombinované formy studia na VSH v Praze 8, spol. s r.0. Jsou to tedy absolventi nékteré
stiedni $koly v siti kol CR, p¥ipadné maji v souladu s pravidly MSMT uznané obdobné
studium v zahrani¢i (nostrifikace). Z hlediska samotné vyuky lze ptfedpokladat Siroké
rozpéti znalosti informatiky poc¢inaje minimalni nebo stiedni hranici. Vyjimkou nebyvali
ani absolventi stfednich $kol, piipadné i VS, zamé&fenych na informatiku. Rozpéti znalosti
pii vyuce vede k drobnym problémtm, protoze neni mozné pii vyuce respektovat stavajici
znalosti a vyuka probiha tak, aby absolventi pfedmétu méli na konci jeho vyuky
sjednocené znalosti na solidni urovni a byly splnény pozadavky dané cili vyuky. V
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ojedinélych ptipadech, kdy by dochazelo k naprosto zbyte¢né tcasti studenta na vyuce
z dlivodll jeho nadstandardnich (z hlediska vyuky pfedmétu na VSH) znalosti ICT, je
situace feSena individualné. Napf. tolerovanim neucasti studenta po predchazejicim
ovéteni znalosti, ptipadné uznanim zkousky z jiné VS.

Jazykové schopnosti studentli jsou rtizné. Od rodilych mluv€ich po studenty, ktefi splnili
piijimaci fizeni na spodni hranici. Pfi bézné vyuce byly zjiStény u jednotlivcl pouze
vyjime¢né problémy, které by omezovaly moznosti vyuky v jednotlivych piipadech.
Socialni zazemi studenti je riizné. Za¢ina od studentl z bohatych rodin a kon¢i u studentd,
ktefi si na své studium vydélavaji sami napt. prostiednictvim brigad. Drtivou vétSinu
studentt 1ze zatadit do stiedu.

Vyucovaci metody

Vyucujici pfi vyuce vzdy zpfistupnil celou plochu jednoho monitoru studentim. Na
druhém monitoru obhospodatfoval piistup studentli, komunikaci s nimi, prezenci v piipadé
cviceni.

Prubéh piednédsek byl zvolen standardni s vyuZzivanim prezentaci v PowerPointu. Studenti
méli od zacatku vyuky v semestru k dispozici studijni opory pro ptednasky a pro cviceni.
Pribéh prednasek byl identicky s piisluSnou studijni oporou. Studenti si tedy nemuseli
¢init kompletni poznamky, ale vystacili pouze s ptipadnym upfesnénim studijni opory. Na
konci prednasky byly objasnovany piipadné neznalosti.

Pribéh cviceni nemohl byt standardni z diivodd, které jsou uvedeny u vyucovacich
prostiedkti. Vyucujici zvolil prosttedi MS Excel z nékolika divodii:

= Studenti se nau¢i s MS Excel pracovat na vyssi trovni,

= V MS Excel Ize s vyuzitim funkci a vzorclh modelovat nékteré ¢asti elektronického
podnikéni, které byly probirané¢ na prednaskach. Studenti se tedy uci nejen MS
Excel, ale prakticky mohou vidét zékladni mechanismy elektronického
obchodovani, prace s daty, informacemi atd.

* Nejsou vyrazné zmény prace s MS Excel podle jeho riznych vyvojovych verzi.

= Jiny software, napt. Libre Office funguje na stejnych prinicipech. Pokud student
pochopi ¢innost provadénou v MS Excelu, muze ji s velikou pravdépodobnosti
aplikovat i zde.

Pro cvieni byla piipravena studijni opora a sbirka feSenych piikladl pro kazdou hodinu.
Ve sbirce byl kazdy piiklad rozd€len na drobné tikony a postup feSeni vzorového prikladu
byl rozepsan az po jednotlivd kliknuti na urcity piikaz, ptipadné zdpis tdaje. Studenti
dostali takovy postup pted kazdou hodinou pro probirané ptiklady. K tomu dostali zadani
dalsich ptikladi s tim, Ze si je maji zkusit vyfeSit podle postupu u vzorového ptikladu.
Vysledky byly na zacatku nésledujici hodiny kontrolovany a pokud bylo tfeba, byly fesSeny
spole¢né pii online vyuce.

Zaverecna zkouska pfedmétu byla s ohledem na nejasnou covidovou situaci jiz od zacatku
nastavena ve dvou krocich.

Soucasti zkousky byla prace s libovolnym informac¢nim systémem. V nasem piipad¢ to byl
informaéni system VSH, ktery je velmi rozsahly a patii mezi nejkomplexnéjsi v CR.
Provozuje ho Masarykova univezita Brno. Schopnost prace s IS studenti na povinné
zakladni Grovni prokazali ziskdvanim informaci o vyuce pfedmétu, ziskavanim studijnich
opor a prikladl, odevzdavanim seminarnich praci a kontrolou jejich akceptovatelného
splnéni. Seminarni prace byla zaddna na téma popis informacniho systému se kterym se
student(—ka) setkal(—a). Téma bylo nutné zpracovat podle prednasek resp. studijni opory.
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Soucasti ovéteni prace s IS byla zavérecnd zkouska. Splnéni tohoto kroku bylo povinné.
Ovéftitelné bylo prostym splnénim ukolii studentem. Pokud by student ukoly nesplnil,
nebylo by co na konci semestru hodnotit.

V druhém kroku museli absolvovat zkouskovy test s 20 uzavienymi otdzkami a
nastavenym ¢asem 10 minut. Test by pfipraveny s generovanim 1 otdzky z 10 v kazdé¢ z 20
skupin otdzek. Celkem tedy bylo pfipraveno 200 otazek, z nichz kazdy student dostal
vygenerovanych 20. Splnéni tohoto kroku bylo povinné s nejniz§im moznym poctem
spravnych odpovédi 10 (50% uspésnost). Aby si studenti procvicili préci s IS pfi zkousSce,
byl vytvotfen vyhradné cvicny test s 20 otdzkami generovanymi celkem z 50. Tyto otdzky
nebyly soucasti zkouskové sady.

Ustni zkouska probihala pouze na zadost studenta, napf. pro zlepseni znamky. V pribéhu
semestru ziskaval vyucujici informace o préaci studentii a mohl tak obdrZzenou znamku
verifikovat, tzn. nebylo vylouCené ustni ovéfeni znalosti napt. v pfipadé¢ pochybnosti
vyucujiciho.

V3se probihalo vyhradné online s tim, Ze i kdyby pozdéji byla napt. mozné prezencni vyuka
na konci semestru, zkouska by stejn¢ probihala online a student by mohl byt kdekoliv na
svété, s vyjimkou zkousejicim potfddané zkousky v budové VSH. To samoziejmé
nevylu¢ovalo vyuZiti poéitatovych udeben nebo studovny VSH individualng studentem.
Vyucovaci prostiredky

Kazdy student i vyucujici musi byt vybaven pocitacem, v idealnim piipadé vybavenym
softwarem Microsoft (Windows, Excel, PowerPoint, Word). Vzhledem k online vyuce neni
mozné zajistit jednotné prostiedky. Rada studentti doma pracuje s operaénim systémem
Linux a balikem kancelatskych program napft. Libre Office apod.

Vyuka proto musela tyto podminky respektovat. Prace s konkrétnim programem byla
piipravovana tak, aby student sledovanim prace s produkty Microsoft pochopil princip a
byl schopen si postup pro sviij jiny konkrétni program vyhledat.

Vsichni studenti méli k dispozici monografii (Chromy, 2020b), studijni opory, které jsou
povinné pro kombinované stadium. Dale méli k dispozici sbirku fesenych piikladi pro
danou hodinu. Ve sbirce byl kazdy piiklad rozdélen na drobné tikony a postup byl zapsan
az po jednotliva kliknuti na urcity piikaz. Studenti dostali takovy postup pied kazdou
hodinou pro probirané piiklady. K tomu dostali zadani dalSich ptikladd s tim, Ze si je maji
zkusit vyftesit podle postupu u vzorového ptikladu. Vysledky byly na zacatku nésledujici
hodiny kontrolovany a pokud bylo tfeba, byly feSeny spolecné pfi online vyuce.

Vybaveni na stran¢ ucitele bylo nasledujici:

= notebook — Asus, processor Intel(R) Core(TM) i5-6200U CPU @ 2.40 GHz, 8 GB
RAM, graficka karta NVIDIA GeForce GTX 950M

=  druhy monitor Asus 19”

= externi zvukova karta Lexicon Lambda, sluchatka Sennheiser HD 380 Pro

= externi kamera Logitech Webcam C 525 s mikrofonem

= operacni system Windows 10 Home, 64 bit

=  Microsoft Office 2016 (Word, Excel, PowerPoint)

= Pfipojeni k Internetu — poskytovatel Giganet — download 20 Mb/s, upload 10 Mb/s
= prohlize¢ Google Chrome

= komunikaéni platforma Google Meet — prostiedi ziizené VSH

= Informaéni system VSH
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Vysledky vyuky

Celkové vysledky vyuky jsou uvedeny v tabulce €. 1 a graficky v grafu €. 1. Prestoze se
vyucujici nijak nesnazil, aby rozdéleni vyslednych zndmek bylo podobné normalnimu
(Gaussovu) rozdéleni, vysledky podle n¢ho se zanedbatelnymi odchylkami vysly. Jednou
z odchylek byla absence zndmky Fx, coz ale odpovidalo znalostem prokazanym studenty.
Celkovy pocet studentti byl 129.

Tabulka 1: Vysledné hodnoceni (znamky) studentli predmétu

Znamky
A B Cc D E Fx

3 29 65 2f'r 8 0
Zdroj: Evidence autora odpovidajici udajim v IS VSH
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Graf 1: Vysledné hodnoceni (znamky) studentli pfedmétu
Zdroj: Evidence autora odpovidajici udajim v IS VSH

Hodnoceni vyuky studenty

Vyuku prfedmétu s danymi zménami hodnotili studenti v ramci anonymni studentské
ankety, kterd probihala pro vSechny predméty prostiednictvim informacniho systému na
konci zimniho semestru akademického roku 2020/2021.

V tabulce ¢&. 2 jsou uvedeny kompletni tidaje, ziskané pro dany predmét v IS VSH.
Pro leps$i nazornost jsou v tabulce €. 3 pocty vyjadiené procentudlné.
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Tabulka 2: Hodnoceni vyuky pfedmétu ICT studenty — absolutni ¢isla

pocet hlasti — absolutni

souhlasim

spise

souhlasim

spise
nesouhlasim

nesouhlasim

celkem
odpovédi

Pfedmét byl pro mé
pfinosny.

47

28

14

91

Podminky pro uspésné
zakonceni predmétu
byly na zac¢atku
semestru jasné a
srozumitelné
formulovany.

75

14

91

Vyuka je prehledné
usporadana a potrebné
ucebni materialy jsou
snadno dostupné.

71

10

91

Vyucujici vedl vyuku
jasné a srozumitelné.

62

23

91

Vyucujici projevoval
vzdy vUci studentiim
vstficnost a ochotu
komunikovat.

78

13

91

Zdroj: IS VSH (2021)

Tabulka 3: Hodnoceni vyuky pfedmétu ICT studenty — procenta

pocet hlasi — procenta

souhlasim

spise
souhlas

spise
im | nesouhlasim

nesouhlasim

celkem
odpovédi

Pfedmét byl pro mé
pfinosny.

52

31

15

100

Podminky pro
Uspésné zakondeni
pfedmétu byly na
zaCatku semestru
jasné a srozumitelné
formulovany.

82

15

100

Vyuka je pfehledné
usporadana a
potfebné ucebni
materialy jsou snadno
dostupné.

78

11

10

100

Vyucujici ved! vyuku
jasné a srozumitelné.

68

25

100

Vyucujici projevoval
vzdy vuci studentdm
vstficnost a ochotu

komunikovat.

86

14

100

Zdroj: upraveno z IS VSH (2021)
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Graficky jsou ziskan¢ udaje zobrazeny v grafu €. 2.
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Graf 2: Hodnoceni vyuky pfedmétu ICT studenty
Zdroj: upraveno z IS VSH (2021)

Z hodnoceni vyuky studenty byly ziskany modalni hodnoty odpovédi na jednotlivé otazky.
Celkové naznacuji spokojenost studenttl, ale s ohledem na ctyfstupniovou Skalu odpovédi
nemusi (zejména u prvni otdzky) zajiStovat dostatecnou spolehlivost. Smérodatné chyby
odhadu, minimum a maximum intervalu odpovédi modalni hodnotou ukazuje tabulka ¢.4.

Tabulka 4: Statistické udaje provedeného prizkumu (modalni hodnota je ve vSech
piipadech “souhlasim” s odpovédi.

Sm:;ogztna Minimum Maximum Spolehlivost /
odhazu L e e e
Efrﬁg::; Pviprome 524 41,4 61,9 nespolehlivé
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Podminky pro
Uspésné zakondeni
predmétu byly na
zacatku semestru
jasné a srozumitelné
formulovany.

3,99

74,6

90,2

spolehlivé

Vyuka je prehledné
usporadana a
potfebné ucebni
materialy jsou snadno
dostupné.

4,34

69,5

86,5

spolehlivé

Vyucujici vedl vyuku
jasné a srozumitelné.

4,88

58,6

77,7

spolehlivé

Vyucujici projevoval
vzdy vUci studentiim
vstficnost a ochotu
komunikovat.

3,67

78,5

92,9

spolehlivé

Zdroj: Vypocet z IS VSH (2021)

V piipadé, ze bychom akceptovali hodnoceni vyuky pouze dvoustupiiovou Skalou
(dichotomickou stupnici), mohli bychom odpovédi “souhlasim™ a “spiSe souhlasim”™ chapat
jako pozitivni ohlas a odpovédi “nesouhlasim” a “spiSe nesouhlasim” chéapat jako negativni
ohlas. Proto jsme dodatecné ztzili skdlu moznych odpovédi na kladny a zaporny ohlas
podle ptedchézejiciho odstavce. Vysledky v absolutnim poctu odpovéedi ukazuje tabulka €.

5.

Tabulka 5: Zuzené hodnoceni vyuky predmétu ICT studenty — absolutni ¢isla

pocet hlasti — absolutni

kladné zaporné E2ALE
P odpovédi

Pfedmét byl pro mé pfinosny. 75 16 91
Podminky pro uspésné zakonceni predmétu
byly na za¢atku semestru jasné a 89 2 91
srozumitelné formulovany.
Vyuka je pfehledné usporadand a potiebné

ST o . 81 10 91
ucebni materialy jsou snadno dostupné.
Vyucujici vedl vyuku jasné a srozumitelné. 85 6 91
Vyucujici projevoval vzdy vici studentiim

o . 91 0 91

vstficnost a ochotu komunikovat.

Zdroj: Vypocet z IS VSH (2021)

Pro lepsi nazornost jsou v tabulce €. 6 ¢isla vyjadiend procentualné.
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Tabulka 6: Zuzené hodnoceni vyuky pfedmétu ICT studenty — procenta

pocet hlasi — procenta

kladné zaporné zalen
P odpovédi
Predmét byl pro mé prinosny. 82 18 100 %

Podminky pro uspésné zakonceni predmétu
byly na za¢atku semestru jasné a 98 2 100 %
srozumiteln& formulovany.

Vyuka’je prehlfedpe usporadana a potrt’abne 89 11 100 %
ucebni materialy jsou snadno dostupné.

Vyucujici vedl vyuku jasné a srozumitelné. 93 7 100 %

Vyt:|’cu1|0| projevoval vzdy VUCi studentim 100 0 100 %
vstficnost a ochotu komunikovat.

Zdroj: Vypocet z IS VSH (2021)

Graficky jsou ziskané udaje zobrazeny v grafu ¢. 3.

Vyucujici projevoval vzdy viici studentim
vstiicnost a ochotu komunikovat.

Vyucujici vedl vyuku jasné a srozumitelné.
Vyuka je pfehledné uspofadana a potiebné ucebni
materialy jsou snadno dostupné.

Podminky pro Gspésné zakonceni piedmétu byly
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Graf 3: Z0zené hodnoceni vyuky piedmétu ICT studenty
Zdroj: Vypoéet z IS VSH (2021)
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Modalni hodnoty odpovédi na jednotlivé otazky jsou opét vesmes pozitivni a naznacuji
spokojenost studentti. Smeérodatné chyby odhadu, minimum a maximum intervalu
odpovédi modalni hodnotou pro zuzenou Skalu moznych odpovédi ukazuje tabulka ¢.7.

Tabulka 7: Statistické udaje proveden¢ho prizkumu (modalni hodnota je ve vSech

ptipadech “kladné” hodnoceni.

Smérodatna
chyba
odhadu (%)

Minimum
intervalu (%)

Maximum
intervalu (%)

Spolehlivost /
nespolehlivost

Pfedmét byl pro mé
pfinosny.

3,99

74,6

90,2

spolehlivé

Podminky pro
Uspésné zakondeni
predmétu byly na
zacatku semestru
jasné a srozumitelné
formulovany.

1,54

94,8

100

spolehlivé

Vyuka je prehledné
usporadana a
potfebné ucebni
materialy jsou snadno
dostupné.

3,28

82,6

954

spolehlivé

Vyucujici vedl vyuku
jasné a srozumitelné.

2,50

88,3

98,5

spolehlivé

Vyucujici projevoval
vzdy vuci studentdm

vstricnost a ochotu
komunikovat.

0,00 100 100 spolehlivé

Zdroj: Vypocet z IS VSH (2021)

Conclusion

Vyuka predmétu Informacni a komunikacni technologie je velmi narocna z hlediska
srovnatelného materiadlniho vybaveni ucastnikii (hardware i software).

Oproti prezen¢ni vyuce, musi byt online vyuka vyznamné upravena.

Nesmi ptitom dojit k podstatnym zménam metodického listu (sylabu) predmétu.

Jedno z moznych feSeni spoCiva ve zméné zplsobu vyuky na zéklad¢ analyzy vyuky
nasledujicim zptisobem:

Studenti netes$i vzorové priklady ihned pii vyuce. Nejdiive sleduji provadénou
¢innost. K vlastni praci maji prostor az po prezentaci postupu feseni.

Vsechno prezentované maji studenti k dispozici pii pozd¢jSimu samostudiu.
Studenti maji k dispozici feSené piiklady, které jsou obdobou prezentovaného.
S prezentovanym piikladem mohou porovnat postup a maji k dispozici az vysledky.
Pokud studenti ptiklady sami nezvladnou, vyucujici pfedvede postup feSeni na
zacCatku nésledujici hodiny.

Studenti musi v prubéhu studia aktivné pracovat s IS Skoly, tzn. Ze prokazi znalost
prace s konkrétnim IS. V praxi to znamend, ze musi vyhledavat studijni podklady,
vkladat své seminarni prace do odevzdavarny, vyhledavat hodnoceni seminarni
prace v poznamkovém bloku atd. Na zavér se musi pfihlasit v IS ke zkousce, ktera
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probiha v prostfedi IS a student muze byt kdekoliv s ohledem na piipojeni k IS
prostiednictvim Internetu.

* Pro jasny postup v nejisté dobé bylo se studenty dohodnuto, ze ani v ptipadé
obnoveni prezen¢ni vyuky by nebyl zménén zpiisob ukonceni vyuky predmétu, tj.
postup zkousky vyhradné online. Tim zaroven studenti prokazi schopnost
samostatné prace s ICT a s konkrétnim IS.

Vysledky takto upravené vyuky byly optimalni a odpovidaly normalnimu (Gaussovu)
rozd¢leni.

Vyuka predmétu byla studenty pozitivné hodnocena, v¢. odpovidajici statistické
spolehlivosti.
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Abstract

This article presents an experience of implementing elective courses into university
curricula for forming media and information literacy of students during blended learning.
The concepts of media and information literacy, as well as blended learning, are
considered. The experience of implementing elective courses into the curriculum of M. Ye.
Zhukovskyi National Aerospace University "Kharkiv Aviation Institute" is described.
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Introduction

The pandemic changed our world. Blended learning has become a part of the modern
learning environment that requires enhancing the media and information literacy of
students at universities. It is possible to develop such literacy through implementing
relevant elective courses into university curricula to allow students to develop their media
and information culture so that to apply their knowledge and skills in our digital society.
They are elective courses that can be chosen by students of different specialties at any
higher education institution.

The purpose of the article is to consider the content and peculiarities of several elective
courses, which are geared toward developing students’ media and information literacy,
based on the experience of M.Ye. Zhukovskyi National Aerospace University “Kharkiv
Aviation Institute”.

Developing media and information literacy in primary, secondary and higher schools is of
great importance in the context of the Ukrainian Ministry of Education and Science’s
policy as to realizing the idea of teaching students to perceive media information critically.
It is also geared toward realizing Media and Information Literacy Policies and Strategies in
the digital age, which was defined by UNESCO in 2013 [8].

Taking into account using blended learning because of todays’ pandemic in higher
education institutions it is important to teach all students to perceive media information
literally. Despite the necessity of developing curricula of the course “Information Culture”
for secondary and higher educational institutions was proclaimed as early as 2001 in the
decree of the president of Ukraine [4], the problem of spreading media and information
literacy has been still topical. It has been realized in formal and informal education of
Ukraine with the help of implementing special courses into university curricula of higher
education institutions, as well as realizing projects of the Academy of Ukrainian Press
(https://www.aup.com.ua/en/mainen/), DESTIN (Erasmus+ KA2, http://www.destin—
project.info/about—the—ptoject/), Detector Media (https://ms.detector. media/), IREX
(https://www.irex.org/project/strengthening—media—literacy—ukrainian—education—system),
Prometheus (https://prometheus.org.ua/), 1+1 Media School
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(https://school.1plusl.ua/news/detail/3), etc. Wherein, projects of the Academy of
Ukrainian Press, Prometheus, Detector Media, etc. are geared toward informal education
and students can get certificates after learning such courses as “Media school NV”, “Media
literacy: practical skills”, “Internet media”, etc.

However, in formal education university curricula which are geared toward forming media
literacy include compulsory courses mostly at only faculties specialized in training media
specialists while information literacy is formed mostly for specialists specialized in
information, library and archival fields of knowledge. After analyzing university curricula
it is possible to state that there are such popular courses concerning forming media and
information literacy as “Media literacy”, “The basis of Media literacy”, “Media Education
and Media Literacy”, “Media Literacy and Critical Thinking”, “Information Literacy”, etc.
Besides, there is a tendency of forming such literacy as separate parts of other courses such
as “The basis of Media Culture”, “Information Culture”, “Information law of Ukraine”,
“Information Management”, etc.

Separate issues as to implementing courses on media and information literacy into
university curricula have been examined within the fields of journalism, culturology,
informatics, library and information science, etc. The essence of media and information
literacy with the help of an integrated approach was analyzed by Markus Leaning [5]. The
necessity of developing media and information literacy in higher education was considered
by Siri Ingvaldsen, Dianne Oberg [7]. Hanna Onkovych devoted her works to the study of
media literacy as an outcome of media education in Ukraine [10]. Problems of blending
learning were considered by Garrison and Kanuka [1], Graham [2], Hrastinski [3].

Main part
The essences of concepts “media and information literacy” and “the blended learning”

The concept of media and information literacy can be defined with the help of concepts of
media literacy and information one.

Media literacy is usually considered as the ability to analyze, process, evaluate and
communicate messages in different forms [6]; skills of analyzing, evaluating, and
creating media and technology messages [9]. Media literacy arises from the interface and
interaction between media and users. It is a social practice involving the interpretation and
production of shared meanings rather than an individual skillset.

Information literacy, which was first defined by the president of the Information Industry
Association Paul G. Zurkowski, is considered as metaliteracy including media literacy,
digital literacy, ICT literacy, and visual literacy as for preparing individuals to produce and
share information through social media and online communities [4].

According to UNESCO media and information literacy (MIL) is referred to knowledge,
skills and attitude for developing critical thinking and life-long learning skills for
socializing and becoming active citizens [8]. It is very important for students especially in
the conditions of blended learning as in the pandemic blended learning has become a
component of the modern learning environment.

Blended learning is defined as:
= face—to—face instruction with computer—mediated instruction [2];

» integration of classroom face-to—face learning experiences with online learning
experiences [1];

= face—to—face and online instruction or learning [3].
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Taking into account the essence of MIL and blended learning, it is clear that now in the
pandemic media technologies used in education require teaching students about media in
the higher education institutions. Students need to learn media and information literacy
competencies through integrating new media applications into virtual classes.

Elective courses for forming MIL

Blended learning in today's education requires implementing elective courses for
developing MIL into university curricula of higher education institutions that are not
specialized in training specialists for media and information services where such courses
are compulsory components of education programs. MIL can promote obtaining
knowledge and skills needed for all students as to using information and media
technologies. The media literacy courses should be varied depending on the purpose of the
training and practical teaching experience. Elective courses can help to achieve the desired
result.

Elective courses at M. Ye. Zhukovskyi National aerospace university «Kharkiv Aviation
Institute» are combined in several blocks, and MIL courses are presented in two of them:

* a humanitarian one which is aimed to forming soft skills with a possibility to select
courses, in particular, Basis of Media Culture, Information Culture, Communication
Skills Training;

= other courses of students’ choices according to their priorities within a specialty, in
particular, Media Communications in the Modern World.

So, four elective courses are implemented into the university's curriculum. These courses
are taught within a semester. All courses are presented in the university's Moodle platform
called Mentor. It is necessary to characterize each of them so that to understand their
contents and peculiarities as to developing students” MIL.

The course “Basis of Media Culture” (https://mentor.khai.edu/enrol/index. php?id =4658)
is geared toward developing media and information literacy skills through mastering
effective ways of processing information from mass media. The main objectives of this
course include analyzing personal media fields; forming abilities to work safely in social
networks; finding and critical processing of information sources; avoiding manipulation by
the media; developing abilities of searching, decoding, interpreting and analyzing
information; working effectively with different types of information; forming abilities to
perform fact—checking and verification and detect fakes, etc.

Another course called “Information Culture” (https://mentor.khai.edu/course/
view.php?id=4588) is aimed at the study of information culture’s components, including
media and information literacy. Objectives of the course include studying specifics of
perceiving and processing information by using MIL; the legal basis of information
culture’s functioning in our society; specifics of the information culture of any team leader
as a factor of increasing management’s effectiveness of any enterprise; professional written
and oral communication in professional fields of knowledge.

The course «Media Communications in the Modern World» (https://mentor.khai.
edu/course/view.php?id=6750) is geared toward developing MIL through mastering
working with the media to achieve their personal and professional success in their lives.
The main objectives of the course include studying the essence and significance of the
modern media, the specifics of media communications in the digital society, the legal basis
of their functioning, the peculiarities of cross—media in modern communications, as well as
the specifics of avoiding media manipulation of human consciousness and working with
media texts.
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Taking into account that “Media and information literacy also has a significant role to play
in promoting dialogue, diversity, equity, and inclusion by creating and celebrating stories
and perspectives that are often not part of mainstream media" [11, p.9] the aim of another
course “Communication Skills Training” (https://mentor.khai.edu/course/ view.
php?id=5911) is forming a system of theoretical knowledge and applied skills of students
to master communicative speech skills to ensure effective communication in the academic
and professional environment and achieve personal and professional success in life.
Objectives of the course are to study the knowledge and communication skills used in
interpersonal communication, including verbal, nonverbal, written, listening, and visual
types of communication; mastering oral and written communication skills, including the
use of voice tone, pause, visual aids, storytelling as a part of successful speeches (self—
presentation, public speaking and influencing people, etc.), as well as writing a resume. In
this elective course, students learn MIL in the context of a visual type of communication.

There are eight different faculties at the M. Ye. Zhukovskyi National aerospace university
«Kharkiv Aviation Institute», five of which are geared toward training students in technical
specialties. Despite the practice of teaching the above—mentioned elective courses shows a
great interest of students of all faculties to them. They are among popular courses among
students as they are interested in developing their soft skills, in particular, MIL in the
context of blended learning at University.

The above-mentioned elective courses are typically taught through a combination of
lectures, practical classes with various activities (essays, presentations, project works) and
assessments (exams, tests), aimed at developing MIL skills in today’s media world.

Conclusion

Thus, implementing the above-mentioned elective courses into university curricula for
forming students’ media and information literacy can help them to master their MIL skills
during blended learning, which is a part of our today’s education in the pandemic. After
having studied these courses students have theoretical knowledge and practical skills of
using MIL in their lives as they can search, process, keep, evaluate and apply information
from media and other sources, as well as create media; apply search technologies in
information service as a component of MIL; create electronic information products (repots,
periodicals, advertising, etc.) in the workplace. it will help students to apply their soft
skills, in particular, mil, not only to use critical thinking, media and information immunity,
creativity in their everyday lives, but also to be in demand in the labor market.
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Abstract

The paper presents the results of qualitative research, the aim of which was to determine
the satisfaction of students of the University of Economics in Prague with the distance
form of study during the covid-19 pandemic. The research found that students do not
consider the distance form of study to be an adequate alternative to the full-time form of
study, students significantly lacked social contact, on the contrary, they positively evaluate
the development of digital competencies.
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Introduction

Prechodom z prezen¢nej formy Stadia na diStanéni v obdobi pandémie COVID-19 sa
vyznamne urychlil proces digitalizacie vzdelavania. Pre ¢eskych Studentov a ucitel'ov sa
zasadne zmenil sposob vzdelavania. Moznymi komunika¢nymi kanalmi sa stali pocitac,
tablet alebo mobil. Tato situdcia poukazala na zna¢né rozdiely medzi ¢eskymi Skolami.
Zatial' ¢o niektoré vyuzivali on—line prostriedky na vyucbu uz pred pandémiou, v inych
Skolach snaha o zavddzanie modernych prvkov do vyucby stale vyznamne zaostdva.
Mnohé Skoly postradali technické vybavenie na realizaciu on—line vyucby, mnohi ucitelia
neboli schopni ovladat’ vyukové a komunikacné softvéry, na on-line vyucbu neboli
pripraveni ani Studenti. Pre ucitelov ani pre Studentov nie su vytvorené zodpovedajuce
technické podmienky. Obmedzenia zac¢inaju uz dosiahnutel'nou rychlostou internetového
pripojenia (Drtina, Lokvenc, 2021).

Pre distan¢né vzdelavanie je charakteristickd fyzickda separdcia medzi ucitefom a
Studentom a medzi Studentami navzajom, pricom socialny kontakt a osobnd komunikacia
je nahradena komunikaciou prostrednictvom informac¢nych a komunika¢nych technologii.
Vzajomny kontakt s uciteI'mi je sprostredkovany vyhradne technickymi komunikac¢nymi
prostriedkami, ako napriklad e-mail, MS Teams, Zoom, Google Glassroom, Google Meet,
e-mail, telefon, fax, a pod.

D. Driensky a R. Hrmo (2004) uvadzaju dve zakladné formy distanéného vzdeldvania:

* synchrénna — komunikécia medzi zacCastnenymi prebieha redlne v Case, jej vyhodou je
rychlost’ odozvy.

= asynchronna — Studenti nemusia byt v rovnakom case na rovnakom mieste, resp.
virtudlnom mieste, neStuduju v rovnakom okamihu, interakcia neprebieha v rovnakom
Case, Studenti si volia Cas pristupu k vzdeldvacim materidlom, je flexibilnejSia. Za
pozitivne z pohladu Studentov sa povazuje nahravanie prednaSok, umoziuje to
opakovane sa vracat’ k obsahu prednasky, mnohi ucitelia st schopni pripravovat
vyucbové vided, webinare, kvizy a pod.
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Vysoké skoly pre zabezpecenie plynulého prechodu na synchronnu distanénti formu
vzdelavania vyuzivaju predovsetkym:
= integrované $tudijné informaéné systémy (napr. na VSE v Praze — InSIS);

= online vzdeldvanie s vyuzitim napr. MS Teams, Zoom, Google Meet, Google
Glassroom, Skype a pod.;

= e-mailova komunikéciu.
Domnievame sa, Ze za posledné obdobie doslo k vyznamnému posilneniu digitalnej

gramotnosti jak ucitelov, tak aj Studentov a v tejto suvislosti by bola velka Skoda
nepokracovat’ v tomto trende aj v budiicnosti za Standardnych podmienok.

Main part
Kvalitativny vyskum spokojnosti Studentov s diStanénym vzdeldvanim

VysSie naznaCené zmeny v oblasti vzdelavania vedi mnohych aktérov vzdeldvania
reflektovat’ efektivitu diStan¢nej formy vzdelavania a vyuZzivanie on—line nastrojov. Autori
prispevku v akademickom roku 2020/21 realizovali empiricky vyskum, ktorého cielom
bolo zistit' kvalitu on—line vzdeldvania na Fakulte financii a Gétovnictva VSE v Prahe.
Vyskum bol realizovany prostrednictvom dotaznikovej metddy. Z dovodu obmedzenia
rozsahu prispevku budu prezentované vysledky kvalitativneho vyskumu — tykajice sa
otvorenych otazok dotaznikového Setrenia. Do vyskumu bolo zapojenych nVSE = 653
Studentov bakalédrskeho a magisterského stupna Studia.

V tabul’ke 1 uvadzame najfrekventovanejSie nazory:

Oblast’ zaujmu NajfrekventovanejSie odpovede Studentov

Dovody preco Studenti problém so sustredim, problém udrzat’ pozornost’; ,,Jd

nepovazuju diStanéni Jjsem diagnostikovana s ADHD a nevim se soustiedit dyl
formu vyucby za v kuse, ve skole to taky zvladam, ale pri té online vyuce
plnohodnotnu ani malinko. *;
alternativu prezencnej , C .
f . P LIS chyba motivacia a interakcia;

ormy:

e obmedzena komunikacia, chyba diskusia s ucitel'mi
a spoluziakmi; ,, v online vyuce se neda poradné vést
debata nebo diskuze. *;

e nedostatok 'udského — socialneho kontaktu; ,, Prres
distancni vyuku se clovek bohuzel neseznami, nepozna
prostiedi Skoly, nové kamarddy si neudéla*; ,, VS je o
Zivoté a ne jen o vzdelani “;

¢ niektori vyucujuci (1. semester diStanéného
vzdelavania) zasielali subory, ktoré bolo potrebné
nastudovat’ — bolo by to mozné prirovnat’ k samostudiu;

e nemoznost’ rozvijat’ zru¢nosti na cvic¢eniach;

e poziadavka technického zabezpecenia — technické
problémy, ktoré znemoznovali pripojenie na vyucbu,
., Vyucujici spoléhaji na to, ze mame dva monitory,
abychom mohli soucasné pracovat s nimi, ale ne kazdy
ma tuto moznost. *;
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nizka kvalita internetu a nefunkcné technolégie;

preferencia individualneho $tadia, chyba skupinova —
timova praca;

rozdielna narocnost’; ,, Vyucujici mnohdy snizuji naroky
na absolvovani predmétu, jsou tolerantnéjsi, coz
studenti viele privitaji, nicméné uz zde vznika rozdil
oproti prezencni vyuce *.

Pozitiva diStanc¢nej
vyucby:

uspora ¢asu (dochadzanie do Skoly); ,,z postele do
"Skoly" za 5 minut“; ,, Distancni vyuka Setii cas
(dojizdéni do Skoly), penize a dava mi prostor kvalitné
se stravovat “.

moznost’ nahravania prednésok;

moznost’ pripojit’ sa na vyucbu odkialkol'vek;

Negativa diStancnej
vyucby:

chyba priamy kontakt s vyucujucim a spoluziakmi; ,, Na
spoustu véci bych se ve Skole vyucujiciho zeptala, takto
je mi hloupé prerusovat vyklad a neptam se na nic.
Tymoveé spoluprace s lidmi, které jsem v Zivoté nevidela,
takeé prijemné nejsou. “;

obmedzeny pristup do kniznice;
vécSia tnava a slaba motivacia k uceniu;

technické problémy (jak na strane ucitelov, tak na strane
Studentov);

doraz na samostudium; ,, obecné veétsi tlak na studenty,
samostudium, kterému nejsou prizpusobené materialy,
teézke porozument latce skrze obrazovku. *;

problémy na cviceniach, kde sa vyzaduje Specialny
softvér a kde sa rieSia naro¢né matematické alebo
Statistické priklady;

vysS$ie naroky na Cas testovania a zvyseny stres pri
testoch (obava technického zlyhania);

e slaba priebezna spitna vézba;

Zdroj: Vlastné spracovanie (2021)

Conclusion

Z vyssie uvedenej kvalitativnej analyzy vyplyva, Ze vysoké Skoly sa pri prechode na
distan¢na formu vyucby potykali s roznymi problémami a to jak s problémami technického
vybavenia, tak aj s réznou Uroviiou digitdlnych zru¢nosti. V tejto suvislosti je potreba
nepolavovat’ v usili a d’alej rozvijat’ digitalne zrucnosti vSetkych aktérov vzdelavania.
Dalej je mozné konstatovat, Ze prezen¢na forma $tudia vyznamne prispieva k rozvoju
socidlnych a komunika¢nych kompetencii a z tohto dévodu je nenahraditeI'nd. Absencia
socialneho kontaktu u Studentov ma za nésledok nepravidelny rezim dia, absenciu vztahov
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medzi spoluziakmi, chyba osobny kontakt s ucitelom, vyznamne sa znizuji zaujmy a
aktivne ¢innosti, na ktoré¢ boli Studenti zvyknuti. To vSetko mad vyznamny vplyv na
psychicki nepohodu. Naopak vyznamnym pozitivom diStan¢nej formy vyucby okrem
uspory Casu je vyuZzivanie on—line materialov, nahravanych prednéasok, vyucbovych videi
pri samostiudiu. V zavere je mozné odporucat’ ucitelom vysokych $kol nad’alej rozvijat’
svoje digitadlne zrucnosti a obohacovat’ prezencnu vyucbu o on—line materidly, ktoré mézu
vyznamne prispiet k zvySeniu motivacie k uceniu a vo vysledku k zvySeniu kvality
vzdeldvania.
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Abstract

The article analyzes the features of e-government transformation in modern conditions. It
is emphasized that "digital" competence is recognized by the EU as one of the key
competences for a full life and human activity. Attention is drawn to the fact that the
creation of the Digital Single Market is an integral part of the Digital Agenda for Europe.
The directions of e—government implementation in Ukraine in 2021 and identification of
the peculiarities of Ukraine's integration into the Single Digital Market of the European
Union are determined.
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Introduction

B ycnoBusx rino6anbHON TpaHchOpMaIui MUPOBOM SKOHOMHUKH «IIU(PPOBasH TPAMOTHOCTb
(mmm «uudpoBass» KOMNEeTeHTHOCTh) npu3HaHa EC omHO#M 13 8 KIIHOYEBBIX KOMIETEHIIUN
IUIS TOJHOLIEHHOM >KHM3HU M JEATEIbHOCTH uYelioBeka. KimroueBod 1enpio EmuHoro
nudposoro peiaka EBponetickoro Coro3a sBisieTcsi CHATHE 0aphepoB, U CO3/IaHUE €IUHBIX
NpaBWJI i CBOOOJHOTO pPACHpPOCTPAaHEHUsS OHJIAWH—YCIyr, B YacCTHOCTH, B cdepax
U(POBOr0 MAPKETUHTA, 3JEKTPOHHOM KOMMEpPUUU U TEICKOMMYHUKALUN, MMOBBIIICHUS
ypoBHsI knbepOe3omacHocTH cereil 1 nHpopMaMoHHbIX cucteM. @opmuposanue Exnnoro
1M poBOTO pPHIHKA SABJISETCS COCTaBHOM YacThio [{udposoit moBecTku aus A1t EBpormbl.

CeroaHsi pa3BUTHIO JICKTPOHHOTO YIPABJICHUS B YKpauHEe yIeIsIeTCsl OOJIbITIOe BHUMAHHE
HA YPOBHE TOCYJapCTBEHHOTO MEHEKMEHTa U Hay4yHbIXx cryauil. [IpoGnembl
3JICKTPOHHOTO MPaBUTEILCTBA B TOCYJApPCTBEHHOM YIPABJICHUH HCCIIEIOBAaHBI B paboTax
TaKMX YKpauHCKHX wuccienoBareneit, kak: M. [lemkoBa, C. [[3100a, U. Xwumses, U.
Kentok, H. Kpacnoxon, A.Hemunsko, U. Py6an, FO. Conomko, U. Ilapenko u T.1.
CerogHsi OJHOM W3 BaXHBIX 3a7a4 OTEYECTBEHHOM HAyKW CTajJ0 HCCIEOBaHUE
0COOEHHOCTEH MHTerpanuu YKpauHbl B 1udpoBoit peiHOK EBpombl. Ilens 3To# cratbm —
aHaJIU3 MMPUOPUTETHBIX HANPaBIeHUH MUPPOBOH TpaHchopMmanmu YKpauHbl U BBISIBICHUE
OCHOBHBIX TTyTEH €€ peaan3aiuy B HACTOSAIINN TTEPHUOJT BPEMEHH.

Main part

BriepBbie TepMUH «3IIEKTPOHHOE MPABUTEILCTBO» (e—government) ObLT ymoTpeblieH B
1997 r. no uammmatuBe HamumonansHoro HayuHoro ¢ouma CIIIA nans ompeneneHus
mporecca aIMUHUCTPATHBHON pe)OpMbI Ha OCHOBE MEOJIOTUU HOBOTO TOCYJAPCTBEHHOTO
MEHEKMEHTA n IITUPOKOTO BHEJIpEHUS COBPEMEHHBIX nH(pOpMaITMOHHO—
KOMMyHI/IKaLII/IOHHBIX TCXHOJIOFI/Iﬁ B rocy;[apCTBeHHoe ynpaBJIeHHe Hpexcz[e BCETO B
opraHax WCIIOJHUTEIBHOW BIacTu. B nmampHelmem s omnpeaeneHus pedopMm B
nyOIMYHOM aJIMUHHCTPUPOBAHUH, OXBATHIBAIOIIUX BCE OPTaHbl MyOIMYHON BIACTH, 3TOT
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TEPMUH ObUI MOJIEPHU3UPOBAH B «3JIEKTPOHHOE rOCYIapCTBO». DIEKTPOHHOE rOCy1apCTBO
IpearnoiaraeT HMCHOJIb30BaHUE HH(POPMAMOHHO—KOMMYHHUKAIIMOHHBIX TEXHOJOTHI B
rOCYJapCTBEHHOM CEKTOPE YIPABJIECHHUS C LENbI0 YJIy4LIeHHs JOCTyNa K pa3HOro poja
uHpOpMalUY, TPEIOCTaBICHHS MyOIUYHBIX YCIYT, MOBBIIEHUS 3()()eKTuBHOCTH pabOTHI
aJIMUHUCTPAaTUBHOIO  ammapara u OpuoOIIeHNsT TIpaxJaH K  3JIEKTPOHHOMY
CaMOYIIPAaBJICHUIO B TMpOLECCe MPHHATUSA IOJUTHUYECKUX pEIICHUH; 00CTyKUBaeT
UCIIOJHUTENIbHYIO BETBb BJACTU (QJIEKTPOHHOE IPABUTENIBCTBO), 3aKOHOAATEIBHYIO
(97EKTPOHHBIM  MapiaMeHT), CyJaeOHyro (RJIEKTpOHHOE TPaBOCYAWE), HHCTUTYTHI
IpaXJaHCKOro OO0INeCTBA M BCIO CHCTEMY B3aMMOOTHOUIEHHUH MEXAy CyObeKTamMu
MyOTUYHON TOJMUTHKY (SJIEKTPOHHOE YIIPABIICHUE).

Y4auThIBass MEXKIYHAPOJHBIN OMBIT, PA3BUTHE AJIEKTPOHHOTO YIPABJICHUS SBISETCS OJHUM
M3 OCHOBHBIX (DaKTOPOB O0OECICUCHMs YCIEIIHOCTH pPehOPMHUPOBAHMS W TOBBIIMICHHS
KOHKYPEHTOCTIOCOOHOCTH cTpaHbl [3]. Pedopma mo0oif oTpaciu B COBPEMEHHBIX
YCIIOBHSIX HalpaBlieHA Ha IIMPOKOE HCIOJIB30BAHWE COBPEMEHHBIX HH()OPMAIMOHHO—
KOMMYHUKAIIHOHHBIX TEXHOJIOTUH AJISi JOCTHXKEHHS TpeOyeMoro ypoBHS 3(PPEKTUBHOCTH
U pe3yJbTaTUBHOCTH. BeJb MMEHHO WHCTPYMEHTBI DJIEKTPOHHOTO YIIPABICHHS CITOCOOHBI
o0ecreynTh 3HAYUTEIbHOE YIIyYlIeHHE KayecTBa OOCIY)KMBAaHUS (U3UUECKUX H
IOPUINYECKUX JIMI] M TIOBBIIICHHE OTKPBITOCTH, TPO3PAYHOCTH U IPPEKTHBHOCTH
JESTeTbHOCTH OPTaHOB rOCYIapCTBEHHOMN BIACTH U MECTHOTO CaMOYTIPaBJICHUSI.

B pamkax peanuzanuu CornamieHust 00 acCoruanuy Mex1y YKpauHOH, ¢ OJHONU CTOPOHBHI,
n Epomnetickum CorozoMm, EBpomneiickum cOOOIIECTBOM 10 aTOMHOW HSHEPTUM M HUX
rocylapcTBAMHU—4WICHaMH, C JIPYyrod CTOpPOHBI, YKpaWHa JODKHa OO0ECIeYuTh
KOMIUIEKCHOE DPAa3BUTHE HJIEKTPOHHOI'O YNPABICHUS B COOTBETCTBUU C E€BPONEHCKHMHU
TpeboBanusmu [3]. Tak, yKpanHCKOE MPaBUTEIHCTBO OJHUM M3 TJIABHBIX MPUOPUTETOB
cekTopalibHOM wuHTerpauun ¢ EC onpeaenwno wuHTErpanuioo YKpauHbl B EnuHbid
udposoit perHOK (ELP) EC. Cammut Ykpanna—EC (06.10.2020) moguepkHy BaXKHOCTh
1M(POBOro CEKTOpa B paMKaX YCHJICHHS 3KOHOMUYECKOW MHTETpaluH U PerylsTOPHOIO
commxennst o CornameHuto 00 accormaruu Mexnay Ykpamnod u EC. Hampuwmep,
nmruieMeHnTanusi Cornamenust o6 accorumanuu Mexay YkpawmHod u EC, B wacTHOCTH,
obHoBneHHoro Ilpunoxenuss XVII-3, momkHa crocoOCTBOBaTh BHEIPEHUIO B YKpaumHe
HoBermux crangapToB EC B cdepe ainexkTpoHHBIX KoMMyHHKanui [7]. Takke BBeneHHE
AJIEKTPOHHOTO YIPABICHUS SBJsIETCS 0a30BOW MPEANOCHUIKON JUIsl Pa3BUTHUA B YKpauHe
s dexTuBHON TMPPOBOK FIKOHOMUKH M IIUGPOBOTO PHIHKA U €T0 JaJIbHEHUINIeH WHTET AN
B enuHbli udposoit peiHok EC (Digital Single Market Strategy for Europe) [5].

Cornacuno Crpareruu uHTerpanuu Ykpaunsl B Enunsiii iudpoBoit peiHok EBpormeiickoro
Coro3a (mamee Crtpareruu) [7] OCHOBHAas Ie€lb Pa3BUTHS TOCYAApPCTBEHHOTO CEKTOpa
YIPABJIEHUS OIPENEISIETCS BBEIEHUEM PEKUMA BHYTPEHHETO PhIHKA B COOTBETCTBYIOILIEM
CEKTOpE IO MPUHIIUITY B3aUMHOCTH, a TAaK)KE BBITIOJHEHHE MEXKTyHAPOIHBIX 0053aTENbCTB
VYkpaunbl B cdepe TeIeKOMMYHHUKAIMA (3JEKTPOHHBIX KOMMYHHKAIM) —IyTeM
MOCTE0BATENbHON aanTallii 3aKOHOIaTeNIbcTBAa YKpauHbl K crangaptam EC B TeueHue
2018 — 2023 ronos.

B 3TOM n0KyMEHTE Tax)ke ONpEeesIEHbl OCHOBHBIE HallpaBiieHUs peanu3aunn CrpaTteruu, a
MMEHHO:

" [IpHUBEJCHHUE TEPMUHOJIOTUU B COOTBETCTBUE K €BPONEHCKUM HOpMaM;

"  YCOBEpIIEHCTBOBAHWE HOPMATUBHO-TIPAaBOBOM 0a3bl B cepe TerneKOMMYHUKALUT
(37EKTPOHHBIX KOMMYHHKAIIHIA) ITyTeM MPHOIMKEHHs ee K 3akoHoaarenbcTBy EC, uto
OyZeT cTUMYJIMPOBATh MPEANPUHUMATEILCKYIO JEATENbHOCTh B yKa3aHHOU cdepe u
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Oyner CmocoOCTBOBAaTh PAa3BUTHIO TEICKOMMYHUKAIIMOHHOW WHQPACTPYKTYPHI,
BHCIPCHHUIO HOBBIX TEXHOJIOTUH U YCIIyr;

* obecrieueHue H3PPEKTUBHOIO UCTIONB30BAHUS CYObEKTaMH PhIHKA TEJICKOMMYHHUKALIUI
HOMEPHOTO M PaJIMOYaCTOTHOTO pecypca YKpauHBL;

" [IPUBEJICHHE HAIMOHAJIHLHOTO 3aKOHOJATEIhCTBA 110 CTaHJAApTH3allud B cdepe
TEIEKOMMYHUKAUKA  (3JIEKTPOHHBIX ~ KOMMYHHMKalUi) B COOTBETCTBHE  C
3akoHomarenscTBoM EC;

* oOecrmeyeHHe PpPAaBHOTO W HEOTPAHMYCHHOTO  JIOCTyma  IMOTpeOuTeneld K
TEJIEKOMMYHHUKAIIMOHHBIM (3JIEKTPOHHBIM KOMMYHUKAIIHOHHBIM) yCIyram, Mpexae
BCETO YHHBEPCAJIBHBIM, COOTBETCTBYIOIETO YPOBHS KadeCcTBa M IO PETYIHPYEMbIM
rocyapcTBOM Tapudam;

* o0ecreyeHWe COOTBETCTBUS EBPONECUCKMM U  MEXKIYHApOJHBIM  CTaHIApTam
TpeOoBaHUil MO paboTe ¢ EKTPOHHBIMU IOBEPUTEIBHBIMU YCIYyTaMu;

» oOecrevyeHHEe 3allUThl MPaB U HWHTEPECOB MOTpeOUTENEeH TeleKOMMYHHKAI[HOHHBIX
(3IEKTPOHHBIX KOMMYHHUKALIMOHHBIX) YCIYT;

" TIOBBIIICHHE YPOBHsSI O€30MAaCHOCTH CETEBBIX M HWH(POPMAIIMOHHBIX CHUCTEM Ha
TEPPUTOPUU YKpPaWHbI; Pa3BUTHUS LHUQPPOBBIX HABBIKOB W KOMIIETEHIIUHA CpEaH
HacesleHus: YKpauHsl [7].

Ho nns peanuzamuu STHX 3a7ad Teped MPaBUTEIbCTBOM BCTal psif MPOOJIEMHBIX
BOIIPOCOB, KOTOpPbIE HEOOXOIMMO YpPEryJupoBaTh Ha 3aKOHOAATEJBHOM YpoBHe. B
yacTHOCTH, B JlopokHOW Kapre uHTerpauuu YkpauHel B Eaubbii mmdpoBoil pbIHOK
Eppomeiickoro  Coro3a  [7]  ompeneneHbl  CIEAYIOIIME  OCHOBHBIE  BEKTOPBI
YCOBEPILIECHCTBOBAHMUS:

" cucTteMa  TOCYJapCTBEHHOIO  YIpPaBICHHS W peryJupoBaHuss B cdepe
TEJIEeKOMMYHUKALUN (37IEKTPOHHBIX KOMMYHHKAIHI);

" HOpPMAaTHUBHO-TIpaBoBasi 0aza B cdepe TEICKOMMYHHKAIUA  (DJICKTPOHHBIX
KOMMYHUKAIH) IMyTeM NpuOIMKeHus ee K 3akoHonatensctBy EC;

" 33aKOHOJATENIBCTBO IO BOMpPOCAaM CTaHAAPTU3AlUU B cdepe TeIeKOMMYHUKAIUN
(97IEKTPOHHBIX KOMMYHHKAITMI) B COOTBETCTBUU C 3aKOHOAATENbCTBOM EC;

" WCHOJB30BaHHWE  CYOBEKTaMH  PBIHKOB  TEIEKOMMYHUKAIMHA  (2JEKTPOHHBIX
KOMMYHHMKAIMi1) HOMEPHOT'O U PaJii04acTOTHOIO pecypca Y KpauHsbl.

Pa3BuTHe 537IE€KTPOHHOrO yHpaBIEHUS U JEMOKPAaTUYECKHX IPOLIECCOB, NPUMEHEHUE
oOLIeNpPU3HAHHON CUCTEMBI IEMOKPATHUECKUX [IEHHOCTEH, B YaCTHOCTH, y4acTHE TpaskIaH
U MHCTUTYTOB TPaXJaHCKOro oOIecTBa B Tpoleccax (OPMHPOBAHUS U peaU3alliu
roCy/apCTBEHHOW MOJUTUKU, UTPAET KIIOUYEBYIO POJIb B 00ECIEUEHNH YKOHOMUYECKOTO U
COLIMAJIBHOIO Iporpecca B TIOCYAapCcTBE. YUUTBHIBasi OCHOBHYIO COCTaBJISIOLIYIO
3JIEKTPOHHOIO YIpPaBJIEHUS — OHIIEKTPOHHOE MPABUTENIBCTBO, BBIACIAIOT CIEAYOIINE
YPOBHHU €T0 peanu3aluu:

* G2C (government to citizens) unu «IIpaBUTENBCTBO — TpaxkaaHam» (OpraHU3aLUSL
obpatHoit cBs3u ¢ TpaxaaHamu). C BBeaeHuem cucteM G2C rpaxkaaHe CMOTYT
ropas3/io MEHbIIE CTOSTh B OYEpelsX 3a TUIIOBOM HWHGOpMauuei, crpaBKamMu H
dbopmamu, PKOHOMS MPU ITOM COOCTBEHHBIE (DMHAHCOBBIC PECYpChl, a OIOHKETHBIC
pacxopl Ha aJAMUHUCTPUPOBAHHME THUIIOBBIX MPOIEIYpP MPH STOM MPOMOPIHUOHATIBHO
YMEHBIIIAIOTCS.

= G2E (government to employees) wnn «IIpaBUTENBCTBO — City»amium» (OTHOIICHHS
MpaBUTEIbCTBA C YMHOBHUKAMM WJIM CIyXallMMHu). ABTOMaru3anusi JIeHCTBUA
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COTPY/ZIHUYECTBA TPABUTEILCTBEHHOH CHCTEMBl C CIy)KalllUMH, YWHOBHHKAMH,
KOHCYJIbTAaHTAMU Ha MeECTax. YKAa3aHHBIM YpOBEHb pealu3alid BO3MOXKEH [0
WCKJIFOYCHHS TIPH pa3paboTke HeoOxoaumoro GpyHkinoHana Ha ypoasax G2B, G2C.

= G2B (government to business) wmm «IIpaBuTenscTBO — OM3HECY» (OTHOIICHHS
rOCy/IapCTBEHHBIX OpPraHOB M OmW3HEca). DTO aBTOMATH3allds HAJIOTOBBIX BBITUIAT,
MPOBE/ICHUE JICKTPOHHBIX TEHICPOB Ha TIOCTABKY MPOAYKIINH.

= G2G (government to government) win «IIpaBUTENBCTBO — TPABUTEIBCTBY»
(aBTOMaTH3allMsg OTHOMICHWH W JOKYMEHTOOOOpoTa Mexay BemomctBamu). G2G —
4acTh OOBEIMHEHHONW WH(OOPMAIMOHHOW CHCTEMBI, 00ECIICUMBAIOIICH BBHITIOJHCHHE
CIIEIYIOIINX 3a/1a4: yIpaBleHrue paboTol rocyJapCTBEHHOTO anmnapara; KOOpInHaIus
NESITeIbHOCTH PETMOHANBHBIX YIPABICHUW M TEPPUTOPUATBHBIX IMOAPA3CICHUN;
BEJICHUE BHYTPEHHETO JIEIONPOU3BOJACTBA [4].

Taxoke 37eKTPOHHOE YIPaBJICHUE — 3TO CIIOCOO OpraHU3aluy MECTHOTO CaMOYTIPaBIICHUS C
MOMOUIBIO MPOTPAMMHO—AMNIAPATHBIX CPEJICTB U CHUCTEM JIOKAJIbHBIX MH()OPMAIIMOHHBIX
cered, 00ecreYnBaAIONINI OTKPBHITOCTh M TMPO3PAYHOCTh (DYHKIIMOHUPOBAHUSA OpraHa
MECTHOTO CaMOYTpaBJeHHs, 3a0JIarOBpEMEHHBI M TMOJHBIA JOCTyn K HH(OpManuud o
NeSITeNbHOCTH OpraHa, IMPOCTOE W JOCTYIIHOE €XeIHEBHOE OOIIeHHEe C MECTHBIMH
BJIACTSIMH TpaKIaH, peicTaBuTesel On3Heca U HeMpaBUTEIbCTBEHHBIX OpraHu3aluit

OpHOM W3 TIABHBIX 3aJ1ad d3JICKTPOHHOTO CaMOYyIMpaBJICHUS, KaK W C€aMoOro opraHa
MECTHOT'O CaMOYIIpaBIICHHUsI, SIBJIAETCS o0ecrieyeHrne KOM(MOPTHBIX M OE30MAaCHBIX YCIOBHM
KU3HU HACEJICHUS Ha TEPPUTOPUHM OpPraHa MECTHOTO CaMOYIIPaBJICHHS, a TaKke
o0ecrieyeHre 3aHATOCTH W COOTBETCTBYIOUIEH ormiartel Tpyla. KomdopTHbie yciaoBus
KU3HU — YPOBEHB KHIIUIITHO—KOMMYHAJIBHBIX YCIYT, 00C€CIICYCHHE MTPOTyKTaMHU TUTAHHS U
IIPOJIOBOJILCTBEHHBIMU TOBapaMU 3a CYET DPA3BUTHSA TOPrOBIM HA JTOM TEPPUTOPHH,
MEIUIIMHCKOE 00ECTIEYCHHE U IOCTYITHOE 00pa3oBaHUeE.

B Jlopoxnoit kapte peanuzanuu CTpaTeruu UHTETpauu YKpauHbl B Enunbiii iudpoBoit
peiHOK EBpomelickoro Coro3a OZHMM M3 OCHOBHBIX HAIpaBJIEHUN JAEATEIbHOCTU
MPaBUTENIbCTBA  OMNpPENETICHO obOecreyeHue paBHOrO JIOCTyNa MOTpeduTene K
TEJICKOMMYHUKAIIMOHHBIM  (9JIEKTPOHHBIM ~ KOMMYHHKAIIMOHHBIM)  yCIyram,  4TO
IpelycMaTpuBaeT:  BHEAPEHHE  MEXaHH3Ma  TOCYJapCTBEHHOIO  PEeryJIHpOBaHUS
00s13aTenbCTB MO yHHBepcaibHBIM ycimyram (USQO); obOecrieueHHE TEXHOJIOTHUYECKOM
COBMECTUMOCTH (MHTEpOIEepadeIbHOCTH) OSJEKTPOHHBIX TIOJMUCEH, B TOM YHCIIC
TPAHCTPAaHUYHOM; BBEJACHUE KOHTPOJA 3a pa3MepoM IUlaThl 3a JOCTYIl K
TEJIEeKOMMYHUKAIIMOHHON (3JIEKTPOHHOM KOMMYHHUKAIIMOHHOM) CETH M B3aUMOCOEIUHEHNE
[6]. Takxe akIEHTHPYETCS BHUMAHUE U HA HEOOXOAMMOCTH 00€CIIEUCHHsI 3alUTHI MPaB U
MHTEPECOB MOTpeOUTENeH TEIeKOMMYHHUKAIMOHHBIX YCIYT B MOJyYEHUU KaueCTBEHHBIX
ycnyr. Tak, B 4YacTHOCTH, YKa3bIBAaeTCsd Ha HEOOXOIUMOCTH: OOECHeueHHs yBaKCHHS
MHTEPECOB U MpaB MOTpeOuTeNel, B YaCTHOCTH MyTEM BBEACHUS IpaBa MepeHoca HOMepa;
BBEJICHUS CHCTEMBI SKCTPEHHOM IMOMOIIM HACENICHHIO M0 €MHOMY Tele(OHHOMY HOMEpY
112; obecrieueHust 3anTUThI MPaB M 3aKOHHBIX MHTEPECOB MOTpeOUTENEeH, B TOM YHCIIe HA
paccMOTpeHHe >KajJo0 M pa3pelleHHe HEeyperyJMpoBaHHBIX CIOPOB C OIepaTopaMu,
MpoBaliiepaMy TEIEKOMMYHHUKALMOHHBIX (JJIEKTPOHHBIX KOMMYHHUKAIIMOHHBIX) YCIYT,
MyOIUKAIUI0 CPAaBHUTEIHHBIX 0030POB OTHOCUTEILHO YPOBHS Ka4ueCTBa U IIEH YKa3aHHBIX
yciyr; oOecrieueHuss KaJpOBOM, OPraHU3allMOHHOM W MaTepHATIbHO—TEXHUYECKOMN
CIOCOOHOCTH OpraHa, OTBETCTBEHHOT'O 3a OCYIIECTBICHHUE KOHTPOJIS 3a COOJNIOJIEHHEM
3aKOHOJATENbCTBA; BBEJCHUS PETYJSTOPHBIM OpPraHoM B cdepe TeIeKOMMYHHUKaLUN
(97EKTPOHHBIX KOMMYHHKAIIM) MOHHUTOPHUHIA IIOKa3aTeneill (mapaMeTpoB) KauecTBa
TEJIEeKOMMYHUKAIIMOHHBIX  (?JIEKTPOHHBIX KOMMYHUKALIMOHHBIX) YCIYr; BHEApPEHUs
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MEXaHN3Ma PETYINPOBaHMS MEKCETEBOTO B3aMMOACHCTBUS C YUETOM IPUHIIUIIA CETEBOTO
HelTpanuTeTa 17 00ecreyeHns 3aluThl IPpaB Ha CBOOOY BBICKA3bIBAaHHMM MOTpeOUTENEH
yCIyT 1o gocTymy K cetn MHTepHeT, Ha nonydeHne u oOMeH uH(opManuei, a Takke Ha
KOH(HICHIIMATBHOCTh M YACTHYIO XH3Hb; YCOBEPIICHCTBOBAHUE Y4YEOHBIX MPOrpamMM H
KadecTBa MUQPPOBOro 00pa3oBaHUs B COOTBETCTBUHM co cTanAaaptamu EC [6].

Haubonbimume poctmkenus YKpauHbl B cdepe AJIEKTPOHHOTO YNPaBICHHSI COCTOSIINCH B
teuenue 2019-2021 ronos. Ilocranonennem Kabunera MunuctpoB Ykpauusl or 18
ceHTsi0ps 2019 r. Ne 856 Owwio coszmano MunHcTepcTBO HHGPOBOM TpaHCHOpMaLTUH
VYkpauns! [5]. CornacHO MOCTaHOBIEHUIO, MUHUCTEPCTBO OTBEYAeT 3a (popMUpOBaHUE U
peanu3anuio TOCyIapCTBEHHON MOJIMTUKHU B cdepe mudpoBu3aiuu, udpoBoro pa3BUTHUS,
U(PPOBONA  AKOHOMHKH, IU(PPOBBIX HMHHOBALMN, 3JICKTPOHHOTO YMPABICHUS H
AJICKTPOHHOM JIEMOKpATUH, Pa3BUTHsI MH(POPMAIMOHHOTO 00IIecTBa, MH(PpOpMaTHU3AINH,
pa3BuTHs TUGPOBHIX HABBIKOB U MU(PPOBBIX MPAB IPaKIaH, OTKPHITHIX JaHHBIX, PA3BUTHUS
HAI[MOHAJILHBIX 3JIEKTPOHHBIX MH()OPMALMOHHBIX PECYPCOB M B3aUMOJEHCTBUS, PA3BUTHUS
MIMPOKONoJocHOro  MHTepHeTa W TENEeKOMMYHHMKAIIMOHHOM  MH(PacTpyKTyphl,
JMEKTPOHHOW KOMMepUHMHU U Ou3Heca, OSJIEeKTPOHHBIX U aJIMUHHUCTPATUBHBIX YCIYT,
AJIEKTPOHHBIX JOBEPHUTEIbHBIX YCIYT M AJIEKTPOHHOW HAeHTH(UKauuu, pa3zButus MT—
OTpAacIIu.

B Teuwenune 2015-2023 romoB B VYkpaune peanusyercs I[Iporpamma «IeKTpOHHOE
yIpaBJIeHUE pajad TMOAOTYETHOCTH BiIacTh M ydactus oOmiectBa» (IIporpamma EGAP)
®onnom Boctounas Epona u ®onmom Innovabridge B mapTHepcTBe ¢ MHUHHCTEpCTBOM
mudpoBoii  TpaHchopmauuu YkpauHsl. [Iporpamma BHeApseTCS NpH  MOJICPIKKE
[IBerimapuu, npenocrtaBiasiemMoil depe3 IlIBeiiapckoe areHTCTBO MO Pa3BUTHIO U
corpyanudectBy (SDC). lleneBbiMu pervoHamu siBisitorcs Bunauikas, BoibiHckas,
HuenponerpoBckas, Jlyranckas u Opecckas obmactu [2]. PaGota wmamer mo aBym
KJIFOUEBBIM KOMIIOHEHTaM: Pa3BUTHE AJIEKTPOHHBIX YCIYT U 3JEKTPOHHOM IEMOKPATUH KaK
Ha HAIlMOHAJIBPHOM YPOBHE, TaK W B PETMOHAx YKpauHbI (WM Ha ypoBHE 00mMH). OaHOM
M3 KJIIOYEBBIX 3a7a4 peaju3alud d3TOM M[porpamMMbl  SIBISETCS  MHUHUMHU3ALUS
KOPPYIIIMOHHBIX PHUCKOB M Oosiee A(DPEKTUBHOE TMOJOTUETHOE YMIPABJICHHE OPraHOB
rocynapctBeHHoi Brnactu [2]. Tak, 3a romel BHeapenus IIporpammoiri EGAP Obutn
CO3/IaHbl CIIEAYIOIIME WHCTPYMEHTBI: JJIEKTPOHHAS YCJIyra Ha3HAuYeHUs IOMOIIM IPH
POXIEHUHN peOeHKa; AIIEKTPOHHAs yciiyra « MyHUIIMNIAIBHAS HSHS»; JJIEKTPOHHAS yCIIyTa
Ha3HAYCHHs CyOCHIMH; AJIEKTPOHHBIC yciayru peructpanuu 6usHeca (DJII, FOO) u I'O;
AJIEKTPOHHAsl  ycllyra 3aka3a CHpPaBKA O HECYAUMOCTH; JJIEKTPOHHAs  ycliyra
IpeBapUTENbHOIN MOAaYu JTOKYMEHTOB Ha IOJy4YeHHE MacropTa; 3JEKTPOHHas yciayra
MPOBEPKU MACHOPTHBIX JOKyMeHTOB; E—Dem.ua: Ilerunuun; E—-Dem.ua: OOmiecTBeHHBII
oromxker; E-Dem.ua: Koncympranum; E-Dem.ua: OTKpBITBIA TOpOJ; HHIEKC
IPO3pPaYHOCTH MECTHBIX OOJKETOB; TUIaTGopMa CO3IaHUS CAHTOB OOBEAMHEHHBIX
tepputopuaibHbix o0mmH (OTO); reomndpopmanmonnas cucrema it OTO; mopran
BaKkaHCHHM pedopMbl TOCYZAPCTBEHHOM CIykObl; moprtan IlpaBuTenscTBa YKpauHBI
noprtan pedopMbl peuMOypcaliy; NopTal JU3allH—CHCTEMbl TOCYJapCTBEHHBIX CaNTOB
YKpauHbl; THHOBALIMOHHAS JIEKTPOHHAs yciiyra «eMamsaTko».

C 2016 mo 2020 rompl B Ykpamne Obu1 peanmzoBad Ilpoekt EGOV4UKRAINE [6]
(«ITognmepkka mpouecca AEUEHTPAIN3aLUU IEKTPOHHOIO YIPABIECHUs B YKpauHe») Kak
4yacThb MIPOrpaMMbl NMOAAEPKKHU JeneHTpanu3anuu B Ykpaune «U-LEAD c Espomnoii» [2].
[TpoekT peanu3oBbIBaiCd B JBYX HAalpaBICHUAX: IOMOILb IEHTPAJbHBIM OpraHam
UCTIOJIHUTENILHOW BJIACTU B PA3BUTUHU DJIEKTPOHHBIX CEPBHCOB M COOTBETCTBEHHO Ooliee
spdexTuBHOMY  OOCTY)KMBaHWIO TpPaKJaH ©  OW3HECOB, TMOJJECpPKKA  IIEHTPOB
NPEOCTaBICHUS] aJMUHUCTPATUBHBIX YCIYr B OOBEAMHEHHBIX TEPPUTOPHATIBHBIX
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oOIIMHAxX Yepe3 aBTOMATH3aIMI0 UX PabOThI, UTO TaK)KE CIIOCOOCTBYET 0oJiee OBICTPOMY U
KauecTBEHHOMY 00cmykuBaHuIO mojaei. [1o mepBoMy HampaBlIeHUIO yxke pa3padoraHa U
3amyIeHa cucreMa 0e301macHoro oomMeHa JaHHbIME « TpemOuTay, odecrieunBaromnias 0OMeH
MEXY JJIEKTPOHHBIMU PEECTPaMU MUHUCTEPCTB U BeAOMCTB. 110 BTOpOoMy HalpaBieHUIO
B paMKax IpoeKkTa Oblia co3laHa WH(pOpManuoOHHAs cHUcTeMa «YJel», B KOTOpPOM
paborator yxe Oomee 100 IIOAY mo Bceit Ykpaune. Taxxe EGOV4Ukraine cpemu
MHOTOYHCIICHHBIX MEXKIYHAapOIHBIX JOHOPOB, Ojaroaapsi KOTOPHIM ObLT 3amyIleH MopTall
AJIEKTPOHHBIX YCIyT «Jlis».

Wrak, ceronns YKpanHa akKTUBHO BHEAPSET B )KM3Hb UICI0O «TOCYAApPCTBO B CMapT(HOHE».
«Jist» — 3T0 MOOUIIbHOE TPHUIIOKEHHE, BeO—TopTan U OpeH UGpPOBOro rocynapcTsa B
VYkpaune, pa3paboranHoe MuHHCTEpCTBOM LU(DPOBOH TpaHchopmauuu YKpauHbl [8].
«isi» [1] Op11a BuepBoie odunmansHo 3anyieHa B 2020 romy. CeromHs mpuiIoKeHHEM
YK€ TOJIB3YIOTCs Oonee 7 MIH rpaxkiaH (1o cocTosHuio Ha ceHTsO0pb 2021 roma), a
MpUJIOKEHHEM U ropTasioM 6osiee 10 mitH yenoBek (1o coctosiHuio Ha deBpanb 2021 roxa)
[9]. 30 mapta 2021 rona BepxoBHas Pana Ykpaunsl npuHsiia 3aK0H, COIJIACHO KOTOPOMY
ANIEKTPOHHBIE TAacHopTa B MNPWIOKEHUH «Jlish» CMOTyT NPUMEHSTHCS Ha YPOBHE C
OyMaXHBIMU JOKyMeHTaMu HauuHass ¢ 23 asrycra 2021 ropa. Ilpunoxenue «Jis»
SIBJIIETCS. OHJIAWH—CEPBUCOM, I/I€ MOXKHO MOJIYy4YUTh IOCYAapCTBEHHBIEC YCIYTH, 3arPy3UTh
nuppoBble  BapuUaHTHl JOKYMEHTOB, TaKUX KaK BOJMTEIBCKOE YJAOCTOBEPEHHE,
crynenuecknii ousnet, Covid—cepTudukar u co3aaTh dJIEKTPOHHBIN KAaOMHET TrpakIaHUHA.
Yepes npuioxenue «/lis» MOXHO, B YaCTHOCTHU: MOJIaTh 3asBJICHUE HAa PErUCTPAIUIO JIUIA
Kak (pu3nyeckoro Juua mpearnpuHUMaTess; MoAaTh 3asBJICHHE O MPEJOCTaBICHUH CTaTyca
6e3paboTHOrO; MOJYYUTh CIPaBKYy OO0 OTCYTCTBUU CYAWMOCTH; IOJYYUTHh BBIITUCKY O
3eMEJIbHOM YYacTKe; MPOBEPUTH JHUIEH3UIO aBTONEPEBO3UYMUKOB; MOIYUUTh COIHAIBHYIO
MOMOILlb TPU  POXKACHUU peOeHKa; OCYLIECTBUTh BOCCTAHOBJIEHHE WJIM OOMEH
BOJMUTEIBCKOTO YJOCTOBEPEHHUSI; OCYIIECTBUTh TMOJIUCH JOKYMEHTOB C IIOMOIIbIO
3JIEKTPOHHOH IIM(PPOBOI MOAMUCH.

ITo cnoBam muHMCcTpa 1MdpoBoit Tpanchopmanuu Muxauna PenopoBa, YKpauHa crajia
MEepBOM CTPAaHOM B MHUpPE, B KOTOPOM DIJIEKTPOHHBIE TMACIOpTa HMEIOT TaKyl XKe
IOPUINYECKYIO CHITy, KaK UX ¢u3uueckue anaioru. 17 mas 2021 roga B pamkax ¢opyma
«Yxpauna 30. [udposuzamus» cocrosuics Bropoit Dila Summit («Diia Summit 2.0» wim
«Diia Summit Spring 2021»), Ha KOTOPOM OBLIO MPEICTABICHO OOHOBJICHUE MPHIIOKEHHS
«dis». Cpeau HOBBIX yCIIyT OBUIM MpEACTaBIECHbI BOZMOXKHOCTh U3MEHEHUS PErHCTpaLlN
oHylaiH, aBroMmaruyeckas peructpanus OJIII, ymmara HamoroB u mojava JAeKJIapauuid,
«ist». Tlonmuck, aBTopu3anus ¢ momoIbio nprioxkeHus: ID—kapter k cmaptdony (NFC—
aBTopu3anus), cratudeckuii QR—kom u T.n1. 1 wmrons 2021 roma B VYkpauHe ObUTH
3amymeHbl ceptudukarel BakimHanuu o COVID-19, moctynHbie depes NpUIIOKCHHE
«is». Ecth nBa BHIa cepTU(UKATOB — YKpAaMHCKHE, JCHCTBYIOUIME TOJBKO BHYTPHU
CTpaHbl U MEKIYHAPOAHBIE, KOTOPhIE MOKHO MCIIOJIB30BaTh 3a rpaHulen. 19 aprycra 2021
roga EBporelickasi KOMUCCHSI TIPU3HANIA YKPAUHCKUE CEPTHU(PUKATHI, TPEICTABICHHBIC B
npuiokeHun «Jlis.

Conclusion

[Mudposoe ynpasieHue B YKpauHe CETOHs MEPeluIo Ha HOBBIH yPOBEHb, U HCIIOJIb3YET
MO/IeJIb YTIPaBIICHUS JUIsl yI0BJIETBOPEHUsI TOTpeOHOCTel rpaxaaH. Koncratupyem, 4yTo Ha
npotrskenu 2019-2021 rogos YkpanHa 3HaUUTENbHO YJIyUlIMJIa PEUTUHIOBBIE TO3ULIUN
[0 YPOBHIO pa3BUTHs DJIEKTPOHHOI'O YINpaBJIEHUS. JTOMY CIIOCOOCTBOBANIM: OA0OpEeHHE
Konnenuuu pa3Butusi 3MeKTPOHHOTO yrpasieHus B Ykpaune (2017), opoxHas kapTa
uHTerpanuu Ykpaunbl B Equnbiii mudposoit peiHok EBpomerickoro Corosza (2019-2021);
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co3JlaHue OTneNbHOro MuHHcTepcTBa H(POBOH TpaHchopMaK, KOTOPOE 3aHUMAETCS
peanM3anel  KOHLENIMM  Pa3BUTHSL  AJIEKTPOHHOIO  YIPABJICHUS; IMPUBJIEYECHUE
MEXIyHapOAHBIX JOHOPOB I peanusanuu [IporpaMmel «NEKTpOHHOE yIpaBIEHUE IS
NOJOTYETHOCTH BiacTh u  ywactus oOmuHb» (I[Iporpamma EGAP) wu  mpoekra
EGOV4UKRAINE («ITomnepsxka mpoliiecca IeeHTpaTNn3alui JIEKTPOHHOTO YIPaBICHUS
B YKpauHe»), SBISIIOIIEHCS YaCThI0 IPOrpaMMBbl MOAAEPKKHU AELEHTPAIN3ALUN B Y KpauHe
«U-LEAD ¢ Esponoit». B Hacrosmee BpemMss NOpPOUCXOIUT COBEPIICHCTBOBAHUE
3aKOHOJATEJIbHOIO PETYJIMPOBAHMS AJIEKTPOHHOIO YINPABIEHUS B YKpauHE U CO3/1aHUE
OTIENbHOro 3akoHa «OO0 9JeKTpoHHOM ynpaBieHunm». C  HayajaoM NaHJIEMHH
KopoHaBHpyca kKoHuenuusi «['ocygapcTBa B cmMapT(doHe» cTajla OuYeHb aKTyalbHOMW, BEIb
BBIHYKICHHAs CAMOMU3OJIALMS IOBBICHJIA BAKHOCTh HMHTEPHETA, C IMOMOLIBIO KOTOPOTO
MOKHO aBTOHOMHO PELIMTh OTPOMHOE KojudecTBO nei. OT 3aka3a MpoLyKTOB OHJIANH /10
B3aMMOJCHCTBHS C TOCYJAPCTBEHHBIMUA OpraHaMH — MHOTO€ U3 3TOT'0 CETrOJIHS BO3MOKHO U
aKTyaJbHO, HO TpeOyeT AanbHeliero pa3BuTus. IMeHHO MosToMy JaibHENIIee ABIKEHIE
VKpauHbl Ha NYTH AWDKUTAIW3ALUU  JOJDKHO OBITh MAaKCHMAlbHO HalleJeHO Ha
YKPEIUIEHUE 3JIEKTPOHHOT'O YIIPaBJICHHUSI.
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Ethical violations in materials about children in Ukrainian media (in the
television stories of the tv channel '""Ukraine'")

Anastasiia Shevchenko, Zaporizhzhia National University, ashevchenkoepfk@gmail.com

Abstract

In the article is submitted a detailed analysis of national and international legal documents
on children’s rights, Ukrainian media, international and Ukrainian reccomendation
documents on of work journalists with children. We found the violations of ethical and
moral norms of journalism in television stories about childrens. Predominantly in this
materials of TV channel Ukraine violated the children's right to privacy.

Keywords
Children’s rights, ethical norms of journalism, journalism.

Introduction

JletTh W TOIPOCTKM — camasl ysA3BUMas KOH(MIMKTHO—YYBCTBUTENIbHAS KaTErOpHs
Hacenenus. Ocemarh wHQOpMauoO 00 53TOW KaTerOpUM HYKHO MaKCHMAJIBHO
OCTOPOIKHO, BCAb CICAYCT NbITATHCA IMPOCICAUTL BO3MOXKXHBIC NMPUYNHHO—CICICTBCHHLIC
CBSI3W MaTepHasia. B ykpawHCKOW Hay4YyHOHW JMTEpaType MPEACTABICHBI MONBITKA YUEHBIX
CUCTCMATU3UPOBATH HapaGOTaHHBIC MaTCpHraJibl IO UCCIICAOBAHUIO MCIAUATCKCTOB O JCTAX
(. T. Buprocy, H. M. [I3émba, K. C. IllennepoBckuii u nap.). B HayuHbx pabotax
M3ydJanach NPEUMYIIECTBEHHO TeopeTudeckas 0a3a W PEKOMEHJAIMH IO OCBEUICHUIO
JIETCKOM TEeMaTHKW B CpEICTBAX MacCOBOM WHQOpMamud, HO HE JOCTaTOYHO
HUCCICAOBAaHHBIMHA OCTAIOTCA ITPUMCPBI TUIIOJIOTU3alluN HapymeHHfI.

Main part

OcHoBomoJIararomyM JTOKYMEHTOM B cdepe oOecriedeHuss npaB peOeHKa B YKpauHe
apnsiercs Kousenmmss OOH o mpaBax pebenka [7], patuduuupoBaHHas YKpauHOW B
deBpane 1991 roma m pa3paboTaHHBIN W MPUHATHIA Ha €e OCHOBE 3akoH YkpawHbl «O0
OXpaHe nercTBa» [4], B CBOIO ouepelb OCHOBbIBawoluiics Ha KoHcTuTynuu Ykpaussl,
Konpenmuss OOH o npaBax pebenka. KOHBEHIITMOHHBIE TOKYMEHTHI, paTU(UIIMPOBAHHBIE
YKpauHOH, TaKKe SBIIOTCA YaCThIO HALIMOHAIBHOTO 3aKOHOIATENIbCTBA Y KPAUHBI.

OCHOBHBIE STUKO—TIPABOBBIC MPUHIIUITBI IPU paboTe ¢ AeTbMHU onucaHbl B Komekce 3Tk
yYKpanHCKOTO0 XypHanucTa. CoriacHo ¢T.18 00 0c000i OCTOPOKHOCTH KYPHAIUCTOB TIPH
BBISICHEHHHM BOMPOCOB, CBSA3aHHBIX C J€TbMH, KYPHAJIUCT U PEAAKTOP JOKHBI UMETh
OCHOBaHHUSl JUIsl OCBEUICHUS YacTHOM >KM3HU HECOBEPIICHHOJIETHEro Juna (Jun) u
paspelieHusi Ha 3TO OT €ro poAuTeNed WM OneKyHoB. HemomycTumo packpbiTe MMEH
HECOBEPUICHHOJETHUX (MM yKa3aHHWE MPU3HAKOB, O KOTOPHIM X MOXKHO Pacrlo3HaTh),
KOTOpbI€ HMEJM OTHOIIEHHE K MPOTHUBO3AKOHHBIM JEHCTBUSAM, CTAlld YYaCTHUKAMHU
COOBITHH, CBA3aHHBIX C HACWJIMEM | T.1. [6]. IIpu paboTe ¢ 1eTCKON TeMaTUKOW HE CIeayeT
ynyckaTth U3 Buay u Pepakunonnbie HactaBieHuss BBC. B wacTHOCTH, OHU TOBOPST, YTO
KYPHAJIMCTBI ~ JIOJDKHBI ~ oOecrieunBaTth, YTOOBl  (U3WYECKOE M SMOIMOHAIHLHOE
Onarormnosy4re ¥ JOCTOMHCTBO JIIo/iel B Bo3pacTe 10 18 set, a ocobenHo nereit muaame 15
JeT ObUIM 3aIlMIIEHBbl MPU MPOU3ZBOJACTBE U TPAHCISALUU MPOrpaMM U OHJIAWHOBBIX
MaTepuagoB. OTO TpeOOBaHHE OCYIIECTBISETCS HE3aBHCHMO OT JIO0OOT0 CcOoracus,
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MOJYYEHHOTO OT HUX, MX POJUTENEH, ONEKyHOB WM JII0OOro APYroro, 3aMeHSIOLIEro
pomuteneit. Kpome Toro, paboTHUKM Meaua JOJDKHBI COaTaHCHPOBATh OTBETCTBEHHOCTD
0 3alIUTe AETel U MOJOAEKHU OT HEHAIJISKAIIEro NHPOPMALMOHHOIO HANOJIHEHUS C UX
IPaBOM Ha CBOOOY BBIpaKEHUS U Moiy4yeHus uHpopmanuu [3, c.43].

3akoH YkpanHbl «O TENEeBUIECHNUN U PAJMOBEIIAHUNY» TaKXKE TapaHTUPYET 3allUTy AeTed U
3ampeniaeT TPAHCIANUI0 ayIuOBH3YalbHOTO KOHTEHTA, YTO MOXET HAaHECTH BpeEJ
¢u3nueckoMy, IMCUXUYECKOMY WM HPABCTBEHHOMY pa3BUTHIO JETe M MOJIPOCTKOB
(cratbm 6, 28, 62 3akoHa) [5].

CrnenoBaTenbHO, TIpUBJICKas AeTedl kK MeamamarepuanaM, CMMUW pomxHB cOOMIOMATH
3akoHonaTenbcTBO — Koncrutymuio Ykpaunsl, Konsenunio OOH o mpaBax peOenka,
3akoH VYkpamasl «OO0 oxpaHe AeTcTBay, 3akoH YKpauHbl «O TeJIEBUICHUU W
paauoBemanum», 3akoH YKpauHbl «(O TEYAaTHBIX CpeICTBaX MaccoBOW HWH(OpMaNuu
(mpeccy) B Ykpaune», 3akoH Ykpaunbl «O0 napopMmanumn», 3akoH YkpauHbl «O 3amure
0O0IIeCTBEHHON MOpaiIm» U apyrue [2].

B ykpaunckoit Meauareopun pa3paboTaHO TOCTaTOYHO PEKOMEHAALUHN ISl )KYpPHAIUCTOB,
KOTOpBIE MUIIYT O JeTsAX. Bcerna mHTepecsl pebeHKa KypHATUCT TOJKEH CTaBUTh BBILIE
PEUTHUHTOB; KYPHAJIUCT JOJDKEH yOeAUTHhCS, YTO KOMMEHTApHH pebeHKa WM MOAPOCTKA,
CTaBIIME YYAaCTHUKAMHU WU CBUJETENAMU TPAarMuecKUx COOBITHI, HEOOXOAMMBI IS
MaTepHaia; eciii OTCYTCTBUE TAKOI0 KOMMEHTApHs HE HECET CUJIbHBIX (PaKTOJOTHUECKUX
NOTEPb, a HCIIOJIB30BAHUE TAKOIO KOMMEHTApHs JKypPHAJIMCTOM HANPABICHO JUIIb HA
MOBBILIEHUE I'pajyca AMOLMOHAIBHOCTH MaTepuaja, CTOMT OT 3TOr0 OTKAa3aTbCs, BEAb
0001 pa3roBOp KypHAINUCTA C peOEHKOM WJIU TOJIPOCTKOM O TPaBMaTHYECKOM COOBITHH
MOYET UMEThb JJIl HUX HEraTHBHBIE NociencTBus. MHpopmanuio, momydeHHyo oT AeTei,
cienyer Oosiee MOAPOOHO TMPOBEPSTH B ANbTEPHATHUBHBIX HMCTOYHHUKAX, IMOCKOJIBKY JIE€TH
CKJIOHHBI K (panTazupoBanuto. Hemornyctumo (uHAHCOBOE MM MHOE IMOOLIPEHHE JETei,
IOHOLIECTBA WJIM MX POJWTENEH TpPU TMOIYYEHUH COTJacus Ha HUHTEPBBIO C
HecoBepIeHHoJeTHuM [ 1, ¢.79].

B cneumansHOM oTuere «/leTm B Memma: Kak ocBemiaTh ¥ coOmoaarh mpaBuiay OO
«Tenexputnka» npencrapisier pekomenaannu Komurera BepxoBHoit Panbl YkpauHbsl mo
cBoOome crmoBa W HWHQPOPMAIIMOHHON TIOMUTHKH. B COOTBETCTBMU C HUMH: HENb3S
NpUBJIEKAaTh JETed K Y4YacTHIO B MporpaMmax M TMepefadax, HE pa3pelieHHbIX s
nmpocMoTpa UMHU; ONporpaMmbl C Yy4aCTHUCM MAJIOJICTHHUX W HCCOBCPIICHHOJICTHUX I[GTGI\/'I
00s3aTeNbHO JTOJKHBI MPOXOAUTH C YYacCTHEM IICMXOJora U IOPUCTa, KOTOPBIE HUMEIOT
OTIBIT paboTHI C IETBMH U MPEJICTABIISIOT HHTEPECHl PeOCHKA; KypHAIMCTCKHE MaTepUAIbI,
Kacaroluecs: JeTCKONW COLMaNbHOM MpoOjeMaTuku (HarpuMep, YCHIHOBIIEHUE, JIETCKOE
HacWINE, OAPOCTKOBAs MPECTYNHOCTh, CEKCYaJIbHbIE MPECTYIIJIEHUS) JOJKHBI COAEPKATh
KOMMEHTapuu MpopeCcCUOHANTBHBIX IKCIIEPTOB — MPABO3AIIUTHUKOB, I1€1ar0roB, IOPUCTOB,
TMCUXOJIOTOB; XYPHAJIIMCTBI JOJIKHBI YBAXKaTh IIPaBO ,Z[GTGfI Ha KOH(I)I/II[CHI_II/IEUIBHOCTB 1 HE
BMEIINBATHCS B YACTHYIO JKU3Hb MAJIOJIETHUX M HECOBEPILIEHHOJETHUX, €CITH HHPOpMAIIUI
0 HUX HE MPEeICTaBIsgeT 00IecTBEHHOro nHTepeca [3, c.45-48].

Kpome Toro, sxypHanucThl JOIHKHBI 3a00TUThCS O KOH(UACHIIMAIBHOCTH JeTell. B ciyuae
OCBCIICHUSI HETATHBHBIX COOBITHI B JKU3HM PEOCHKA WIIM €r0 CEMbH W TaKUX COOBITHH,
KOTOpPbIE MOTYT HOJBEPTHYTh PeOCHKA OMACHOCTH WJIM MOBJIEYb HETATUBHOE OTHOIICHUE K
pebeHKY CO CTOPOHBI OJMKANIIET0 COIMUATBLHOTO OKPY)KEHUS WM OOIIeCTBa, JIUIIO
pebenka, ero ums, haMuINI0, MECTO KUTEILCTBA U 00yUYeHHE CKpbIBatoTcA [ 3, ¢.45-48].

OTI[GJII:HO HpOHI/ICEIHBI peKOMeHI[aI_[I/II/I 110 nonyqumo )I(ypHaJII/ICTaMI/I corjiacusa
poaWTeneld WM 3aKOHHBIX TMpeacTaBuTeneil. Pasrmamenue wiam myOnaukanust 000
uH(popMalui O peOeHKE MPOUCXOIUT TOJBKO C COTJIACHsl 3aKOHHOTO MPEICTABUTENS
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pebenka. [TonmHoMouuMs poauTeNneil Wi 3aKOHHBIX MPeICTaBUTENe peOeHKa TOJKHBI ObITh
JOJI?KHBIM 06p3.30M MOATBCPXKACHBI U IMTPOBCPCHBI. B cooTBeTcTBHU C 3aKOHOJAaTCIbCTBOM
YKpauHsbl 1111, JIUIICHHbIE POJUTEILCKUX MPaB, HE BCTYNUBILINE B POJAUTENbCKUE MPaBa,
OTIEKYHBI HaJl UMYIIECTBOM peOEHKA, POJACTBEHHUKN BTOPOH—TPEThEN JIMHUU POJCTBA HE
SIBJISIIOTCS 3aKOHHBIMH TIPEJICTaBUTEIIIMH peOeHka [3, ¢.45-46].

B Pexomenmammsix Komurtera BepxoBuoit Paget Vkpamnel mo cBoOoje cioBa u
MH(OPMAIMOHHON TTOMUTHKY [3, ¢.45—46] mponucanbl U IEUCTBUS KYPHAIUCTOB B Cllydae,
€CII POAMUTENIN WM OJMH M3 HUX SIBJISIOTCS JHUIIOM, HapyLIAIOUIMM IpaBa peOeHKa WM
COBEpILIMBIIMM B OTHOIIEHHMM HEro YroJIOBHOE IIpaBOHApYyIIEHUE, COrjlacue Ha
pacnpocTpaHeHue HHGOpMAIMU O peOEHKE JJOJKEeH IMPelIOoCTaBUTh OpraH OMNEeKU U
MOTICUUTENHCTBA [0 MECTY JKUTEIHCTBA PEOCHKA.

Paboras ¢ neTbMu, CTaBIIMMH KEPTBAMH WM CBUACTEISIMU MPECTYIUICHUH, HEOOXOAUMO
YUYUTBIBATh, YTO PEOCHOK YK€ TPAaBMHUPOBAH dTUMHU COOBITHAMHU. BocrmomMmuHanue, repeckas
3TUX COOBITHI 0053aTeIHHO CTAHET JTOTOJHUTEILHBIM HCIIBITAHUEM JIJIs peOeHKa. Pebernka
11e7Iecoo0pa3Ho OMpalmBaTh TOJIBKO B TOM CiIydae, Korja 0OCTOSTENbCTBA MTPOUCIIIECTBHS
HEJIb3s1 TIOJIHO U JJOCTOBEPHO YCTAHOBHUTH C TOMOIIBIO APYTUX JUI U MaTtepuaios [3, c.46].
PexoMenmanuu kacaroTcsi M JI€TEH—TIEpEeceseHIIEB WU JETeW, CTaBIIMX CBUACTEISIMHU
BOOPYKEHHBIX KOH(DIMKTOB.

[Iponricanbl U peKOMEHAAMU MO paboTe Haja MeauamarepualaMu C ydacTHEM JIeTeid,
COBEPIIUBIINX TPECTYIUIEHUE WU TpaBoHapylieHne. JKypHaIHCT HODKEH COO0IaTh
cienyroomue pekomennanuu [3, c.47-48]: undopmanus o Xoje YroJOBHOTO Ipoliecca
MPOTHB peOeHKa MIIN TIPUTOBOP, BEIHECEHHBIHN 110 TAKUM JIeJIaM, He JIOJDKHBI pa3rilaliaThCs,
3arpeniaercs AenaTh ayJu0 U BUICO3AMICH TaKUX MPOIIECCOB; OCBEIIEHUE TPOOIIeM IeTeH,
HAXOMAIIMXCS B KOH(MIMKTE C 3aKOHOM, KaK TpaBwio, (pOKycHpyeTcsi Ha BO3PACTHBIX
npuyruHax NpCCTYyNMHOCTH, Ha €CTECTBEHHOU CKJIOHHOCTH I[eTeﬁ K MPECTYIUICHUSAM, YTO
COBEPIICHHO  HEONpaBJaHHO; caM  (aKT  COBEpIICHUs  PEOCHKOM  JIESTHWS,
MPEyCMOTPEHHOTO YTOJIOBHBIM KOJEKCOM, KakK IMPECTYIUICHHE, HE MOXKET CIYKUTh
OCHOBAaHHEM JUIsI OTpE/CTICHUsS BUHOBHOCTH PEOCHKA; OMPEACIUTh BUHOBHOCTH MOJKET
TOJIBKO CY/I.

Ob6s3arenbHO peOEHKY HEOOXOAUMO Pa3bACHUTH, YTO OH MOXET OTKa3aThCsl OT y4acTHs B
MporpamMmme uiu croxerte [3, c.46].

O3HAaKOMHBIINCH C TPaBUIAMH W PEKOMEHIALUSMH ITI0 OCBEIICHHIO JETeH B Meaua,
MPOaHATM3UPYEM CHOCOOBI MpeaoCTaBIeHUsT MH(POpPMAIM O HUX B HMH(OPMAIIMOHHBIX
crokerax mporpammbl «CerogHs» Ha TeJeKaHalle « YKpanHa» 3a OKTA0pb—HOsS0ps 2021
roja.

Hamu ompeneneHO HECKOJNIBKO pOJIel, KOTOpbIe HIpaloT JeTH B IKYPHAIHCTCKUX
MaTtepuaiiax. l[lepByr0 TpynIy COCTaBIISIIOT MaTepHaibl, TAC JeTH CTPagarT oOT
HE0OpOCOBECTHBIX poauTeneil. Tak, B TPEXMHHYTHOM HH(OPMAIIMOHHOM CIOKETe
«IIpobnemuas cembs» (ot 13.11.2021 r.) Begymuii cOOOIU, YTO TSATHIICTHSS J€BOYKA
cama Opojwmia no ynunam JIbBoBa, a ee poAMTENIM Ha IJ1a3ax y APYroro pedeHka KoJIoiH
HApKOTHUKH. [Ipy Mpon3HECEHUN MOIBOIKM HA dKpaHE IMMOKa3bIBACTCSI BUACO C POTUTEIISIMHE.
Jlumo pebeHka B KOJIICKE HEOOXOAMMO CKpbIBaTh. bpoasimiero 6e3 mpucmorpa pedeHka
HAIUT TpeaCcTaBUTeNH mnoiumud. OTMETHM, YTO B CIOKETE MPHCYTCTBYET HEMAIo
OLIGHOYHBIX CYXKICHUI: «B KBApTHPE aHTUCAHUTApUA U Oecriopsnok». [Ipu HaunTKe ¢ 3TUM
TEKCTOM Ha dKpaHe Moka3biBatoTcs (Gororpadun u3 qoma poaureneii pedenka. Ha ¢oro u
JIeBOYKa — TEPOMHS CIOKETa, €€ JIUI0 TaKkKe CKPHITO. [IpHUCYyTCTBYeT KOMMEHTapHii
noyuiun. Jlanee B ClOKeTe TOBOPHUTCS, YTO TPH Troja Has3al CeMbs YK€ Tolajgaia B
CKaHJaJ], KOIJa POAWUTENM TOJ JOMOM, IIMUTUPYEM: «KOJIOJNUW cebe HapKOTHKU». JIuio
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poauTenel MOXHO JieTKo uiaeHTudumuposars. [lanee — cuaxpon matepu. [locnme sToro
KOPPECTIOHIEHTKA COOOITIIIA: «OeCIOPsI0K M aHTUCAHUTAPUIO MaMa CITHCHIBAET Ha JIETei
Jlonmuty M ee momyrtoparojgoBasioro Oparuka». OTMETHM, YTO, MO HAIIEMy MHEHHUIO, B
paccMaTpuBacMOM CHOKCETC HC TOJIBKO HApPYUICHBI CTAHAAPTBI KYPHAJIUCTUKU, BCIb
MPUCYTCTBYIOT OLIEHOYHBIE CYXJIECHHUS HE OKCIIEPTOB, a CaMOH KOPPECHOHJIEHTKHU.
HecmoTps Ha To, 4TO NUIa JETEl CKPBITHI U B CIOXKETE HE COOOIIAIOT (PaMUITHIO, UX MOKHO
nepcoHann3upoBath. [IpoaHanu3upoBaB NPUUUHHO—CIEICTBEHHBIE CBSI3U, MBI MOXEM
MMPCAIIOJIOXKUTh PUCK, UTO B GYI[YH_IGM ACTU—TCPOU CHOKCTOB CTAHYT MMOCTpaJaBIIMMHU OT
TpaBiu U HacMmemeKk. Kpome Toro, cumraem, uTO CIOKET HapyllaeT MpaBo pedeHKa Ha
YaCTHYIO KHU3Hb.

AHaJOTUYHAas CHTyallsl U C OCBEUICHHEM NpoOJieMbl jaeTell B cioxkeTe «Marh Mopuia
rojioloM CBOI 8—JjeTHIo mo0ub» (ot 04.11.2021 r.). B HeM Taxke NOPHUCYTCTBYIOT
OLICHOYHBIE  CYXKJCHMS:  «XOJOAHBIM, TPSA3HBIM  JIOM», «3aXJaMJIEHHBIA  JOMM,
aneJJIMpOBaHUE K 3MOIMOHAILHOMY COCTOSIHMEM 3puTelnsa. KoppecnoHaeHTka moapoOHO
OIICHUBAET W OMNUCHIBACT KWJIbE€, B KOTOPOM IMpOXXKHMBajla BOCBMMIETHsSI Buonerra, Ha
9KkpaHe — (oTo Xuiabsi. B croxkeTe MpUCYTCTBYIOT KOMMEHTapHH MPEACTaBUTEIbHUIIBI
COLMAJIBHOM CITy>KOBI 1O JenaM JeTei, coceok M 0al0ymku neBouykd. CUHXPOH MaTepH
orcyTcTByeT. HecmoTps Ha TO, 4YTO B CIOKET€ HE YKa3aHa (aMuiIMs JIE€BOYKH,
MPUCYTCTBYIOT aJIpECHBIC IJIaHBI JOMa, B KOTOPOM OHa mpoxkuBaer. CieqoBaTesbHO, O
HallleMy MHEHHIO, B OyIyIIeM JeBOYKa MOXKET CTaTh 00bEKTOM HacMeEIlIEeK.

K npyroii TeMatudyeckou rpyrmne OTHOCUM MaTepuaibl, T/i€ JI€TH — nocrpaaasume. Tak, B
TpexMUHYTHOM croxkere «Vckaneunn cectpy» (ot 27.10.2021) B moaBoake Beayias
MoApOOHO pacckasbiBaeT MoApoOHOCTH MHIHACHTa. OHAa COOOITMIA, YTO BO BPEMS UTPHI
YETBHIPEXJICTHUN MAIIbYUK B3I TOTIOP, MOMPOCKI ABYXJICTHIOKO CECTPY TMOJIOKUTD Tallel] U
OTpe3aJI €ro TOMOpPOM. ITy ke MH(OpPMAIMIO B 3aKaJpOBOM HAYUTKE MPOMYOJIHPOBAT H
KOpPpPECHOHJIEHT. B Hauane crokera KOPPECHOHIEHT COOOIIWI, YTO JEBOYKAa BMECTE C
MaTepbI0 HaXOJIUTCS B OOJIbHHIIE, KOMMEHTUPOBATh MHIIMICHT OHA OTKa3ajack. B crokere
MPHUCYTCTBYEeT KOMMEHTapuii Bpada. UTo KacaeTcs cena, TO OMSATh K€ €CTh aIpEeCHBIC
IJIaHBI, 4Yepe3 pPa30UTOE CTEKJIO ONepaTop CHUMAET OJaromnojydde BHYTPH JOMa, a
KOPPECTOHIEHT CHSUI CTEHJAm BO JABOpe aoma. [lo HamemMy MHEHHIO, TOJBKO 3TH (haKThI
CBUJICTEJILCTBYIOT O HApYyIICHWHM TPaB JETEH M TpaXJAaH Ha YaCTHYIO KH3Hb. Jlom —
YacTHass COOCTBEHHOCTh M KaJpbl, MPOJEMOHCTPHUPOBAHHBICE B CIOKETE, B YACTHOCTH
CTEHJIaM, SIBJISIETCS BECOMBIM HapyIICHUEM.

Conclusion

B aHanmu3upyeMbIX HOBOCTHBIX CIOJKETaxX TelleKaHala «YKpauHa», IeposMH KOTOPBIX
ABIISIFOTCSL 1€TH, HaMM 3a(UKCHUPOBAHBI IPUMEPbl HAPYLIEHUS STUKO—IIPABOBBIX HOPM
OCBEIICHHUS JeTel B Meaua, B YaCTHOCTH, MX IpaBa Ha KOHpHUAEeHIMaIbHOCTh. HecmMoTps
Ha TO, YTO JKyPHAJIMCTBI B IPOAHAIM3UPOBAHHBIX CIO’KETAX HE IOKA3BIBAIOT JIMLA ACTEH U
HE Ha3bIBAIOT (PaMUIIMU, UX MOKHO ITEPCOHAIM3NPOBATH C IOMOIIBIO a/IPECHBIX TJIAHOB.
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Use of qr codes in physics and chemistry

Martin Slavik, Technickd univerzita v Liberci, martin.slavik@tul.cz
Pavlina Hejskova, Technicka univerzita v Liberci

Abstract

Contribution introduces examples of using QR codes in teaching physics and chemistry.
The advantages and disadvantages of their use are discussed.

The codes can be used to differentiate tasks for individual pupils and to distinguish
between more demanding tasks for talented and tasks for pupils at risk of school failure.

According to a survey of science teaching students, the benefits of QR codes include
activating effect, entertainment, integration of information and communication
technologies with science, real-world connectivity, support for more informed learning,
easy and time—saving design, gamification elements, individualisation of teaching,
transferability , saving resources; Of course, there are disadvantages: the need to use a
phone / tablet or problems connecting to the Internet.

Keywords
QR code, education, science, chemistry, physics, use.

Introduction

QR kod (zkratka z anglického ,,Quick Response®) je prostfedek pro automatizovany sbér
dat. (1) V roce 1994 ho vyvinula japonska automobilka Denso Wave. (2). Kody jsou
urceny pro pocitacové zpracovani a jsou Citelné i po poskozeni (odstranéni ¢i znecisténi)
velké casti kodu. Algoritmiim rozpoznavani kodu nevadi otaceni kodu, ani maly kontrast
pouzitych barev. Kody jsou definovany ve 40 velikostnich verzich (od 1 do 40). Kod verze
je tvoten ¢tvercovou miizkou bodd, pocet bodl tvoticich jednu stranu je 17 + 4-¢islo verze.
Kod se skladd z nékolika informacnich vrstev, které slouzi rGznym uceliim a pouzivaji
rizné algoritmy. (1)

QR kod mize obsahovat text a Cisla napf. ve form¢ odkazi na email nebo web, jako
vizitku ve formatu VCard (tedy jako udaje rozliSené na jméno, telefonni ¢islo, e mail,
adresu), tidaje pro bankovni platby, pfistupové tdaje pro Wi—Fi sit,, udalost v kalendafi...
QR kod obsahujici pismena a cCisla mlize pojmout az 4 296 znaki. Protoze je QR kod
tvofen volnym textem, pouzivaji se pro jeho interpretaci rizné typy internetovych médii
(MIME), které specifikuji typ informace a umoziuji spusténi odpovidajici aplikace v
operacnim systému. (1)

Propojeni s aplikacemi dovoluje automatizaci, ale na druhou stranu také ptedstavuje
bezpecnostni riziko, napt. ptes phishing, kdy nas QR koéd zavede na podvodny web, ktery
se vydava za jiny; spusténi nechténych akei jako je napsani e mailu ¢i SMS, vytoceni ¢isla,
piedani polohovych informaci nebo piimo instalaci aplikace. I zde plati zasady pro
bezpecné chovani na Internetu. (3)

Main part

Na vytvoieni QR kodu Ize pouzit online generatory, napi. ¢esky QRgenerator (4) nebo
sofistikovanéjsi QRCode Monkey (5), ale i samotny prohlize¢ Google Chrome umoziiuje
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po vybéru adresy v adresnim fadku a klepnuti na ikonu ¢tverecku, ktery se zobrazi vpravo,
vytvofit QR kod pro zvolenou adresu. Prace s generdtorem kodu na webu je snadnd, na
strance si vyberete typ QR kodu, jeho velikost, vlozite text nebo adresu a vytvoreny kod si
stahnete do pocitace. Je mozné vybrat barvy tecek, jejich tvar nebo obrazek zobrazeny ve
sttedu kodu misto tecek. VétSina kodi je statickych a nelze tak po vytisténi ménit adresu
odkazu, ale existuji i nastroje pro tvorbu dynamickych QR kodi, jako (5) nebo (6), ale tato
funkcionalita je jiz placend. Pro ¢teni kédu fotoaparatem mobilniho zafizeni jsou v
operacnich systémech Android a iOS predinstalované aplikace a lze stdhnout také
mnozstvi jinych.

Vyuzitim QR kodu Ize vhodné zapojovat digitalni technologie do vyuky a naplnit tak cil
vzdélavani ,,Strategie 2030+, které klade diiraz na informacni a komunikaéni technologie
s cilem uzpusobit vzdélavaci systém tak, aby byl schopen adekvatni adaptace na soucasny
svét a integroval nové technologie, digitalizaci a internacionalizaci. Je tfeba usilovat o
zvysSeni urovné digitalnich dovednosti a informatického mysleni, respektive digitalnich
kompetenci a zaclenit informac¢ni a datovou gramotnost, komunikaci a spolupraci, medialni
gramotnost, tvorbu digitdlniho obsahu, bezpecnost v on-line prostfedi, ale 1 feSeni
problému a kritické mysleni do vyuky vSech pfedméti. Pro zaky je pouziti digitalnich
technologii stale jest¢ néc¢im novym, budicim zajem s motiva¢nim charakterem. Vzhledem
k revizi rdamcového vzdélavaciho programu v oblasti nové informatiky a digitdlnich
kompetenci jsou QR kody vhodnym ptikladem na vysvétleni fady konceptii informatiky od
kédovani a korekce chyb, az po ukazku prace s rozhranim pro programovani aplikaci (API,
Application Programming Interface). Pouziti Google Charts API pro hromadné vytvareni
QR kédu popisuje (7).

QR kody maji tak své misto ve vyuce piirodnich véd, konkrétné ve fyzice a chemii. Tyto
piirodovédné predméty maji podobny charakter systému vzdélavani. Podobnost najdeme
ve vyuziti popisu jevil, pouziti pokust, orientaci na praktické aplikace v zivoté nebo popis
jevu v ptirod¢, feseni uloh a problému.

V zésad¢ je mozné pouziti QR koédu dvéma zpiisoby: zaci se pomoci nich dostanou z
tisténych materialii na internetovy odkaz nebo se po naskenovani kédu zobrazi textova
informace, bez nutnosti pfipojeni k internetu. Ukazku posteru s QR kody jsme pfipravili na
adrese https://bit.ly/3HuFstt, odpovidajici QR kdéd zobrazuje Obrazek 1.

Obrazek 1: QR kod s odkazem na ukazkovy poster
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Zde si uvedeme nékolik moznosti, jak QR kody vyuzit:

= (Odkaz na video s pokusem nebo ukazkou realné ¢innosti, (ne vSechny skoly disponuji
perfektnich laboratornim vybavenim nebo pfiprava k provedeni pokusu neni v
¢asovych moznostech ucitele, proto pouzije do vyuky radéji video).

= Zadani ptipravy na laboratorni ilohu nebo ulohy k feseni.

= Zobrazeni feSeni uloh. To je skvély nastroj pro samostatnou praci studenti nebo pro
ucitele, ktefi musi opravovat testy svych kolegi.

= Vytvoreni oblibenych stopovacek. Pii stopovacce se tymy pohybuji s cteckou QR
kodi v mistnosti nebo terénu, hledaji poklady, odpovidaji na otazky a plni ukoly.
Ukézku popisuje napf. (8)

* V ramci riznych projektl 1ze vyrabét plakaty nebo postery obsahujici QR kody, které
obrazky nebo dalsi upfesiujici informace. Ukézku posteru s QR kody nactete pomoci
Obrazku 1. U konferencnich postert Ize sledovat pocet piistupli, coz neni u bézného
posteru proveditelné. (9)

=  Ucitel mize pomoci (10) vytvofit kédy, které dokresluji zaci podle odpovédi na
otazky a vytvaii tak findlni verzi QR kodu ktera je nasledné zavede k odméné.

= Kody Ize pouzit pro evidenci vybaveni u¢ebny nebo kabinetu. (11) U pfistroji lze
odkazovat na seznamy pokusii, které s nimi 1ze provést.

= U etiket chemikalii mize kod zobrazit bezpecnostni nebo technické informace,
bezpecnostni list, interaktivni model... Pii odkazovani je praktické vyuZzit napf.
Google dokument, ktery dovoluje odkazy sdruzit na jedno misto.

Vyhodou QR kodid je propojeni tiSténych materidll s virtudlnim svétem. Velkym
propagatorem pouzivani tisténych materiali je odbornik na vizualizaci Edward Tufte a to
pfedev§im kvili mnohonasobné¢ vySSimu rozliSeni tiSténych materidli, nez maji
elektronicka média. (12) Pomoci QR kodi mizeme vyhody obou typu médii spojit a
vytvorfit tak nasténné plakaty rozsitujici grafiku o virtudlni slozku. Lze vytvofit nasténku,
kde nam QR kéd zobrazi popisek a informace k danému modelu. Lze takto zadat soutéz,
pomoci které si zaci procvicuji zakladni ucivo jinou formou. Ptredstavte si ten rozdil. Pti
procvi¢ovani tloh na vypocet drahy, rychlosti a doby pohybu dostane zak na stiil deset
uloh zadanych slovné pouhym textem bez obrazku, kde predméty jsou oznaceny jako
hmotné body. Na druhé stran¢ pani ucitelka rozmisti po tfid¢ fadu obrazkt s QR kody.
Zaci si vyhledaji zadani, vyfesi ho a na zavér si na¢tou QR kéd s feSenim, sami si opravi
chyby a ohodnoti svou praci. Mezi tim Ize doplnit pro oziveni n&jaky vtip nebo odkaz na
video, kterym dojde k uvolnéni atmosféry a celkovému zlepseni klimatu ve tfidé. Vyborny
generator QR kodi pro podobnou stopovacku s fadou otdzek, kdy Zaci nepotiebuji
pripojeni k Internetu je (13).

V chemii Ize QR kody vyuzit k urychleni prace s encyklopedickymi informacemi. USetii se
tak mnozstvi Casu potfebné¢ho k pienaSeni zdznaml k zaklim a studentim. Piepisovat
vlastnosti jednotlivych prvkil a sloucenin zabira mnohdy cenny cas potiebny k procviceni
probirané latky.

Online nastroj QR chem (14) vytvafi odkazy na interaktivni struktury pomoci
JavaScriptové knihovny 3Dmol.js (15) po vyhledani chemikalie podle identifikatoru. Jeho
pouziti je zdarma pro nekomercni ucely.(14) Se strukturou lze zobrazit vzorec, ptepinat
mezi reprezentaci modelu tyCinky nebo ty€inky a kulicky, skryt/zobrazit vodiky a popisky,
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k dispozici je také stereoskopické projekce (anaglyf pro bryle s modrozelenym a ¢ervenym
priizorem).

QR kody byly uspésné pouzity ve vyukového modelu s gamifikaci CSLS (Card—game,
Slides and Learning Sheets), tedy kombinace karetni hry, prezentace a pracovniho listu). V
prezentaci je uvedena zéapletka, béhem karetni hry studenti pracuji ve skupinach, aby
odhalili podstrukturu toxické slouceniny, kterou se otravil slavny védec. Odkazy na
napovédu a informace o strukturdch na Wikipedii, YouTube a dalSich zdrojich jsou
prezentovany jako QR kdédy. Jméno podstruktury studenti vlozi do Google formulare.
Pracovni list obsahuje napoveédu ke struktuie antidota toxické latky, studenti nakonec
vytvoii z prvki antidotum a strukturu nakresli do pracovniho listu. Pfi pouziti aktivity
doslo ke statisticky vyznamnému pochopeni teorie chemické vazby. (16).

Pro Zzdky s poruchami zraku byla vytvofena periodickd tabulka s namluvenymi
informacemi pro kazdy prvek, které jsou pristupné pomoci QR kodu. (17)

Conclusion

Na piikladech jsme ukézali, Ze QR kody jsou v moderni vyuce dobie pouzitelné. Pomoci
kodt 1ze diferencovat tikoly pro jednotlivé zaky a rozlisit naro¢néjsi tkoly pro talentované
1 tkoly pro zaky ohrozené skolnim netispéchem. Pro rozliSeni skupin Zakl je mozné pouzit
barvu tecek, barvu oramovani nebo rizné obrazky ve stiedu kodu. Pak mohou Zaci tesSit
ulohy adekvatni svym schopnostem a nedojde k pfehanéni naroki ¢i jejich podcenovani.
Zasadni je samoziejmé volba vhodnych ukoli, kéd zde slouzi pouze jako diskrétné;si
forma rozd¢leni na skupiny, nez by mohl byt slovni popis skupiny.

Podle prizkumu mezi studenty ucitelstvi piirodnich véd (18) patii mezi vyhody QR kodu
aktivizujici ucinek, zadbava, integrace informac¢nich a komunikacnich technologii s védou,
propojeni s redlnym svétem, podpora vzdélavani s trvalejSim osvojenim védomosti,
jednoduchd a cCasové nendro¢nd tvorba, gamifikacni prvky, individualizace vyuky,
prenositelnost, Uspora zdrojii; samoziejm¢ jsou tu 1 nevyhody: nutnost pouZiti
telefonu/tabletu nebo problémy s pfipojenim k Internetu.

Dalsim rozsifenim tiSténych materidlii s QR kody mize byt vyuziti prvki rozsitené reality,
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Pregradual training of teachers in the field of activating teaching
methods through online education

Eva Toblova, Univerzita Komenského, tobloval @uniba.sk

Abstract

In this paper, we focus on the use of activating teaching methods in undergraduate training
of future teachers. We describe research conducted in Slovakia, which concerned the most
often methods used by university teachers. We draw attention to the online form of the
Activating Educational Methods course, which develops the activities and experiences of
future teachers in using activating methods in the teaching process.

Keywords
Activating methods, future teacher, online education.

Introduction

K obsahovo stale naro¢nejSiemu vyuCovaniu je téma aktivizujicich metéd zasadnou
témou nového pristupu odborovych didaktik. Prudky narast novych vedeckych poznatkov,
nové technologické aplikacie je nutné didakticky transformovat’ do uciva, o ma za
nasledok zvySovanie objemu uciva a teda aj poziadaviek na ziakov.. Vzhl'adom k dnes uz
celkom prijatelnému modelu celozivotného vzdelavania je nutné ziakov v skole naucit’
prave aktivnemu pristupu k vlastnému vzdelavaniu anielen pasivnu reprodukciu
predlozenej ucebnej latky. Vedomosti z takto usporiadanej vyucby sl potom trvacnejSie
a predovsetkym su ziaci schopni ich vyuzivat v inych stvislostiach, nez v ktorych boli
ziskané.

Main part
Aby sa vysoka Skola mohla d’alej rozvijat’ a zvySovat’ svoju kvalitu, moze vyuzivat’ vhodne
zvoleny systém riadenia kvality. Vo svojej ¢innosti v oblasti rozvoja, by sa mali vysoké
Skoly zamerat’ na zvySovanie kvality a efektivity procesu vzdeldvania aj prostrednictvom
metdd vyucovania. (Hargas, 2020)
Prirodzenou sucastou pregradudlnej pripravy Studentov ucitel'stva je prakticka
profesijna priprava zamerana priamo na vyucovaci proces a s tym suvisiaci rozvoj ich
kompetencii. Absolventi vysokoSkolského Stiidia ucitel'stva by mali prichadzat” do praxe
pripraveni, v sulade s novymi poziadavkami spolo¢nosti, tak, aby mohli vo svojej profesii
kvalifikovanie posobit’, d’alej sa ucit, zdokonal'ovat’ a profesijne rozvijat’ prostrednictvom
reflexie vlastnej Cinnosti a skusenosti. Ak chceme aj v ramci univerzitného prostredia
,vlozit* do profesie buducich ucitel'ov aktivizujice a inovativne prvky, je dolezité:

= Stanovit Gstrednt ulohu tvorivosti a kreativite,

= Zabezpecit' aby existovali vhodné prilezitosti,

= Zabezpecit podporné prostredie

= Entuziazmus a motivaciu Studentov

= Aktivovat’ inovativne a napadité zazitky pocas vyucovania
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= HIbkové porozumenie vyznamu a dolezitosti vyuzitia kreativity pocas vyucovania.

V ramci pripravy na ucitel'sku profesiu je okrem samotného obsahu vzdeldvania dolezita i
forma a metody, cez ktoré je dany obsah Studujiucim sprostredkovany. Prieskum a analyza
dat (Hall, Lukac, 2018) zamerana na pripravu buducich ucitelov v oblasti metdd a foriem
vzdelavania poukazuje na to, Ze respondenti Studujuci ucitel'stvo a iné pedagogické vedy
musia absolvovat prili§ vel'a predmetov, Co ich pretazuje a neumoziuje hlbSie zozndmenie
sa s danymi oblastami. Z hl'adiska samotného priebehu vyucby respondenti dotaznika a
kvalitativneho zberu dat poukazali na velkti prevahu vykladu nad pouzivanim
aktivizujucich foriem a metodd vyucby (napr. diskusia, interaktivne vzdeldvania ako hranie
roli ¢i simulovanie praxe, prdca v malych skupinach, rieSenie problémov atd’.). Podla
respondentov online dotaznika $tudujucich na VS sii v tychto osobnostnych ohladoch
prave ucitelia v programoch ucitel’'stva a inych pedagogickych vied hodnoteni pozitivnejSie
alebo minimalne priemerne v porovnani s ostatnymi VS odbormi. Nekvalitnii vyucbu z
hladiska pouzivanych metod a foriem méze ovplyviiovat aj prilisny tlak na VS uéitelov na
ich vyskumnu c¢innost, ktory ich moéze odvadzat od rozvoja vo svojich didaktickych
zru¢nostiach, a nedostato¢ny doraz na kvalitu pedagogického procesu.

Vyskumu zameraného na metddy, ktoré vysokoSkolski pedagogovia aplikuji vo
vyucovacom procese sa zamerali aj autorky Kanova, BeleSova, (2014) na Pedagogicke;j
fakulte UK v Bratislave. Na nédzory sa pytali Studentov réznych ucitel'skych smerov
prostrednictvom dotaznikovej metdédy. Poukazali, ze najviac preferované metddy
Studentmi st aktivizujuce metody, ktoré mozu vyrazne ovplyvnit ich budicu
pedagogicko—didakticktl prax. V odpovediach Studentov sa najviac opakovali aktivizujice
metody — hranie roli, vyskumné metddy, diskusné metddy a pripadové metddy. (Belesova,
Kanova, 2014)

Koncepcia kurzu Aktivizujuce edukacné metody, ktoré mozu absolvovat’ Studenti v rdmci
tzv. vSeobecného ucitel'ského zékladu na Pedagogickej fakulte Univerzity Komenského
prebichala v poslednom semestri on-line formou. V nasledovnom texte uvedieme
najpodstatnejsie Casti koncepcie kurzu a samotny priebeh kurzu v on—line forme.

Ciele kurzu
Student sa po ukonéeni kurzu dokéaze:

= Orientovat’ sa v zakladnej terminologii a klasifikéacii edukacnych metdd s dérazom na
aktivizujice metddy, ktoré umoznuji vytvarat a rozvijat’ samostatni cinnost
edukantov, ich myslenie a aktivny postoj k vlastnému uceniu sa.

= Poznat’ hlbSie spektrum vybranych aktivizujucich metod a v zavislosti od ciela a
obsahu prislusného vyucovacieho predmetu schopnost’ vybrat’ adekvatnu aktivizujiucu
metodu.

=V praktickych ukazkach simulovat’ uplatnenie tej—ktorej aktivizujucej metody.
Hodnotenie kurzu

Student je hodnoteny na ziklade aktivnej Gcasti na semindroch. Do priebezného
hodnotenia spadaju priebezné prace pocas seminarov a semestralna praca — vyuZitie
aktivizujucej metody. Student odovzda metodicki pripravu na vyuovaciu hodinu
s vyuzitim aktivizujlicej metddy. Vyuzitie aktivizujlicej metddy prezentuje aj v simulécii
mikrovystupu vyudovacej hodiny. Studenti nasledne spolo¢ne reflektuji vhodnost
zvolenej aktivizujucej] metédy vo vyuCovacom procese. Zaverecné hodnotenie —
zavereCny test.
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V samotnej realizacii kurzu bolo naSou snahou priblizit vSetky aktivizujice pristupy aj
v jednotlivych témach predmetu prave aktivizaciou Studentov. Uvadzame vyuzitie réznych
aplikacii a interaktivnych metod v samotnom kurze.

Ayoa — aplikacia na tvorbu pojmovych map.

Flippity — aplikacia ktora vytvara rozne interaktivne tlohy, hry a materialy.
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Kahoot, Quizlet, Slido — aplikécie uréené na tvorbu kvizov.
Mindomo — aplikacia sluzi na vytvaranie, Upravu a zdiel'anie myslienkovych map.
Uvédzame aj ukazky semestralnych prac Studentov pri zadvereCnom zhrnuti a opakovani.

T

Mentimeter — aplikacia urCend na tvorbu interaktivnych prezentacii, online hlasovanie,
kladenie otdzok v anonymnom rezime.
Wordwall — aktivity, porovnania, kvizy, hry.

Unikové hry — Escape Rooms — aktivita, v ktorej sa $tudenti snaZia spolo¢ne uniknut
z miestnosti alebo spllnit’ nejakti misiu formou hry. Napinavost, vyzva, hra, zébava,
interaktivita, kooperativnost’, zazitok.

V situaénych metédach ide o ...

[ \

STARY

V ramci sebareflexie celého kurzu aktivizujuce edukacné metddy realizujeme v zavere
kazdého semestra reflexiu kurzu.

Conclusion

V ramci pregradualnej pripravy ucitelov je potrebna aj erudovanost’ v oblasti
aktivizujucich vyucovacich metdd a ich moznosti aplikovania v intenciach svojej profesie.
Sme presvedceny, ze problematiku integracie aktivizujicich vyucovacich metéd do
vzdelavacieho kurikula vysokoskolského studia v ramci pregradualnej pripravy ucitel'ov je
potrebné v kontexte potrieb modernej didaktiky rozvijat’ a skiimat’.
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